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EEHHEHNMHELHERERELZRETVEER

® 2V #Fogw! EmE owm #H' 2 ®BY TERY
(" BHEIEAE O IR, L 200234) C o EURREBET A RRE A S5 % (P R B O IRRFFE ), L5t

100101) C P ERME BRSO R, L5 100049) (I IRk 0 SR R, 1 02460)
C AL K FAL SR, & 999077) ¢ LT /N AFELHE WIS, [ 200234)

H E THMEAmEAUARSARSREAKEHRAAOAENRNAATZEL, FHOEHE RN
ILER M AT A F BN, BADFREABRARERTEAKFEHAR MG TEHMEmEE LS
Rk fE R B ARG — B R E, T RO AR AME, FEEEBEI. BRX BB EYME,
A TEHHZTHABERFRHATHASBEHERRANELENBIILET BEF—BWIEE, KFE/RAGRSEE
MEZEVRATEARANRAMERARILELRIRPELH TR B TSEE, RRTRE—F &4

SR RAESIABTELG TR NN L RIT, XEBBRAMEEAEELH TR LRAMRE, KLELHE
HBERRABEAF PHBETN, RITRRAEZLARAGERASEES TR BN Hoh, HFiLitAXREERANTF
TRV BAHF B IX —E AR E

XER BAFHETHE, FEHBREI, BRXBE, E4ME

SES  B849: G44

1 5|8F 2007; Spelke, 2017). 4B JE:, A A 41 4K

HEHEAT Ik M R AR, AT SE i
SR A A 22 T 1), LRI SRR D8R 32 R e 2
58 SEAT S 5 N RS Bl 07 n] — B, R Al ik &S
SR AR A Dol i 2 2R, X R B i 2 WP Ry ds BB
7 % N (operational momentum; McCrink et al.,
2007)o HA PRI i RARSE T I EEAT 5T X AL 3l
i (representational momentum) (¥ Ay44, B~}
12 BRI A B 1 RAE I A 12 3 5 Il R A W%
P14 (Freyd & Finke, 1984; Hubbard, 2014, 2015).

18 5 Bl OV AR Sy iz T Al 22 45Uk ) R
M —, BEH McCrink % A(2007)% FHAE452
P58 £E A8 I8 38 3 SR A I AREAS R R B . 1%
R ER S5 FH X he ke b3 LAY TR 20 o5 3
ATk sl iz 5, O W e e v e — 2T Hh B
Y LS B R A S A A S B s A IR . Hoh,
Wk H: 2021-12-13 R IEEL T 5 PR 2SRy LA s M AT
* AR ABFEILE TN (2000750), LHMHET gy, puihkeh, B0, M%. HAMBEKT

Z 52 BEBE BT R R T H (2019-01-07-00-02- L B L s TR 4 B .
E00005), bW A2y A B 7 A A 534 EHERE RN LBRFERR. SR, Eift

S B AR MBCF B I AT H 8 A T iy
Wit i, AR FEAR BRI IS AR B AT A AT
N —FR 5o B, AATH AR & T
AR AN TR) 772 it RS B G AN ke P M L, FESS
T I3 3 L 650 I A 4 B 2 A0 % st 2 T 40 4 L)
TR i R R e A R I ) e R 8 11 X R A
iz & (approximate arithmetic)l¥HE 1 I+ SR BR T ik,
N, BRI R B LA P LURH W b %o — 2 4R 11 45 i
HEATRAE, JFHEATIMmOE S A Z H (FAE 4,
2015; 55 45 2021; Barth et al., 2006; Cantlon &
Brannon, 2007; McCrink & Wynn, 2004, 2009),
I3 LI BN S — b LA 1 £ 4 fE (Barth
et al., 2005; Feigenson et al., 2004; Gilmore et al.,

WIEIEE: TEHIR, E-mail: dingxuechen_psy@163.com; frimzisBnt, 5% BiE Ty iz R 4s
2K, E-mail: cchengl 0@bu.edu TS A A P R IE T 3B S 25 R, A Dk 38 B B
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W BT 25 5 A Oy Pz B35 SR /N ) a5 2 LE W 19 32
TAR . TR, IR ENTIFIG T Tia A gh &
BN 3K — 3 B 22 IR T 5 A B ik g S H
A 2R, I AN [ £ 52 % B T a5 gl B 3800 1Y
XS REYE . B, WA S/ARRT 5 A R iz HAE
Sk, BEREE AT 5 (BT ECT )iz B R4
PRI R Yy R BT 38 5 B O 1 AE TR
(Haman & Lipowska, 2021; Katz & Knops, 2014;
Knops, Viarouge, & Dehaene, 2009; McCrink et al.,
2007; Pinhas & Fischer, 2008); Miz® 3 %,
AW HE— 2L G NTERT 5 (TR BT ) ik
P55 (R B )i ST 55 v R AT Tk T R VR 42 S I 1Y
B, SRR S A HE S A B
i3z O 22, RN v il ofe 12 12 R 45 R MR A B
PB4 B (Katz & Knops, 2014), X 1012 5 50
TN FEAS [ 32 S2 R AT 55 v B AR RS e
AT EAL B R e, BIFSE e B TE %o 1 )
J7 90 AT 3 B I 2 i B v A R AN F ) R 8 1 ) g
R A AR DB A RS2 IR 8], 3% Ik 52 32 5 3y AL A
ACAEAE T X5 WL 2 ) 45 B p b B b, [] i s A7 7E
TR B ] F 505 SR AL B b, R SR 8 SR
e —Fp 338 191 3 )5 B (Bonato et al., 2021),

