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0.65, FMAFIN N 0.68; IXFRHI/INFEACHJL R BAE A
A 9% 25%- 20.25%. 42.25%F1 46.24%(¥)
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AL LEE RS S SCAS, TR A AT 55 f A S T 3
MR E, AP P SO A S LB [ 13
fiftfe 7 5 W T ERRRE TR IAA —3, A2t A
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AL HE BRI AR T B FIAL TR N L RE 7. ORI AR IS b e
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IRZ —o (20 bRl IS B, i )
L B T 5 A A DN ) 5 B D P T A
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Wit Ae A R RIS AE S o A0SR ) L3 oh 1 B JsL AL
HEHRAR, S )BT S 3 T80 e &
Az, IXFEAE LA 2% ) L 5 2 B0 1) () B i o
TR BA 70 R T LA B B A ) 5 B i 58 e i 4 52 1)L,
BB IR R HLEECK (Aaron, 1989).
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CROY BT R B S A s 1) AR AAE
T (1) VTN S, Ag BT LU #EE T
B B AT T IR AR AT XL 4R S5
B () BHERMLER SRS W 8™ 5 <557,
R AL L B e e 5 TR B AEAE “ 22577, AR
)82 B B ot 5 L I 1 e ) TR A AT
F R (3 MNP RiE, AVARIEA
AU IG5 3 A R B R SR IO Y (R AL T 45, 5
A2 FEH RS I ) L3 s R0 . W ) PR DA R A K
B g, AT S5 T AR 0 1E 9k N T s N
T, W 3RAR I 36 v] LA 4y Bl T AT,
HEBLBE W RE: (4 A, b, 4
PR WE S, SO R IS, HOilAn
RGOV B 2B TE T AL FRAR K IS TR RURS ) R RE S 4%
(5O BT AR B T2 o oafi LS 58 1Y) B 5 Fle e
B, NI A X SH ) S b ) L3 ST il 1 ThUA b R A 4
SHE R

PO SCF KBTI “ e B8y Bets o il
U TR R A 7 < DR S B A A R

WIANGNERRG” =M 2R A, JF HiX =F g
BRI ) LB S B AR I B R 28 5 b A
JUEIL R R IR oA, TR ZRit o0t %
W e 52 e [ 52 s o R B ORI 1 25 ) ) L 2 B3] il
R[] 52 LA 6 ) R4S BIAH 38 = (Snider, 1989;
Aaron, 1991; Ball & Blachman, 1991; Felton, 1993;
Truch, 1994; Badian, 1999; Catts et al., 2003). X5
RO AL R B S A S e LT TN S R
AP WES M, SRR PR A R R
HEOEAZ, HEBRER: B RO &
ReffIur ) BRAR I 2 T H AR > BE R ZEMILE
TEPREMNRIR A LB S B R y RN 2, W
CAEWT Iy BRARAS I 7 TR I AL 5 oo LR il
2E WA R A AR R I = IS (Fletcher et al., 1994;
Rathvon, 2004).
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B FERAITHRR
4.1 NERIERERAR A R IR

5] TS5 e A A ) e T 2K 70 s s B 9 4 e T i 4k 1
B B (CCMD-2-R HHERE I 732K 5 £ 512
WiksE) (1995) Kb SRFRiS/E N “ 2 I FRER B
137 —FER I, B R R SCRIRE AR AL,
DR P APF 5 7 S B Vel R 38R 2 Sy
BT REigA . AWFSTIBES T H 1996 £ 2007
R ZRAE [ AT A 32 B ) DS DU B e
TR SEAEPERT T I8 SC LA K 2000 £ 2007 4E LK% 4%
6114 TR by 1 (e o 7 ' A = ES S R =V B Y T
KB TEOBoR HE D), 45 BRI —B R “ e
FEHD” CEWE, 5/, 2005) S B S ARG
R R T YR BRI “ 2 gt
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75 THAR A ASAH

