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* &t % 4 7 (Conceptual Framework)
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(WHTTIRTE R A RER B E 246, BT 310012)

H B EEH S RA(M A ADHD)Z —fr % ey L&A 2 L FHEEAF, % 47 A T I)L& ADHD # 4 %(4
T)YRERIBRXAEL S FL R, HIFKRAL | FRELZERE ARSI HRE (AL EREF
B, BT A M BTN de | SR o mh b, A fR S B AR A R IE AR 5 A % 3T B 9%, AP E ADHD BILM
EREFRIAKELEXFRAMT R, KARSAIAFHR: AR 1 RATHRERRARAEZ S FEILE
ADHD # F B A0 HLKAE F o4 BILAR R84 R A(R KAHIF)E K, AFR 2 KRB ALK B EF RXIE(FR
Aast ALK A S0 N), N TG AR A A (NCT) M2 F R L& EBX Ak, A 3 K8 —
AP RMRAERT(EE N = 100)8 (R KA P AT FLL/ZIT A AT FRLL/ 3¢ B8 L0 )< (- W7 28/ 2.5 b 4L ) [
AT BAF RN E T IRFPAA(ERREIT) AL & L X A4 208, AR —NOa FRA 7RI 4E40 %
AST TR ERX M2 HE N, AR ELN T E ADHD BILRE—AMH KL BF AR ET RAH X,

KEIE EEHBLIAHREFINE, BR ARSI G, HEFRL, ZEHF

%S B849: G76

1 jE @R B(EH, 2019), HEPOBESXIBRL, 2013),

3 B H DSESR FE I 522 3 R
W LB % 6.9% (BEE 45, 2013), LA (4, I%Jb‘&‘:‘%ﬁf), ‘ﬂi”ﬁ;5%ﬁ/ﬁ\ﬁj/b/ﬂjif%ﬁﬁ,
o o i Y. o R, FEE BN S R E (n, =3 LR
FIBHMM(n = 46K SE, THBIA 34 i L P e )L # JC 5 (Kofler et al., 2016; Orban
ADHD L. (1 EEE I8k 2 3 Bt B iR 18 etal., 2018). & F2 e HE L RHEICE I ., X2
H OB XU 20167 B PERBILE g gy g s RURSE 18 ADHD fUL7E
PR IERG, (AT R EET R HE ey ol o BB 525 7 UK 7,
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PEH CRPE, (R SERR G 5% h 20 R & #ER 0 A
A, Xtk sl T H AL ADHD #E A 1 —
O EP

27 ADHD FREE B X LATE & 1115 B 1 3 b itk
1, SR E b e S s o b, DA R &5 il &
O F I, xR LR T A L AR
AHHEHM TR F, X T )R/ ADHD
LB HE MR 55 B AR 2E R D Bt . 10, RTVRAE
BEUED, MELLH R TR o YT DO R R
)L 4RI R A IR 55 (R WA 7E B I 37 S S BTG
JERF TR, SEO ADHD UL T e
FRE AL 5, R MU AR e KT, XL
T K B A T /N3 T R Al 2 e X4 BROLTR SR . SR =
LR R A S 2 BIRR IR B (N, RETE I
M 7T DL A B IR 55 o 7E 3K 2L Rp IR A5 15 T, ADHD f&
AT TE 2 FREZ BT, 38 v RE DR A 452 1k I 25
7 H BUAEAR S 52 5 7