T2, MRS F g i ROV TE AT
HEA B — B SRR 4 (Dunn et al., 2019;
McCrink & Hubbard, 2017; McCrink et al., 2007),
BN [RIAF 8 o B L 2 B 3R 3041 19 3 B3 sl 000 O
A—ZF{(Cassia et al., 2016, 2017; Haman & Lipowska,
2021; Knops et al., 2013; McCrink & Wynn, 2004,
2009; Pinheiro-Chagas et al., 2018). #t H A &,
12 BBy B RONART I B, ORI, R R B A 1 1
AR K R T o) (14 55030 S D58 ) T3 SR AR T o, A
SCAULR T AR o 5 38 B3 Bl i AROW AH G R BIF ST EA T R
B, 19852 5 8l OV T S AN [ B i R, OF
TEMCHERN T 256 & W S UE S AR 0 7 )L 3K R ik
TR rhz SRl s AN O R 2R, R O P L
18 BBl B ROV Y AR TR BOHL R L R S 4 A RUL
1) BRGSO T AR — i W BE FSLERE R
2 IEEHERNE AR EILHERE

18 BBl RSO T B — B I AL B i 22 4
By E MR R, HATA s g 0 E
WIS EZE = FEEB R
(attentional shift account). J&i & zUf# Ff (heuristic

account) Il 4 f# B (compression account) (McCrink
et al., 2007), 73JllHE TR 28 ) A O PR
FL RS, AT IS FE 0 DL
AR PSR A BB AT AN 2500 B R AE Ak T
SZF(Dunn et al., 2019; Knops, Thirion et al., 2009;
Knops et al., 2013; McCrink et al., 2007; McCrink
& Hubbard, 2017; McCrink & Wynn, 2009), X =
ol B A B 14 X ) 2 5 2 A A 4 ) R O IR
DA Bk B AT I g TR AR B A G, H IR X
RIS R Z W IR SE AR B S, s R
ROV AR AT SR B 22 R L L AR AR 25 R

2.1 FEHBRiA(attentional shift account)

TE R AR DL 7R AT iz Bl B AN P LAY
T SR8, e R A RT ) B A REBIL AR, AR 1A
AN [N R 2 5 B v ) B a2 T2 02 Hh 5 )
T AR O BB 26 LA RS 3l 22 P Ay o 0o B
72k (mental number line)ds Ay 2507 1 K/ R
TEAE— 2 NZE AT M/INEIR I AR T, AT
KN Hezs RS EARXS R, R (0 kN Bt A
M FE1E K% (Dehaene, 1992; Dehaene et al., 1993),
M B AL B, 24 T R A L (B A 0 3
BV vh T B A — Oy T AR B AE Oy ) B O
TR s A R i, 2 (AN A8 2 R 1
B E LT LR L RAE IE W45 R B A L Ok
2 (D), N E0E B 25, BN i s S e
FAE y LU TE B 45 R TR BT, sk A B e )
FAE A HEIE 0 45 R /N9 £ (Knops,  Viarouge,
& Dehaene, 2009; Knops et al., 2013; McCrink et
al., 2007),

XAHLE T B AR is RS FER Iy, 12
HATIBRAG TS, AR 5 i 25— KL
FS RO FEL b, BEERIBEREMNS, T
T R I T AN BT R/ R BEES, T
UL (E 5 50— B R/ IR I 1 ) e 7% 3
T — A AL B (R 5 25 2R /IR Y ) o 24 AT
ORI, AN H SO T L IR IE R
SR T7 AR O BERAE L AR IE A R, AR
3P 12 ] i) 1 B, T A D R 6k 1 g ) )
T/NEL, R S BBl R AL (Katz & Knops,
2014; McCrink et al., 2007), EAGHFR LM, $F
i F R RE s S LW W 0 A A D 1) B R R
(Liu et al., 2017; Masson & Pesenti, 2016; Masson
et al., 2018; Zhu et al., 2018; Zhu et al., 2019), 4
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sk 5 A BT ROV B0 BRI AR R G R T K] R 2779

S5 EWERAER LW 7 AP R IE S
SRS LT, AN N 75 R v 38 438 1) B BRI AE
WO ERNR TR, BS5ENEFRENZ
FINROR L BT B 25 [l B R RE I, B R0
AL ) T RE B e b Dy R 0T, T A ik A e )
1) T REBEAT 7 B AS SR T, X U s
AT eV B BT 45 7 25 [ L Uk A 7.0 R AE Y 2 38
774k (Knops, Viarouge, & Dehaene, 2009), A{XH
M, 55 —THEIE A & B, WA o 52 A ik [n)
SO I B0 1) P 2208 3l 5 A0 IR AL B B0 1 pf 22
TS — B, X FRWAESEAT kB AR NATE 5
P BT 2.0 3BT 4 19 4 (Knops, Thirion
etal., 2009). NItL, I MBEIN i 5 s RN 2
TR T2 S 800, T EENEER
AE NSRS RS b &= AnIC Y e Tl SR
I el 125 114 25 R 7 A e Ay LA g 25