T, B CEREAT KRR, FEA
FRLUR LR (D “TiSChrdldERimag 7, [ awmiis
B BEEE RE NG, N AR SR NG 7,
BERKVEE: (20 “I SChRAEHERMLR 7, “ /N AR
FRARMELIL 7, TESCEURVEE; (3D B,
WCRST, BeES, FOTE: (4 FITE,
PO KV, DUE RSB, 53Cak
RS, IWIKMEEE . Jok, w8 ) IR K1)
BT, AHELLR LA SV R ISR S BOA BB
HHIE 80 43 BHRAE A RIS /> Hok BB 85 43,
T M58 Bk BB 70 2, BRI o
75 4, “H[IRJLEH MR ksimT 90 45, “Hi
SCRRAEHE IR "R SRR UE 3 T 25%F 75%2 11,
“ i SCARMEHEER NG 7 R SRERAE N T 25% % 95%
Z 8], I SCAPRAEHEER NG ” BESTE 50% LA b T,
LB B A B TSRS, FEARLITIL
Fie (1) SR W SRS ARAE B 13 i — 8 SC R
TR RS R Vi 3% 5% I8, TESCSHET4
YRSt 5% UL T, 2 g — HAYE [ 14 DL g
FARG A BAG BN S WA R e, 8 SCH Y
WU T RIS 1.3 Maikz G T
57 41D, BEEEMAETE SR W st T4
GiJ5 25 %5 (20 SR A Gl S AAR 0 56 sl At N 15
g0 56— ) IS B AR SR T T A AR GO 8 00 A
PR ZECL b, BB SR T BT T 8 5y —
ARAEZELL by () SR /AR R AR
57 RSTRAE P AR S — I IR B R St
T FHEAERIER JLE 1.5 MEZLLTF, WHiRY
TN GUE T FTEE e LW AMEL, T
PF R REUE T AR LE— 2 HAE
%, DT RF RN ST e E R )L —
AMEGL, PUF TR BT o S A T TR
H 25%LLF.

IR VLI G SR ] (5] 15 e A AR U T A A
WM. 15, R —, xR RS R,
ST 25 T, 2T 5 5 LK IF T 45 18 % ASAH D
R, WRGURIE R —, BT A R
H D SRS K2 JE T B aa] U R A 2R L7,
PR LR DU Bl 132 B ) L 3 07 IR 0 R 09 DA s
BB, X [ AR B A

FR” REFOARR D PR, RIS #0E T
JBES,  BARAS I R i AL 5 BUE T U e
HUAsEAA, RO R I 0 B 2% H Aok [ 20808 T 1z
L.
4.2 JUBRIESEBER S REMER

P S K EWFFUIAE T 1 1523 R 7 i) i
S FE & AR P AN AR OIS R Sy, T SRR R T
JIPURAEAE WEEAEOG, AR R R AT
TR AR A I 2 7 s e I TR IEA . BB
LB T . LEITE T RIBOB RSN RH)
T 5t WA T 56 0 7 950 P e A 45 203 TR 50
T R AT sy, AT — AN
AEAEER AN 23 58 T3 — AN o I IR a4t DUE
TR AR AT ) BRARATAE B AOC,  WT ) R I
FRFE— AP TR (FR3ETY, 1998 MIMNEE,
MRk, 4EHE, 2000; HWKT, T/ 2005; A
B4, 2008), MWK “Hesr B8R 707 ) sk
ROTIN J v 2H70 s v op BT AT PR A T B SR

BAKARE (1986, 1989, 1992) WIS K BLA:ILHEE
. RE IS, RS CT—87 M B
— 7 AT RIS s R AEIRR FIE
WARDUN I e s M H R BRI < — 7 4
BULG, X RIS 2R W R SN B AT
B, ARG — K NTFIEEE T LN T, mA
SEGIE S . FCAT (1990) RIRILFR ik
WG, & XEFEREEIN e “B—5
AR A TE— KR iR IRAE T E R
BT, PR JEE R TG K
B, RN o [ bR AT ) LB R [ R L
BT FEUBIFFURN 2 288 43 1T 38 W3 [ 1 B i R LA UL
T T RIS R T SRR 7 DGE
SRR Aok iRl PRI BEAS AL 7, AR, Ay ER AR A
MER” FGRAER =R CERBILL “TE—&
T3 RANBERSRCN SR sl “JB— 7
BB, 8T — KT R sk B s
(Mri&fh, Mk, 5%, 1998).

POELIE S 2% REO ISR HDGE
B RS L BE B AEAE “ R R RS A 7, Ay
16 DR BRARBEAG W 2 7, FFERIFEAEE (20000
A TR IR BT RS, ZMQ BUFIn T4
AT S WAFLEREAT,  HIL S S04 7 T HEAATAE R
Mo R s XFFFIGKIETT (20060 S5t fiig SCHEER
DUBE BT B AR 56 R TR T R AN 600 4715
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S TARS ) LHE R L 30 TR BIRERT LH, K
D 5% BRARSE . SRt S IUBORI A i (1998)
WEFRIUAE SR . — s B R A ) B R e DU
B 1 R HE )L o — AN AR AE . A0 XFSE #K
BFIART TF (2006) T IR LT PUE [ 135 30k A 2
JLEE PR I R s R M R 3%, BFSE SR A i S
HEBLIULGG . B B 56 AN IR B . 482
/N IER) L IR T 39 4« PR kRS
JLE, KR 8.1%. XIS (2005) $57 HIGHE
RGBT AR ARG 7 R [ S AR R
PR iTE AN FEFE . FEMFELZ
K R UATHA, JEFHIRASREHR SN A58 = X
PGBl TE AR S Tl R R
JE B TLBEAF RIS, « DR AR AT 2 [
IR “ TR REaT ” SR« SR
BT IR,
4.3 I FNE AR SR R IF KBS FE AT IR R