ZE LTk, B BLR E L ADHD #E A
Tl 4 S PRAL -

H—, BILTEFR IR B R B 22 A
H 0 A B P ST B <X o517

S, BILTE“ER 2R BRI  E R
SRS

8= UMM OAE A FE A R AR L
ADHD #HERE ) —AF 57,

H0U, G (KT REE o EOR A R,
2 JL3E ADHD #ERE 1 —A 7,
11 #ZOEEREXR

AWK 4 ADOMER, RV R BE £ 5
WERH(ADHD) . #H A . i f A ) RS i 25
FLERHE . ENZHMEALRET: LE
ADHD BEEARBFITHIXER, e &5k
M — o BUE BEE TR E B R4 T N R R 2
JLEE JLE ADHD) R R IS5
SR SN E TR 2 — WA R
NI 2 — P e 5545 20 T L3 ADHD 1y
2593697 FBL, (AR 7EJL#E ADHD M E
R EHETEM, mREE R MRl LE
ADHD #H & LB @ik . R aE L
PR E HAR o A I i i 2E ) B
YREAT BT, TR RS — R JLEE ADHD #(
HHRETFE. BHEERATHERAMES, N
)L # ADHD # & RE Qi —Fhk B,

TE =Rk [ 2 B R % (ADHD), J2& — Fl L # #f
SR E RN %G TR SR AR AR
WEE I 55, ER)TES DN, AaYa i
JETE S AN S vhsh, JF AT DR A0 2 T TR X,
B IEH ST IE B 3, X4, 2016),

HAEWRE, BUHE MIZT Bk sk 2
ZAEM AT e, 2 H AR R A2
WAty HERE Y REEZSEGMELRRET
PEARER, BEASTHE . RENTFEME L
AT g e FL 20 A0 52 WO R SR 1 N B 3 IR 55 114
— AR 45, 2013), TR E R %
BRE FTES DB . DARE . B,
fRFFE RN, JHERRILET I mE S
Fhe A g (F AR R, 2014).

i B, A ) ) BRI 2 (neurocognitive training,
NCT), &—Masa 1 Ik 2B 9 s I 2 5 I )
25 1A AL IR A Yl 25 (Johnstone et al., 2017),
I il B35 0 DA RE 2 5 (cognitive-energetic
model; Sergeant, 2005a, 2005b)., TAJIHE G
ARG RE ADHD 0 BB ) = KBS RL 2
—, ZMEAIA K . ADHD BETEINFHLE . G
HLEIFIAT D i =K LA AS R R B A
TE MG EE, N BOLE B TR A G . &
e 52 A P I S ok i A R o
NCT AN Zhid 3 55 52 190 3R AE 45 25 2T LA S A~
A F NN B B o SR Y, R B R 2
SIRVA G B R T E A B TEIN ol B
). ISR L, NCT 456 7 shimjif k27,
R ILEWG B BNRIT A N F %5 .

LT, &—MF HIT AL MR,
Wi 2R E. BIESEER, L
MARE . BR . AR T — 1R 38 B3
ERREK L, MIERDE T 5 > B RS AR
MR, 20k TG T LR R R T h
D JRBR o RRBEARA BB 0 A . L
FHAEFRM2MILE LTS8 E,
2018; ¥ %,2019),

1.2 AmZ1ESA ADHD JEZ AT

WE| ADHD /Y7, "l 2R TT (I,
WR AR, EhERFESTEIT) SR PRI IR AL
Ko RENGYIEIT WA, REFKYL T “to
medicate or not to medicate (W22 ik N2 2)" X

— A LSRN T 25 W3R 97 1 R Y s
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f B HTAEFEARE, B0 25 Bia 7 AR AAPE A
Fo A—J T, HT LI YRy FEL
B, REAUAG AN EFELLYET . WEEIL
F K A1“doing right by my child (hIRAYH%FHE
B R BB 45 ) B I 7 ke i, LA AR 2 iR T TR
FOBR M AN, KERTT . BRE A oL T ),
LG IR YT I8 W R 2R TT WA IR T BOR R I
—F ADHD JRY7 W E BT 30, BLAE MY 3k X A oA
K 2iYRYT AT HEIRYT ADHD JEREEER, T
e 25 W3R Y7 3 T D g M 45 19 B & (Coghill et
al., 2021; Lambez et al., 2020),