T AR R AT TR 45 R 22 SCHRE B AR U . il
1 Jang Ml Cho (2022)BHF 5T & B, 1285 S
S5 2 B8 ) Z A A W E AR O, TRt T o
1432 53 Bl S A0 T RE S Bk T A R A s R
Bl 0P 7 DL B B A ) R G, Xk
5 B AR VLTI B AR A — ;R
FEHl, Pinheiro-Chagas % A (2018)7E 9~12 & 2%
#4 JL2E & B2 53 Bl 5 AN B AF R RN, I K
X5 (] —H0 T 1) R A A O A O, R
SNARC #{ [ (spatial-numerical association of
response codes) . RN 5% A 25 [RI E X BUE Ak
Hsm, e 5 AR TAEIEIZ UL R BT IE
MY R IA (A, Wis, 2021; Wiz %,
2019), #Kii, RAEFRLRIEHZ R IR 5
QIR OB | (510G 0= W5 1 S (BN N % G RS S
23 (AT AT 2 — > & 2% i1 2 (Dunn et al., 2019;
Haman & Lipowska, 2021), [ ti8 i3 SEUEAF 9T 4
HR BRI Wiz B 3 i A0 F IS 12 (A R AR
BIUNEBN WAL, BRI B BB, 285
B S ) BT 1) B —E RE M, TR
P2y m A2 Ak A 4G, iln, F R &
PR F LT I (NERA vs. WA L),
iz F Bl AN F IR Ik 5 s ) 1) T AR X AR
BT — SR OB, DRI R L, T AS SR R Y
I 5 A A A AE G, Wk 5 2 A ) AE 06
(Klein et al., 2014), WYL, 2553w 5L FR
LS ST E )AL E A O, AR T

(KA # (Pinhas et al., 2015),
2.2 BAXEFE (heuristic account)

{ER B F S EBOE R EIS REZ —, 8
KA SERESR I T AR IS FE R R R, R
Jg Xy R g 227, JEE R T A 8 R X )
EHTWHBEAEZEILE L RIRNBE RN, &%
RN B LR T — R 7 509 i3 e Ok it
Rz B, BPdn SRR N, i R R Y &
R R IR, Wi BN R, HiX—
fRREAN TS SR 1923 () RAE 1L A2 (Dunn et al., 2019;
McCrink & Wynn, 2009). McCrink #1 Wynn (2009)
FFRT —TE XS 9 A H REILMBEIY, fhfilzs %
JLWLFE P R Bt AN (5 — 2H R I ACBR — 21 05
W BRI C5F5 — 2 i A DA SRS — AL e v B T B
A, G S X8 oy TE AR R L /N B R OB
=RhEEIR . REM, BILEREE RizEIE
BN A EE A b, BIVEE T ZH 00 A o s X i N B
285 5L T A 9 2R 550 R U s R i RS 45 SR A
WA, B 7 22 ) LIt A s SR s =
BN

TAh, AW H R TR AR Al
LE R X — 2 AR ZE R, BN, Charras %8 A
Q014 A B, i85 87 F A (M 24+24),
o 32 S A0 2 SR 2 O 1) TR AR A, T K AN AR
[E) B (- 22+26) W4 [7] T 8% =i 4 o Charras %5 A
(2012, 2014)IAHy, Fiz SN T 5 52 505 FLAS ]
BT I BT 7 LR B[R] 32 53 A 26 2 1R 45 DA A
FE AR /N RAE 2 18] 1Y) J8 & 2T A e iy o BRI
F0a & =R BT AN O AR ) SR AE AT
T, HFE TN B, 18 R 2 R
BN EBR/NRAE ]2 fh e 4% Fh RS %, 24
BorE R,z R Tk, 3N
A VR TE R DR 0 XRS5 S ) 3 A 1) T 5 1 1)
fe/ME, R PUEAS 25 5 (Charras et al., 2012;
Charras et al., 2014; Gallistel & Gelman, 1992), {&
FRERER I, A5 AL B T RA A S B
I R AR N R HEA T I AR R AR I A AR
FH, 3302 PR TE XA B/ i) B AT s S A
At I VA 8 B fR AN [ R ) 5507 3 8 i e R B A
[7]32 %l 22 (Charras et al., 2014),