HOWOT AT (2005) KA R RERL” t
DUTE /N2 = AT 2 ) L S il [5) 152 s o A 0 B Y 218 78 5
T, AT 78 AW AR I RS e )\ A4 D) e R
JLE, HhFg “pam iR REAG 2R, P4 “IR
TS A IV 288 28 7R TG 44 T A R e B RS A
VB S BREIGG R A« B B2 R 565 5 ) B
TEREAT ) LEE R I [ 2 B s et ) LB SL R
fiE. FENE (2008) MERE 558 . IE RIS M (5
SAITDIP I % Ei R o) G RS A o el PSR AN
% s op B Al AT MRS O AT T A5 AR IR,
WL IEAG “ o 87 il s B, SR A “ /b
S BB ER ARG AN “oNELEWT S BRI AG 7 Xt
282 ZPE/NFE = (88 A0 Y (90 A FH (104
N AEGLEE ST BRI RLo R I J 2R B g
WG SRR 282 44 )L LRI 32 44 [ iz
BILE A 11.35%), Hr “ it g pEg
WHH” 12 4 KN 4.26%), “ UL E kRS
WAL 13 4 GRHEN 4.61%), “E@IAFIGLE
WA B4 (KRN 2.48%); “ERiFs”
CEPEVEAL” SR AR AR DO B A
LI 2 v 2 20 s s v LA T AT RO
5 L5iE

158 TS A ) 40 250 FH R 24 BN 525 2 (1 B
WAL, RN nf LSR5 SR S0 i 7 A PR AE
WURAG SN ZEHIEAT, R LA S 50 5 AT HS
B BRRIALE W] LA SE T TR A E 212k 45

Fo USRI X I B R AL A R R sy, RS
IR FRUNAAT LA S W ot B3 o 0 S 75 5 550 ) 52 B g
AR ) AN BE IR BRI, S gl 1 M T 56 ke S5 I
ALK, WARAER B AT E LB, FE XA )
A FAL SR ARF WSS, BUEAIZZZH
B LN B S0 #5251, AN %
ZRFR AT IS LR T Iz 4, Mg

P LE NS, i Lsy, B A
HE RS IR ERKIRSE (Joshi, 1999). — AN
MR TR R R P Ak e . BUR UKL %
W9 DA A VP AL B8 8244 (Aaron, 1991). Ak,
BAME T iR R I S 0 2T 25 B 2 R 3T
BSR4 EE . LT S, BHEESEL RS
I R RN, G R 25 AL A
JIv s R IR i 22 ey, DA S T s e el % 0
SN U 5 RIS 1) SE AR 2 AL TS A IR 7 13 3

B30k
FINAG. (2008). 27/ A0 B S REPE B A A )
W AT S5 = AT, W20 3. LSt ab R

2

WWOT, N, (2005). 3 AEZLDCTE BRI J LI 2 T L&
VARG HT. 11 [ B, 58(4), T1-76.

MRS, (1998). [ /N30 LEE 5 PR S B IR A 2 5%
R HHHE I, 16, 171-184.

L, XUEHE, KA. (2006). RTRERS )L HE H HACIZES.
T P4, 8, 494-497.

B, (1986). AR5 195 5 1 762 1 ] 52 e 4 15 Bl A 26 7
LB, DR, 1, 58-62.

BT, (1989). SR N B B R b BGE I M . X =4
KRN, DBEFAR, 1, 41-45.

WARETE. (1992). K NiEA). MBS, & KA
Wi, HEER 3, 191-194.

XUFHF-. (2003). M5B (KPP Ak B0A S0 —F- T [0 (R DA
2 ) BRSPS R R B A 3h. 1 B4 B, 5, 69-T4.

XUFHF. (2005). Ll 27 ek L e 27 A Abst: PEE
LA,

FAe, TAEZ. (2000). BB )L B B R AR ER—K B B 3L
WG HAE. 7% 5 X FMH, 3, 63-69.

FEICR. (1990). W FRLM ARG & L. LHFH]K, 3,
297-305.