TN S5 J2 38 5 & J kDA G0 n T AT 55 R/
PREE U Ry R s At 2 (73R Y7 7% 3 (Farah
etal., 2004),3F 2 20 4£3%, IAFNIZZ JL2E ADHD
LR YTT I — ST 45 (Cortese et al., 2015),
WA LR, AR RE s AT V) e B 5 2 30
T B¢ ADHD .0 8RFE 32 212 k0T, i bz
AR SRR BE A B, P57 ADHD 5%
U2 3R A U 258 38 3 et 8 L A% L Bk
fary | [#J(Vinogradov et al., 2012), R LI A
N ADHD A% 3 15 — 26 HAK B oA 0 45 (A,
TAEIRAC . MR A G fERR L. ER,
VO W98 2 o3 e B A D TR T e T K 1
KT IARFIRR LHBCR BRI . 255 BR
W ADHD #5 1 /N4 1Y Meta 43 A7t 45 (Cortese et al.,
2015; Sonuga-Barke et al., 2013)J5 &3 : 48T 240H
V4 AR AT IR ST 2R 26

MR ST O Z 7 A — e 2 B )1 253 K
WHFMHEI SR A go/mo go 155 (Thorell et al.,
2009)F1 Stop-signal 1T: % (Lenartowicz et al., 2011)
TAEICIZI¥ n-back 155 (Jaeggi et al., 2011)FIIEH:
fi@ﬁ‘”{%(choice reaction time task; Lemmink &
Visscher, 2005), B4R #8825 3000 2 5 1)
DA NI 229 TG UESE A, {3 — BT AR
HUNZR EEAEAE A SRR (I, LU =) HE AT,
T H & A2 % Y [R) 81 D (problem solving) ZE L
T EREENESE NG L, RnGrERD
Fi5E: B— A g R DGR B ILER A%
AENEFE AR, T RE T T 2 S ab
BRoE ST HIRE J7 1Y 3F % (Shipstead et al., 2012),

EAM) MTA BRI B GRTT AL E £ 3)
SE SR WOE, H BRI 245G N Al
PLAR A5 3 K P B9 IR 9T MU (MTA  Cooperative

Group, 1999, 2004), 3Z B4 A7 #i28(Multimodal
treatment, BZE& iz FH B A el 2 Fhig 7 I 20 52
Wi, AN ZRAE L 25 10 4F M 2 oo bl & 8 . X
WRANZIOEDE =ZAMERZ 0. HIRK
Zoufk . FERZ b BB r £ otk
H 7 1 2 704k 32 B0 H Rk 9 5 — D 1 B A
TAEIRTZ) K &R Z AN A A B ArFn/s 38 A A B Ar
¢, MO AT HRR ., EI S 5 Jiang
& Johnstone, 2015; Takacs & Kassai, 2019), F-Bt
H) 22 0 A0 T 2 30 A p DR Y B — A TN R AR T
JENZASNFIIN RN, TAEIEIZ . 4l A
g, Dovis et al., 2015)F1/s LN AT B
(n, G mam Ry . A scH RIS . HRE
BRI Z5) 20 A% 1 254 B2 T (Hannesdottir et al., 2017;
Johnstone et al., 2017), Y ZRIFEE L i JFR 13T
LI L RN T ARAEE, MFEREE .
SR BRI B M AT (Luis-Ruiz et al., 2020;
Minder et al., 2018),

SRIN, EAER M Z 506 TIA I ZRA8UR Meta
SRS LR AR« (D)B 23 FH 30
1Y 5Z1IF (Rossignoli-Palomeque et al., 2018); (2)#k
b BT S Y I R VT AL I 2R I RIUR (Veloso et
al., 2020); ()bl 2l 38 (1) SEIE(Aksayli et al.,
2019); (4)BkAF1 2550 BE A SEIUF (Xuan, 2020), X488
ARJFR: INAIIGE L Tk R B I B
IE L SC B bR A SR, WA B # i 2 L&
HEKM LT R