2.3 JEZEfEFE(compression account)

WRAEAT 2 5 P 2 B2 25 Iy T I F 58 A K s

-t e, OB T LI X EURSRR, B
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AH S8 E 7 22 18] f) 2R AE BE ERE /N 8 L 1] 1l 34 in
(Dehaene & Changeux, 1993; Izard & Dehaene, 2008;
Nieder & Miller, 2003; Piazza et al., 2010), JE 45 fi#
RNy 12 T 5l 5 00 T RE R AE O R A Y B4k |
32 SR B T AT A b B ) R 46 R R 4 L R
P& . BRI T, B8R E e O T4
LA IZECE R R AR AL, SR R TR T2
SEHIXT RN AR AR T3 5E L, RIS S5 R ik e
SRR ARV B, X S BOMATER 7 s 5
b BE - 2 O MR S i B 2 VWS S S
13 —>/IN R 4 0 22 7 fiE o3 AN Wk gk, RLIG A Bl
P45 SR 4 00 Xof g~ 03 ok 1% 140 40 s o Ay TG A
SGEA N EOV B, MR, RO
W, Az LAY S SR U B AR R SR b E B i 45
TR, EMILERBOTRERIFA
RESC A R4 fi e, AR EZEA S . —R7E#
TTB AR, R ELEE 1N JAE 5T
T MRS, HAES 5 67 izH
1E455 P HNEHE B BUZSON . RYE R R, MK
X B KRBT (5 5 6) 11 R 47 i 25 R 1% K F % 71N
B (DB RS 22, 32F 107 AR TE K9 58 55 I 22
RO, (HATF GRS R ATA S, 3 4% B AT g2 At K]
FRZM T 520 48 B A X is B AT R 4 4 ok
A0 22 18 il (Haman & Lipowska, 2021), [F)FEH,
JLEEEHEATH0” (U1 4+0) (i85 T H BRI 38 57 30
RO ERFAEHTH (0 3+D)IisH, %M
G A0 0Tk R 45 PR 18 % BE (Pinhas & Fischer, 2008;
Shaki et al., 2018), —EAETHWHITEH, WF5EE K
X5 52 B F L AT B M 57T LA Gk 35 42 e 0
PREF L RE B FRAE, (B EIX S B B A A
M (Kucian et al., 2011), .=, Knops %5 A (2013)
B 58 A X P 48 A D 10 T e, AR A
AR RE AT, LA BEATARAT 5 0s B B
Z BRI, B LT B R AETE N
At 1) H X B ZRAE (Berteletti et al., 2012; Siegler &
Opfer, 2003), SRIMTZBIFTH KB 6~7 & JLETEIK
Bas R rh U s S S R RO, RV BT,
JUBE T s 5 b i B Al 22 . s, AR
AifRRE, BEAEAEIRIGI, MRTE B B T B
e 4 15 22 L% 23 08/, T AR 02 5 3 1 3800
SR AN RIS i B 32 B3 3l 15 55007 Bt A A 1A AR 1 A
LK HE 3 0 8 T 4 0 (Jang: & Cho, 2022;
Pinheiro-Chagas et al., 2018). K lt, H %6 iR B

i 15 B A R I B, AT B 22 A SIEAE I ST 0 1%
W R AT IRIE
24 ZTERBRINGINEXEEAR

R 5 T8 22040 (4 S B, 12 BB B0 T RE TG
AT B — MU AT AR, T2t 22 R A R
BLAI L[ 45 FH BT s (MeCrink & Hubbard, 2017;
Shaki et al., 2018), i, A7 °%%# §& 1258 g & 2%
LT B fE A 2R U R e R AR U A ) 1 T A
R, HAMASZ 3 5 A 2R e AR BE 5 s )V R
DI BB LR 43 BE EE 1 & (Didino et al.,
2019; McCrink & Hubbard, 2017), McCrink #
Hubbard (2017)MAF R E RS 5E EHITIERS
32 A A0 TR N 5 A B 5y — A 5 B T8 S Y % ) s AR
2 AUES, URRHA T AR S 2T E
Jio BRER, BERNMWBLZFESH5EEH
SRR N, BRSSPIy R X
A RESE RN Ay FL 45 AR AT 5 18 AT 55 1 1
FIREARIS, B 2 M i R K SOk BEATIZ 5, n
s 5 is B A0 9 WY 10 AT RS2 e T
e N LAY FvE] TR S =W R I LGy & o M i)
3 % 22 (McCrink & Hubbard, 2017),

B4k, Shaki 48 A(2018)#H THAM AR S
{22 #53 7 (arithmetic heuristics and biases, AHAB),
IZIALIN iz 5 Bl i B8O 2 DA AE = RS [F] HLAR
ST AR AL, B2 b s ks
(more-or-less heuristic) . 5 —%% [A] X AE (sign-space
association) LA J 4 & fli 2% (anchoring bias), 7,
<ol 22 g K AR A — R e P AR R
GER, WA BN RSSO 0 R AR 2
I (McCrink & Wynn, 2009); 45 —2% [a] A8 3L T
I X WA 000 2 8], 9 325 0 17 2 0 22 1) Y G Tk
(Hartmann et al., 2015; Pinhas & Fischer, 2008;
Pinhas et al., 2014); i fi 22 W S B 1 < dn 21 P>
BRI I AWEBH WS — B0
R T IEIZ S B B4 (Shaki et al., 2018), %HE
RUAALOGUE T % 8] % 128 55 3l 00, B B R AE 1Y
o, HAAh =35 Z [8) Al REAF 1L — € Bk & (Fischer
et al., 2018), filtn, HHIFR AW, AEZFizH d (A
YINECR T2 w2 B w5z 5 3 s 80, X Al
VLI 3o A 52 80 B — B0 B i 2 B S T
T A A SR R, SR A A S (R 24 m
HOR Z W]z SR ) T A TR 2 T A5 E i 22 7E
Jysik B R AE T — 2, R By IR R is 53
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540 (Shaki et al., 2018).
3 BEFHERNAEZREETNEE