W EE, BRKH, R (2000). PUE S BIRGE ST MR 2 2t
WL, O PEFIS, 23(4), 390-394.

A, XFHSE, ML RTI7. (2006). [ 5 BAR N Ak )L 2 i B
RN R . R F, T0(4), 53-56.

Wkt B, ZEE R (1998). WG L SRR A I R VE
EL NI, 7 [ R0 P52 5%, 6(3), 136-139.

FRASE, TR, R, RS, (1998). BUE B A )L A



-306- BRIk

2009 4

KIRFIERETT. O FES#7K, 30(1), 50-55.

FPEBE AR R E 2, MOERER I RIEBE. (1995). 1 7E 47
PTG 7 R 5 2 BCCMD—2—R). M 5: 7R K
JgAE.

Aaron, P. G. (1989). Dyslexia and hyperlexia. Boston, MA.:
Kluwer Academic Publishers.

Aaron, P. G. (1991). Can reading disabilities be diagnosed without
using intelligence tests? Journal of Learning Disabilities, 24
(3), 178-186.

Aaron, P. G. (1997). The impending demise of the discrepancy
formula. Review of Educational Research, 67, 461-502.

Aaron, P. G, & Kotva, H. (1999). Component model-based
remedial treatment of reading disabilities. In 1. Lundberg, F, E.
T@nnessen, & 1. Austad (Eds.), Dyslexia: advances in theory
and practice(pp. 221-244). Netherlands: Kluwer Academic
Publishers.

Aaron, P. G, Malatesha, M., & Williams, A. K. (1999). Not all
reading disabilities are alike. Journal of Learning Disability, 32
(2), 120-137.

Badian, N. A. (1999). Reading disability defined as a discrepancy
between listening and reading comprehension: a longitudinal
study of stability, gender differences, and prevalence. Journal
of Learning Disabilities, 32 (2), 138-1438.

Ball, E., & Blachman, B. (1991). Does phoneme awareness
training in kindergarten makes a difference in early word
recognition and developmental spelling? Reading Research
Quarterly, 26 (1), 49-66.

Catts, H. W, Hogan, T. P., & Fey, M.E. (2003). Subgrouping poor
readers on the basis of individual differences in reading-related
abilities. Journal of Learning Disabilities, 36 (2), 151-164.

Felton, R. H., & Wood, F. R. (1992). A reading level match study
of nonword reading skills in poor readers with varying IQ.
Journal of Learning Disabilities, 25, 318-326.

Felton, R. H. (1993). Effects of instruction on the decoding skills
of children with phonological processing problems. Journal of
Learning Disabilities, 26(9), 583-589.

Fletcher, J., Shaywitz, S., Shankweiler, D., Katz, L., Liberman, I.,
Stuebing, K., Francis, D., Fowler, A., & Shaywitz, B. (1994).
Cognitive profiles of reading disability: comparisons of
discrepancy and low achievement definition. Journal of
Educational Psychology, 86 (1), 6-23.

Foorman, B., Francis, D., Fletcher, J., & Lymn, A. (1996).
Relation of phonological and orthographic processing to early
reading: comparing two approaches to early reading-
level-match designs. Journal of Educational Psychology, 88(4),
639-652.

Fredman, C., & Stevenson, J. (1988). Reading processes in
specific reading retarded and reading backward 13-year-old.
British Journal of Developmental Psychology, 6, 141-161.

Gillon, G. T. (2004). Phonological Awareness: from research to

practice. New York-London: The Guilford Press.

Gough, P. B., & Tunmer, W. (1986). Decoding, reading and
reading disability. Remedial and Special Education, 7, 6-10.
Goulandris, N. K. (1996). Assessing reading and spelling skills. In
M. Snowling, & J. Stackhouse (Eds.), Dyslexia, speech and

language (pp.177-107). London: Whurr Publishers Ltd.

Gustafson, S., & Samuelsson, S. (1999). Intelligence and dyslexia:
implications for diagnosis and intervention. Scandinavian
Journal of Psychology, 40, 127-134.

Hoover, W., & Gough, P. B. (1990).The simple view of reading.
Reading and Writing: an Interdisciplinary Journal, 2, 127-160.

H@ien, T., & Lundberg, 1. (1992). Dyslexia. Stockholm: Naturoch
Kiltur.

Joshi, M. R. (1999). A diagnostic procedure based on reading
component model. In I. Lundberg, F. E. TOnnessen, & 1.
Austad (Eds.), Dyslexia: advances in theory and practice (pp.
207-219). Netherlands: Kluwer Academic Publishers.