VT4ESR, LIS (Rehabilitation) > B AR B TA %I
IR L2 . BB — DR B T Bt
WP K248 van der Donk 55 A (2015) R i 14/
& H)“paying attention in class (JAZL [ i)l 24 2
Fo XEHE RT3 2 A I 2k
(B —) BT F% I 2 (B P =) 38 202 92 B (B B
=)o 73—k B TRCR Y Horizon 2020 3T
rshI B, A B A VG BE2F P i 2 [ R
ST B A F RIS 4 2 JL R & — 3144 Focus
Locus MIZEEMREINZGR)T, Bk Fo 6
JHBF 5T B Bt (Kanellos et al., 2018), Focus Locus
RBIH S, REST 3Dk, MRSy
THEMMEY . SIBERSE . AIEH - FmH
EHAMBANANIZG, BRI TR EH R
LN IG 2 A5 LU B 100 5 0 S8 Z () ) 8 . 3
G AE IR LB ILMIGIREAES 5tk
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A LIk, Focus Locus A BUEE PY AN ZRAE
JLE ADHD AR 2593697 09 TE 2k 0] — 4~ TE & 9
B DLW LLRRE S B AR RIA SN ZRTE 20
SR MR IS TS BLA ] S UERH o Focus Locus H RT{54L
TEUEN B, MARAT R TR I EHE . van
der Donk % A(2015)# 45 T “paying attention in
class” )P AL — L2 VAR PR (PF S . B FiAt 2517
R TR AR AN SR, A s U2
AR AR, ROk T T Z A0S 10 5 9k ) LA
FERIIRIE

HRE, RAANMIZAEN JLIE ADHD JE25
YIRTT KRR T 10 4501, S L5 EAMRR 4
B ohFE o XTI BAE I, ENEE
DU ] T A 6B U 2R X6 ADHD 8 LRI A
T fie Bk i R BB AUR OL T 32— VNI X
YRYY, TN T IR (E 2, 2012),
BARE NI R BCE VIR A B E =, EaF
RAEMEAAEMELET TR LR MR, KA
IS HEELGYIRT ML S, AT AT
B PRSI PR AR (BRI 4F, 2020; EIK,
ZEEF, 2021).

= 3 25 1 2 7 A S e i 3 I ARk R L
BHBRE 5EI MK, ZiEAEE ML
R IR R LR, 2013). MATEHL &
HFILE ADHD M EZE R A NEE=TFESHE T
B E . Wt B 200 R B AR T
HRIUVHEGESI S5 g, 0, 375 R0 5
EAER R (E LM 55, 2011). PRIT
BAOHTHE AN %, 2013), WKETFBA
P R BE A (R, Tz, 2012), XKLL
PIs TRRNITRL, WA — SR B,
16T T A B8 v B 97 N B8 o e X i 32 2
(IR RS A=l e SN = (= R N G S0 /16 i -l
T Bbs EZEH AR, ARl i /g
MSRENEE Bir. =, ZFRTIEAN
A I A A LSS G RE, # &R
b, BB RALBOR BB R . FTLATE, X SER
RIEM BE 45 G W50 BOA HIE L 52 ADHD A
LA S8 B 9 R

AR, AR E I B REBF HREH
IS A AR 1 f B R R R B RGN
SEHAMMEBL G RRSEANQ019) kR
“K-BE-REGE TR B 2Y6I7 . IERIE

57 AT R UIER . T U T BUR A 4E shlll GR g
A, BJLBHEA: | JRYFIE . 2740 BRSO AR5 5
FUH BOTSL R 2, IERE A B N R A i
PR NRI 338 S o X WFFE R4  T04 e % A 4
TERZODREAR . AT AR, 5 R ANl 3k
F . Jiang %A (2021) K FE“HOM/E N TH A
AR BRI /N2 2000 B T b A,
T A AR NCT IR AR AR, BifE
A B3 A 128 AT 55 F R A 250 G B
FF A o, HERE MRS 63 %t
s T EEG (o A B U AL 02 247 i
TS 07 3SR (0 S it e R AR ) O e s, HL
CFP O SRS 2 T HT R A H0), 1 X Fh iR
JERIEE SN NCT fF5E h sz 8t