LI i) A G2 5 68 %o L 2 P T A R ) 4k
2R M s B B B 2L E H (Barth et al., 2005;
Feigenson et al., 2004; Gilmore et al., 2007; Spelke,
2017), [A] B 2 R ok 2 AR il gl f) 0 0 P 1
(Duncan et al., 2007), T AEWFFTRM, ZILAJLE
AALAT ARAE 2 K, AT DL R R S5 AR A
5 B R AT HEAS 4 984G 5 (Gilmorre et al,
2007; McCrink & Wynn, 2004), [ tt, #Hifia5sh
e ANV 3K — 32 B0 2 A L EE R v iy R A R S
HEBF —EWLEE, RERKIZEHERNY
AR FEAE RAREA P E5 R B — 8, HH AR
TIL#EIE B Bl BV IE L R R AR FEAT 4 h A
FR, H&RBUR R JEMATE AR — a5t
R, DA R332 55 3l 5 3000 9 i S PRI 58 3R A T
FiBE, LA 7R 18 B 2l it a0 i & B, Jf i —
ARG A R AR Y Al B R 25 Tl A R
X 32 B B ek RN K e R
3.1 ZEEHEMEMNEREHNT
3.1 ZILH

iz BB RN R 2 LR E i B (Cassia et al.,
2016, 2017; McCrink & Wynn, 2009)., % T4F 404
ML E# AT EIE R L EEAREBE, B
F i 1 A 9 HE /P (magnitude  ordering) {45 3K
0 e LK K50 A A B Al T 2 A A TR Al
2 GG Y 51 ) AR <Dl 12 Gt 98 410 ) I TR 4%
Cassia 55 A\ (2017) & B 4 A A B LA A ik 1
J 5 s 23 0 e — 255 7 7 9 A7 ) s g LA L ST B
T 22 (0 e R, A T A3 U ) B ) 2 X
— 25 5 PGS T ) a5 B T L S BRI /b 1) R
i, XRBIIERIEEIF IR e ST
Xt 48 22 R0 B TN G 2, B A 3o 1 R ) v
I A A AR A 3 98 B R Y — A R
Kok, AARIAY g 45 R0 BTE 12 D A R EL
B [ (Cassia et al., 2016). IL4h, 7EAEFFShmik
EARBEES AR, 9T HRMEILHC &
b VI = ) QAN | PO = R B N R S |
Tty 25 2R AR b TS 2 O A 4
(McCrink & Wynn, 2009),
3.1.2 JLEH

FARIZR RSOV AU E R, HH

TSR AR T o W i 2 2 i L Y ST A SR AR A
—8, BARRMAE, 3~5 2 )LE a3 i 0N
O 5 A R B R PR 0 42 JR A ¢ (Haman &
Lipowska, 2021), W7E 6~7 % JLEWAIFH %
LT S 1A 132 B Bl %08 (Knops et al., 2013), {H
NAE 7~8 ZILEEILT IE 0] /) iz 55 3l f 5500
(Jang & Cho, 2022), BEEF RIS K, A5
HIE 9~12 B ILERHAP WA T 5 BRAWFE—
s F RN (H 8 % JLE P I IA), HHAL
o7 R JEE 156 4 % 185 K 11 184 3 (Pinheiro-Chagas et al.,
2018), A WFFEE XS L 12 55 5l 12 500 14 K SR A
EATIRRE, 45 12 LI B L B I0E 5 8 R0
AR 1% 2P A8 AL T B8 54T 45 X 2 T BEIR IR s
SRR G BLAFR FEE TR A &,
L SR A 0 s MR T R, TR 24
JUEE A 1) S 30 75 B LB AR P 5 R A LA b 1Y SR
PRI AT, HOL B BE A R F s R
AT, ARSI T R Re AT
JLET Z R INHGEE, I BFR 3 L iks R g)
RN R R i S B T — i Y IR (Jang &
Cho, 2022),
32 JLEZEIHENEWERETNEE

12 55 By Sk 2800 A 2 R T ) A i 30 5 A 2 A0
ORI K e 3rT RE 5 2 IR R A G, filn, X
AT RE 5 )L 2 AR X — I I 46 > 18- 802 HHR A G,
AL TF G AR TR B, AR i S R e 4
(Haman & Lipowska, 2021; Jang & Cho, 2022); 7
BF, Rl B B I T R 1 Kk & IR B AT
Tfie MU O, RIEE G (4 %] 2 ] 4 8 0 i 4 il vl
R AR O PREL 26 1 S e 19 #% 21 (Dunn et al.,
2019),
321 MEHFENNES

BaERE AR R . AL B AR B AR R
HIRE T, ERAE Ry 2] A4 i Hey AR A
fE 1Y B 77 (Karsenty, 2020; Koshy et al., 2009;
Vilkomir & O’Donoghue, 2009), .4 #5545 H,
L L C &7 AE 2 5 5 i N (Cassia et al.,
2016, 2017), X AT RERC ML T AR AR = b
BEAEBCF R 1, 2R ETLE 8RR 1S
BN, TG IE T EUR B LL B At A2 Ak okt
BT AT RS . B, AR B L
XSRS A T AR, N 2 B
AT T 3 3 % e A7 mT LUK I 49 1A 647 5L
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B, HER) 4~5 2 AT UFBOR Y I S 3R B0 AR A
& (Wynn, 1992), HJLZEAE U B & J& FIE
AT R PR AR — E 25 5 (Dowker, 2008), X 5%
VERT DU R B B L B Y i 55 ) 300 7 [l 1 5
BILIA I