Muter, V. (2003). Early Reading Development and Dyslexia.
London & Philadelphia: Whurr Publishers.

Nation, K., & M. J. Snowling. (1998). Individual differences in
contextual facilitation: evidence from dyslexia and poor
reading comprehension. Child Development, 69 (2), 996-1011.

Rathvon, N. (2004). Early Reading Assessment: a practitioner’s
handbook. New York: The Guilford Press Shaywitz, S. E.
(2003). Overcoming Dyslexia. Random House Inc., NY.

Siegel, L.S. (1989). IQ is irrelevant to the definition of learning
disabilities. Journal of Learning Disabilities, 22 (8), 469-478.
Snider, V. E. (1989). Reading comprehension performance of
adolescents with reading disabilities. Learning Disability

Quarterly, 12, 87-96.

Snowling, M. J. (2000). Dyslexia (2nd ed.) . UK: Blackwell
Publisher Ltd.

Snowling, M., J., & Nation, K. (1997). Language, phonology, and
learning to read. In C. Hulme, & M. Snowling (Eds.), Dyslexia:
biology, cognition, and intervention (pp. 153-166). London:
Whurr Publishers.

Stannovich, K. E., Cunningham, A. E., & Feeman, D. J. (1984).
Intelligence, cognitive skills, and early reading progress.
Reading Research Quarterly, 19, 278-303.

Stanovich, K. E. (1986). Matthew effects in reading: some
consequences of individual differences in the acquisition of
literacy. Reading Research Quarterly, 21, 360—407.

Stanovich, K. E. (1991). The Theoretical and Practical
Consequences of Discrepancy Definition of Dyslexia. In M.
Snowling, & M. Thomson (Eds.), Dyslexia: integrating theory
and practice(pp. 125-143 ). London: Whurr Publishers Ltd.

Stanovich, K. E., & Siegel, L. (1994). Phenotypic performance
profile of children with reading disabilities: a regression-based
test of the phonological-core-variable-difference model.
Journal of Educational Psychology, 86 (1), 1-30.



ERVE S DR B BERHR I “ 22 R b« B LA -307-

Sternberg, R. J., & Grigorenko, E. L. (2002). Differences scores Truch, S. (1994).Stimulating basic reading processes using
in the identification of children with learning disabilities: it’s Auditory Discrimination in Depth. Annals of Dyslexia, 44,
time to use a different method. Journal of School Psychology, 60-80.

40 (1), 65-83. Vellutino, F. R. (2001). Further analysis of the relationship

Tiu, R. D., Thompson, Jr. Lee A., & Lewis, B. A. (2003). The role between reading achievement and intelligence: response to
of IQ in a component model of reading. Journal of Learning Naglieri. Journal of Learning Disabilities, 34 (4), 306-310.

Disabilities, 36 (5), 424-436.

An Analysis of the Discrepancy-Model
and the Component Model of Reading Disability

BAI Li-Ru
(National Research Centre for Foreign Language Education, Beijing Foreign Studies University, Beijing 100089, China)

Abstract: In dyslexic assessment research studies, the 1Q-Achievement Discrepancy Model is much favored and
widely used for its easy operation since it came into being. However, more and more studies have revealed that
there exist a number of theoretical and practical problems by adopting the Discrepancy-Model in dyslexic
assessment. Therefore, the Component Model of Reading Disability, based on the Simple View of Reading,
intervention-oriented and easily-handled, was put forward in order to avoid some of the disadvantages raised by
using the Discrepancy-Model. Nowadays, in Chinese dyslexic assessment and subtypes diagnosis, the
Discrepancy-Model has also been found out to have some major problems in operation, causing different results of
assessment and subtypes diagnosis as well as various diagnostic solutions. This would require replacing the
Discrepancy-Model with the Component Model, which identifies the sources of different children’s reading
problems and tailors instructional strategies to fit specific weaknesses. Thus, Chinese dyslexic assessment and
subtypes diagnosis can free from the current confusing situation to march onto a more scientific and more
standardized research field. Empirical studies in Chinese dyslexic research field have proved that the Chinese
reading process is also a product of at least two potential components—decoding and comprehension, and weakness
in one of these components or in both of them could therefore results in three types of poor readers; reading
comprehension and listening comprehension in Chinese reading process are highly correlated and listening
comprehension is found to be a better predicator of reading achievement in Chinese elementary schools; the
Chinese dyslexic children can be classified into three categories: dyslexia, hyperlexia and garden-variety poor
readers. The results show that the Component Model is of feasibility and effectiveness in Chinese dyslexic
assessment and subtypes diagnosis.

Key words: dyslexic assessment; the discrepancy-model; the component model