25 LTI, ASHE & B PG 7 i 58 A AT AR D
ik Rt B P A AP FE AR . TR — 3K
Vo PSR 3R BUA I R AR e 1 e R 2 3 F
PEAEAY, — B0 22 20 A K 5 6 B AL A I
GRRT AR, FAELARRE D HER il g, o FIR
BT EHRTIE AL . BEIIZR A SCRAT 7
BYEBBNHEWE Pk, M TEAX—HI
AT ERIFERINGRT, 075 A RS
i B S A% B A Bz SRR P 9 T B A
A0k, P97 BRI 5T A T R A A
FEE SRR R 7 R AL
AR 5, 1P A B ) AN A B R, O
HIEE TEHSEAIE, STRE . SO
RN EEUIEE 2 RAE A N G — A T AR 47
X ] REAE 5 EAE SR SR G, A U R
FEXFILENF ) LRSI E MR
JH R, BN T JL#E ADHD 25697, T
W T NG 51 A IAENAYTY, R A i8R
RWEHLSES, T ANH TS5 AREZ .
SHEN R RERK . LHAEE 245 R
B, AR B — A O DGR IE A — B

2 WxRWE

21 WRBRE

AR5 B M — 15 & E ADHD B LI
HEREL EESTFHET RPN . B 3
A5y, B3 A ORI TS . T AR
P  ff ok R) R B N TR 5 B i . i
TR ] 1R as T AR e e g A i L, D
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2)H 2R Z2 IR T R 3). TRUERFR
B 3 AFIURFR GRSk, RIS — A5 A 5k
FLEL KRR AW LR S35 A4
WREH =AMREAREZLER. 3 MAENEE
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BERERDW
FITE (L RS ) ) i3 E L ADHD
HERE NG 4 NP, ATF70E R AR A S 5T

T [ L #E ADHD ZUAE S IR 55 i HAAAE B0 LA K 52
RIS HEAE SRR T T )L 2 ADHD #(
BRERT K. I 10 483k, FEgkJLEMN TR
W EE AR SR, JEH R R IR L 3 SC B A 26 A X
THAATT S, WAFREEMER, — DAL
TR/ OCHE AR G AT ) T TRy, 2 DL ELOE
RIFVERIR o B4, B OCHEAH C NN ) T 1, AR
Y& Gresham Fl Lopez (1996)f%H2x%50 Blis, N
A TH RSB, TIRTF &8
UL ST TUBOR B S AR X = AT T A B A
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O S0 3X = AT T ) SR R A5 B 4 i DR T
BT E JLEE ADHD 2 R I 1Y e 5
RAEMCE R, BN, FHIEEY AR E L 5 (4
TYREE RS =i, TMREN
ADHD LI ATEZE B Y B ] A i 2% FH
ARAE BT, HIL, B3 1 IS0 4 A5 B Fr

Ebr la: W BILEZ 20E A I a1
o gL XEENFENERMTA?

HEr 1b: W B LR R KT A B 435 1
AL B[] A A W 7 ELRAE 9 2 /07

HAER Lo WO SCHEAR C N (KK MZIm) X F
KA R R 55 e 32 1% 150 LA K R 5 i R 1) ] fE

HAr 1d: 7ERTI 3 A HARSERL L, #F—550
P LA R KA T4 LHFREX—E
AL BR T R A L2

WRBIFIH 4 AR |k, U
MAEVEEBE X ZE T 40 %4112 ADHD &
L, A HZE R (n = 40)MIBEFAL(n = 40)2E 4T
iR, EANRIERE, SR XFREILE
ADHD #EREIRAWI L LS. Tk, $2H
5155 B bR AH K A4S 2 3T A R & . B,
ZHe— AT, mRILEK (N = 70)I4E )45 351
EiEo I EE T AT ERERR, &5, 3
3% 200 A2 EIL, B HEZ KN = 200) &AM
KHIM(n = 200) % BB RIS . A4 0 B4 45
B Gt (B — 7 L B — AN ST i IHE, &
OB A LATR 5 2 o0 3, 405 7] 45 o H 35 1R 2 4