AP E XS 3~5 2 L E I8 7 5l i A0
JEIT WSS, B WK %A W B it 1k Rk 4R
(Haman & Lipowska, 2021), i%WF 55l & T 2451
JUFAE 23 8] 7 ) 1 i By 1o P 19 328 53 3 e R0V
IO M T RS A F AR 5 s B S e RO = [ Y
KFRo GRBEIN, TR R B E P s
Ji 1l E Ry R RO, R g4 R TR
LR 1B AL 5 P R B T Al ik g
AR Wl 7 445 2R 1) 8 B3 B3 Bl i 00T TG 7 25 [1]
J5 P s S g m v, B R e e R T
B B A L B T R 1 22 s R e A
1) 2 (4 07 ) P 22 03X 3 B LB AE =5 (8] J5 [ 14
B B B i RN T B Ty P b iE B g
RN, 38 ST [ 1 B4 3 B gl 0N A S I T B
ZEVEC R AR, AR TR S
08 RSO T 20 SO A (B TE — 2 P 8 i s b
Horpr— Ay ] DLk s S R0 A ) I L A RE
FEAG T ECR I — B0 — B B 28 s 5 B AL
NEo R, BF5E K 0L EAEARF 54T 55 b i L &2 i
18 B B RO 1Y AR I W T AR AR A S AR 55 R
(Pinhas & Fischer, 2008), iX— % Ji& 22 5 1] fE &
THFSAT 55 T L ILE XS I R AT 5 P R W] i 8
B U — 2 IR, 75 2% T80 R
AR —JriE, AUEGETR i, 85 8RO A Y
SRR S FRE A ORI, [R] A AT AR S
AN URTE HE AT 3R BGE B I SR Y B e ) L A
ARiz B R R R (Jang & Cho, 2022).
322 NMMEZEEE MR

R TR T B 5 2 A, SR s TR Bl AL
L F HR B A B LT Tl 1Y 55— o O PR R
TE T3 (6] R 7 00 S0 R HOH 3 5 e g 210 2
B BRI o IR AR SR T SN R AR
FILEAEAETHER S i3 B RS 2R/, i Ris Horp
FR 58 A B LR CR T 4), AR I BOL
HOH A s AR, MR RIE BN ik
B S8 (Haman & Lipowska, 2021; Knops et al.,
2013). AR, FfAE RN, DFRE R 9~
12 % LR L T 22 8414128 55 51118 8400 (Pinheiro-

Chagas et al., 2018), X Fliz & sl 500 ) & etk
AT VR R R R AR, A R R
EAF5 12 BAT S5 T s B3 BN R B CHEEE R,
PRI LG A AR A 5 25 (1] e 0 3 7 ) B30 5 T B 25 Tl
BREEPN W EERE, FE S ERER NS
M X6} 32 S8 Bl 12 455 s 7 A R

[, Dunn %5 A (2019) 76X H 2% i JL 2 #K,
AN R s BN Je AR T SRR . A
R, WRESNGS S5FH L2 =K
FERCE 1) R B (R e 4508, 40 56, 56, 56)LL K% =
A G B BUE i S BRI TP 451, 40 7, 14, 28),
HEZSRITHIWIF 8 N — . 85R R,
TR JLE, BN M T 76 T0)F &0 m il
FHFFHN T — A s R . X T RE S MRS )
HE PGB BCA R, BEE TR KA R s
BT L AR v Y 2 ) B O T LR B R g
T &A1k, 9~12 % W] 68223 (8] B M 245 2 A% i
I 200 BB L R T B B, LI A i 4
K 180 B 2t T B )L 28 R0 5 2 i £l TSR AE
(e 45 2021), BLAh, B IE KT LE
FI 0423 (] 22 L8 S I 22 5o A e, X R
18 58 Bl BN I R/ N R 1) P T g 9 A2 25 B
BRI, A2 (6] A B ) B
JEE RN 2S [E) e R A O BRI 2 R AR ) L R 4
J(Dunn et al., 2019),

4 REAREE

U B Bk i BT 5T & TR e L &
JEE R BB S SN, (AR B B R R . T
W 2R I FoR R BGT R R 2T, H H ATz
WIS RIRTFAE—EAN B, To BAEA R I H
A . RS0,

4.1 BEAMRAESURREEIERNERE

BMENEZRESR

R 8 shman e 2L ste 8, B
FE RN AR B O — BN SIE S e, Ak T LE
KA TRI B 00 R e 5 R AR A4S S, BT AR
HSEERE5 I8 I — B (G 15, 2020), X ATHESE5%
I (f FH AT Sl AR 255 003 k) T B A 0 5% U
) 22 /0 DL R A5 95 T oA B 2= R S5 2, WA
H AT Z2 At 14 A B 40 i 32 R Bl U Y
Bk, T UL, R LRI E LR ALAE A
RIT i BB RO B B, 568 5 B B N TE
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ML 7] 58 A [] A B B 1 45 AS 4 [F] (Dunn et al.,
2019), [FIAT, 188 AT 5 WXTE A sh /N A E A
[R50, 3X ] fig 5 AR XA [ S A 26 () B
BERGERRE 1A K, LIRS AE i
A v BT B IE 5 Bl i RN AN — 2 (Knops,
Viarouge, & Dehaene, 2009), [HIt, KHFHEIEHA
SRR B B b I OC Tz 5 3l B ROV BT S, SR
—HBEFAL 5 B S B FE, LI B
H AT AR AR W )L 2 12 500 2 300 1Y B4 LR
[7) B T Ji 22 o 1] e i 2 45 0 B A A 1o O 5 ok B 58
R b 5% 32 S 25 RN R SRR H, BT LS
BLLAULE A SR, A 55 3d H TR AR
ILEQR~ 5 2)RsRshid &, LIt AEFSE
o B AR R I 55 gl B 00 J T Y A
42 ERPYERMERENBASEEHNENE