B,
23 R 2: ET NCT M FHREL L&
MR

NCT (M EW R BHAAIIIEE), E—Ma G
T e AR ) R N R SN 2R A LRI A
I %k (Johnstone et al., 2017), T JLEE ADHD HY
AE2IRIT o RIS EAESE NCT X F i3 ADHD
BILOAER | AT (R 24T R) . k2 S
D7 YRR (Jiang & Johnstone, 2015; Johnstone
etal., 2017). WAk, Jiang 25 A (2021) A9~ 2 T b
06 NCT 5EW SR AR LS &, BILFEE
LU AMBIR¥IS 5K FAME, UKkFED
O3 AT RSN 3 O AT R B D o B LAE I Rt
EEG Mz il [ 2 22 ) B4 0 AT M A s
BIR IR N B, BILE/NER R
TR, HEMBEL.OT R, K kT A

HEREE, GATHIRR : B NCT REfg R
ik ADHD # O AR, H 2 QSR 26 B i Lk F
>J il 77 F0AR 1= 2l B T 75 B T R 0 S e
AT H TR F 45581, NCT 454 PR 15t
FAR BB T B AZ BT 50 52 4 1 2 2] 8, I
TR BRI T R AR AR E R, ik
WAE A BT .

FEUR L B IR T AV S 1, B e
FF NCT 2k B0 R AT o i — A BN IR
BRI P A L OR A T B A A BS DI )
A R o T BE BE FTBUE 114355 100 24 ADHD
BIL, AdfaiE: (HBILFEMFSEG DSM-1V X F
ADHD I#iR HA 2 Wik ()T [RJLER
WA URRAS S = 80; QWi MUEUFIEM
IEH; (4)2RH 7 WL 47 [ B pf 24 pi b ik
(MINI Kid SCHERR; X138 4, 2010), HAET R
S5 LR LA BE A 35 A0 56 Ll BiF 58 42 % &
LR K AT VIR, HEBR BOL R IOMUAE DL K 5 &
HE L INERIE . OBUm AR A R I R AR S R A
T (5)TCBUR T s o B B R LR AL A e 3 T i
2l (n = 50)E % A (n = 50), I E T 3 Nkl
A by SCREEREE (G — C B AU E R R )
T 150 H A N (P Gl 355 RS I R B O AR R
FAR IR, X BELH (PSR R, BFSE 2 0
SEEL = ANESE H AR E 3 RS

HAr 2a: PEM LR LA F et LTI
RECTAEICAC . B0l ) i 8 R s

HA% 2b: PEM LR LA F s BLE 02
AT A R EE, WA YIE) A RUR;

BAr 2c: PEM LR LB F oo LKA
VA% &

B 2a: FHILHRE, T AN AT
PARAT DI REAT 55 O MERE . A7 2088 R IR IE i %
FHEE, MR W TR

5 2b: FTHILSHRE, T AN HAEL
O R PR R

B 2c: THILHUG, T LB IR 7E 2
VAT S5 (CE R L R U G R e 14 ), 22
HADUFTE | TR = [ 25 1) 50 ) 52 Al 36
MABEROR B E .

WG RE T2 T WA PEAS . 90 R AR v A
AT 5 PPl = A B

TGP S (DBILE KIS
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ARG EFR . SNAP-TV &R M 1 57 JL#E 7]
1R, () JLZE AT HIRE L (AR IE L |
P o MR P R — 34 i NCAT B Iise AL
) N 2R G (5 b B KR 45, Johnstone
et al.,, 2021); Q)BILAEMINEARIE T, TR AL
BRI T S B 5 100 (AT 4% AR 40 3 IR A 2l
1155 (CETT RN VR AT SO A ), 2208 R
IURHBUFES TSRS [ R D, OULSE
MR, BT AR OB AES L EF G,
T FA RO B ZH A4 2 AL o SRRV T U
WA RE T 5 T AT IEAL )5 — B (BR S A 5 B 3%
AT AT PPAL By BEE ) o 2 B PPAl ) St
(B AZE R 10 Wl 45 ok VG e %) HR 4 — &
W, TS PEAR A 2 45 ) T U s BRI R —
JEI N 52 1 o

TP Bl NCT IRl AT 550185, 3
AR M7, THAEZEH 2 K, FIK 60
IYER(F 20 435 NCT Y45, 10 438k B B ] Fn
30 Argheal i gr), it 20 wlZrao BHRIEE
A, NCT WAL H G, ik H o L 21
o AT S5 4 IR AR T 18] TR PEAG b2l A
S MRBF . FAES NG E, T B
MBS FIEfh B R 6, & EREENTEIL
B2 2] RIS AT A R 5 5. ST
T A NHEAT Rt g S VA E ; 2)1E S 43Uk
T —AT S B o X RRLL IR 2 4 ] 2 1K,
K 60 240 L8 20 3Bk CIE VI )7) |
10 435 R BT RIFD 30 A3 BhABE400 Y A 22 A% 1Y 2
£4Y, 3 20 WINZA0 BHRAES . 1EiR5 52
R, R RRAL IR T DL EE 22 5 FAL A RE R 2 R
I
24 W3 3: JLEADHD REHBFL EERMK

AR

WF5E 3 Je— AR FPE R . BRI 2
IS 4 AR gk, THRAA
K T oA A R R U T Wik ib & R plak
MM T WS Widl, RIRIH AL ADHD
FEARMAR 22 W R . A T2 B4 5 2
AR E A — o BLR K sE AN gk A o
#F W2 Wi ADHD X —+t S BSAHRF . it &
MW, — B @ CiEAR)AATE, BEWS % ik 53 fifk
P L[] A S Y . T B A K R B
ADHD 8 LI SCHEAE S N (F K 8 i) k045 T

A AXA A, Jiang A (2015 ETIIATSE
S THEBILFREX THEH NCT A%
YZASPE L TE 5 — 9T R, Tiang 28 A (2021) 151113
W/NFEHIRXT T A S P LA ADHD & Lt 4T
NCT. X L PR 5T BH AT 5515 LU 8 1 A
Lo A AR R A A & A IR R PR
Fe AP ) 0 K, R AR B 4R A R A i
i3 E JLEE ADHD #E R ik 4 Pk =
IR THRRSE R RS KIHACR W EZE N E
(Carr et al., 2002), EIRAPF5EZ FIAF IR K], 15
AThH e R R AR N % T R B R SY 2 JE K — A
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Developing an online model of educational rehabilitation for
children with ADHD

JIANG Han
(School of Special Education, Zhejiang Normal University, Hangzhou 310012, China)

Abstract: Attention deficit hyperactivity disorder (ADHD) is a common neurodevelopmental disorder in
children. At present, the traditional (offline) educational rehabilitation model for children with ADHD has
encountered problems, such as ineffective academic support, teachers’ low participation, and unsecured
school management and incapability to serve in special circumstances (such as epidemic situation). Based
on the neurocognitive training (NCT)the study aims to build an online model of educational rehabilitation
for children with ADHD in China and then undertake preliminary application. This study is divided into
three sub-studies: Study 1 is to investigate the current situation of educational rehabilitation of Chinese
children with educational rehabilitation and analyze the needs of these children and their key stakeholders
(parents and teachers). Study 2 is to evaluate the effectiveness of NCT based on the educational
rehabilitation online model by using a randomized controlled single blind test (50 in the intervention group
and 50 in the control group). Study 3 aims to evaluate the effectiveness of the online model participated by
intervention agents (parents or teachers), and their acceptance of the online model by key stakeholders. It
uses a randomized controlled test with a larger sample size (n =100 in each group) in three intervention
groups (parent interventionist group/teacher interventionist group/control group) x two ADHD groups
(diagnosis group/sub diagnosis group). The purpose of this study is to provide an effective and easy-to-use
form of educational rehabilitation for children with ADHD in China.

Key words: children with ADHD; neurocognitive training; educational rehabilitation; online learning