16 Y 5% Bk

IT L # i &R 4t (approximate number system,
ANS)E 2 MATEAMAEZE TR BT, X
—HRT 4 WARRT S B e T T BT AL A B &
%(Feigenson et al., 2004; Gallistel, 2011), WA
TESATAERT S I8 BRSO 7 40 i BB FE T
AE 238 o A A 1 B e D i ik — 26 5w 312 57 3
R . AH LG TH 2 4FE 5 A (Knops et al., 2014),
TR ER i AR G0 ] AR S A W S L B AR I S
E XA EAM(Chu et al., 2016; van Marle et al.,
2014), EALEEHE T A AR R CERA SF,
2016; 4 EH1 %, 2018; Au et al., 2018; Chen & Li,
2014; Elliott et al., 2019; He et al., 2016; Lindskog
et al., 2021; Park et al., 2016; Szkudlarek & Brannon,
2018), oAl BE FHOZ M BOL B RE 17 R
RZEFHEZEFHZ —(Chu et al., 2016; Rittle-
Johnson et al., 2017), HAb, IEREGE RFERIFT S
HAEFF S AL TR AR L E Ko haE L R R Hoae
HEARNFER, HAERINIER S5 5 %000
HAY R RE ) ) SRy SGIBE, mT LA T <7 i )L
M RNECA R RE . BUEIB S B ) i e J iz
T e, WA AL /N L R g
() A 5 O IBE, AT AR /)2 L ) R 2 1) e
J1 B B ABIB L (Cai et al., 2018), B, 44T Il
5 AR S NEGHE AT M THIa B, W RE Sl
UL ECE: R SR AR B e, RS Bz
SR A B, I AT fE B AT 5 1S 4 T 5
18 5 Bl B ROV B R/ NSO 1) (R A, 2021), 1K

Ab, DL B FR GBI 5 AR I 3 LA
R 2 RIFFE IE AR 56, X 3 B3 Uk a
RG] REAFTEARBR AL, Ak 22 R R IMAEA
ok R B BE (Navarro et al., 2018; Odic &
Starr, 2018), AMMFFE ] LA EEE B R W)
BB K3 AR T ARG B B AR S TR % R By BEXT 2
BRSOV R, 32 B B 5 B RN AR
WA AL 3E b B 7 5 3 (S R G I B
FK, DI S LB AR R R G T2 5
A T B 2 5 5 W 32 B 2 o AN SR B
43 FRCEHEFINEARZEFSHHNE

EHE

H i3k F 3B 55542 55 i 1 1 1938 53 3 B 300
T 5% S AR 15 5 4 T sl it & HF (Knops, Viarouge,
& Dehaene, 2009; Knops et al., 2014; McCrink et
al., 2007), A BFRRAET S I BME, 0
Fedi . Brik . X 8 mIBARE N S i 5
[ 24+x=8)4% . SRIM, TEXTAEST S ARt iz H
MIBIETE R, e B 4 T AR AR SR/ )L 2 AT Lkt
BRI B ) R SR (2 BO W HE ST 5 M AT 0 Ay
BORE s AR, EEA LIHEATE 4 f5EiR R
DU/ N I8 54 (Barth et al., 2009; Qu et al., 2021;
Szkudlarek & Brannon, 2021), X3 T 5EA 1Y)
Tz B AN, AR 1 SRS S B 3
RGBT . BRIC AR FZET K
AR5 (B ) T AR A 5 (ol [0 )6 A7 3 76 R B 1%
BREEE A2, 45R kAR5 ek Em 4
o pm A, mRRE BN S RAL, RI7EAEFT S
Te ik MRk h A7 7812 B 8 im 80UV (Katz & Knops,
2014), HFERd AR EZ B, fEafeid @b 3
RS, HERE P EAEEMRE, If
AN AT BEJE B R R (R g i AE R, BRiLAR /N
B L ) T i 22 (B G A IR B i B 2 01, Bk
TS — DTS R T RIE TS — 0T
JT 5% (Shaki & Fischer, 2017), M4F, S 135 %8 15]
AT LR A4 fok Oy R 2 T bl L i A A
RGP, (AR TFAERF B Rrh, M7
B B A B AT 5 s B I TG A e e S B )
i (Kibbe & Feigenson, 2015), [@Nf, #H L TA1
BRI, A BOHE R EIA I RE R L
FOBCETT SR, Wk ] 45 (Nuerk et al., 2011),
Blan, 782 ZIC A ] B A 24+53) F1 2 [n]
(0 24+0) v, Nk BT Al 45 R OR T U0k il 45
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(B 22 A5 Bk o7 (R v AT ARG L, X 3RoR
18 BBl B ROV P BB A I [ 8 A A A [ 4 1
B (Lindemann & Tira, 2015), FF I, 18k
Z AN S is b AT BE AR A IS RS RO, R
oK AT I AN ) B 2 1 A O i 5 3 5 R00E 4
58, VABD T 3 — D4R s B g i on; iy BAR R B
B GRENE.
44 EZEARRREEEFERNPMNEEIER
IAERA R E N R, 185300 il 6E %2
)k ) e [ VR FH A2, neere )y . e s
B B8 7 A A 07 4 B2 19 B2 % 47 (Cheng & Mix,
2014; Gunderson et al., 2012; Kucian et al., 2013;
Thompson et al., 2013), Filan, A WFFE X & Bk
B S )L # (developmental dyscalculia, BJ#k/D
NP BSOME A () B HL AR R 98 2 TR A B T fig
B B Y L) I B SR S B AN AT T
T, MR R, FER BT AR L E &
FEAAFTEIZ B RO, 3% R W] iz 55 2l 5 R00; 1Y)
A T B R R S B R — e R HA
B MO 25 ) R B OO BT & L TR
(Kucian et al., 2013), [k, M= A 2 A SRS
SERETT A Bk, S AL RE ) 5 EaE RE T ] Y O¢
1 e (B A B v/ =) A S NG SN [
NRAR—Fh A L KE . PR A BT S AE B
FEEFHEENEET), WIBR. (8% (Hegarty &
Waller, 2005; Linn & Petersen, 1985; McGrew, 2009),
G MG SRS EEE Sy, wi& T ik
TR 5, WO IRHER: (TR0 8 B iefs —4Esk
YRR RE D), S5 A A T B 5 A ) Y g
J1(Mix & Cheng, 2012; Uttal et al., 2013), Tam 5
AN Q019 BT 48 T 25 (Al B 1 5 ¥ 2= ik 1 Z [A)
RR, G5RFBW ZFH Z R EMR, HOoM
R RAETE =S (B BE ) 5 1588 T S P A g e
REJT YOG Rl 8 e h A AR, RS 10 3
KEZEEM . RIS, INE AR K AL
e ) 5 25 [ BE ) Z A AE— € OGHK (Frick, 2019;
Mix et al., 2016; Zhang et al., 2017), #R1Mi, %Kk
HARF A LMEOCR, BRI, ZHEMRE
71575 (] R 7 18] i SQ I 258 TR s R 1 5
23 [ g 77 19 JQHK,  H.25 (8] B8 7 AV 98 — 25 [|] 1012
HCE R B — B (Xie et al., 2020).
BT, AN R R e ) R BE Syl 5 A )
il 77 DB 114 AR 2 177 5% M S0 A PR AE O A 4R 1

1973 [ RAE, mZAEH Fia B ah i, K]
XA B &R Z W S m AR T R s, i —20
R 12 3l B U VA TE iU
4.5 FITEXEFERNNTREE
CAFRE, EUSERRS MR
RE N Z A — B IR R, 2R LE Bl A~
WHEMFSEE T HEA BERS, HEUER
B (0 B X S W2 568 U A ik 2 5k (ElLiott et
al., 2019; He et al., 2016; Park & Brannon, 2013;
Szkudlarek & Brannon, 2017), [H]B}, #H L TFIERF
SRF AT 55 L aE a3 ) B A2 AT 55 s g T
HEP AT 55, L4 5 103 Rl BN R0 48 = A4~
AT S8 B v T BB AE A, (A 5T
R RIIX —45H (Park & Brannon, 2014; Szkudlarek
et al., 2021), ML IR R G0 0 3 B A —
A, LENEURERIATREZ I EEL
B SR, AT 55 X R DA T % ¥ A i B A IR
MERT, ASRBYIE ISR RGOS, JE
T R T R R A A R R R e T, AT R
) LB 7R )5 223 UG AT 55 B R (Wang et al.,
2016; Wang et al., 2018; Wang et al., 2021), X/~
KR ] L3 A 3 LS BRI 5 A A B 3 AL o R
GEAEAT T, B A VR AR S M DL GE LB 1 4K
B8, DI 35 B 52 i iz 550 25 T2 32 55 3h U
IR . oAb, % TARICIZ 04 Hr AR R I,
TAEICAZ NG T] e S0 BUR, R B XA
iff R G AT RGN SR, AR TR B
(phonological loop) . i %5 #& # (visuospatial
sketchpad) . 44 (shifting process). il (updating)
A (inhibition) B 73, 73 4 £ XS B — R e py il
Y M T X 2 Fh R G R BT Y ShaX B 3S, B in 4328
TAEICHZ) E{f%(categorizaﬁon working memory
span task, CWMS)., N-back {45, Cogmed T{E
e 121 %k(cogmed working memory training, CWMT)
SE(ERI A, 2018), X AT RE AT LS B AR
Xof SR 1) A ok i — 20 YD B 22 M i Bl
AR AL PPN S TSI e 2~ TR .
TR AT Ak I e A R, 1 G S R i
i 22 M ds B Bl B0

2% 3Tk
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Abstract: Investigating how operational momentum effect is formed and moderated by developmental
factors is critical in understanding the underlying mechanism of arithmetic computation. Early arithmetic is
fundamental to acquisition of complex mathematical concepts and advanced arithmetic operations. When
performing arithmetic operations, individuals tend to overestimate outcomes in addition and underestimate
outcomes in subtraction, such estimation bias is called operational momentum (OM) effect, which includes
three main theoretical accounts (i.e., attentional shift account, heuristic account, compression account).
Though many studies using various experimental designs have demonstrated the OM effect in adults, it
remained puzzled in development as findings in children have shown inconsistent findings. The present
review discussed the trajectories and influencing factors of OM effect in early development. Future
directions in the developmental field should investigate: 1) the developmental trajectory of OM through
integrating multiple paradigms; 2) the role of Approximate Number System plays in the onset and
development of OM; 3) generalizability of OM in complex arithmetic or even algebraic operations; 4) the
joint effect of various factors (e.g., mathematical abilities and spatial attention) on OM; and 5) intervention
for operational bias.

Keywords: operational momentum effect, attentional shift account, heuristic account, compression account





