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BRERERTRESEEZINRR?

THE IR zZH# XTF
(VFAE 460 I 5 5 R 3 M T 0%, AP A2 DB B, BRI 430079)

M E OSSR HRAREWTYARI 2R THARAENOSZEEN., HFARELZ —HieBiaid &, @3
AEARARNEE ST XBEL LT FH BB R ERE, AKX S HFR LI BRI S A et
% 3 e ARM 2 (d s = 0.45), 32 ZH AIHBHHU(D waan =0.52), 12555 J MR GRAERZA BB an =
0.18,dns =032, d s = 0.14, d e = 0.32), A FZMNME LR EER, HEEEEE., SHKE T AR
it A AT EEARTRELEF ARG AENHEBAREGARETT B, RRFTRNDE BN EEHHN,
ARG AR F T Bt —FHF R BREGER

KA WARE, R, AN, FIRE FAKET

HES  B849: G44

1 5|87 >J (Horovitz & Mayer, 2021; Schneider et al.,
2022). {5 B E I (Guo et al., 2015), WL HA:
{8 i (Baylor & Kim, 2009)%5 A 7] 2% > 451158, % %%
TR AR . ASCEE T S8R ) g sk
A BT o JRE, 140 IR T 5 JE A 3L Y g
AL AR, BT T B 2= o S R A
25 ) S SG BS SE AL, I A T B

ka2 3] B SRR ST, LA S R R
2020; Lawson et al., 2021; Oker et al., 2020; Park

etal., 2015; Plass et al., 2014; Uzun & Yildirim, 2 '%E‘&i{’tfiﬂl‘]*ﬂ/%@&ﬁ*%%
2018; Um et al., 2012; Shangguan et al., 2020), s e p — N e -
AT SO DR T AR jﬁ%ﬁ%iﬁﬁﬁ$%ﬁ£Fa‘ﬁﬁ%W
B E 7 1% 5 TR A e NSRS A (=B A - PNt A
N s é,i—»\ MV 4% 23 =L }?{E A\

fCH (Affective Pedagogical Agent, APA), {E AX} (Guo‘& Gf)h’ 201‘5)0 fmﬁu\{fﬁﬁ:’ E‘HU %‘L‘Ji
RO T e E Y SIS TR T
R TS s e e b TR R RORIL (L AL 1 5401
WA R R BB |, SR 5 # 1 ZE TR (AN - A Bl B 1% T 400 2 155 R 3817 A 75 )
BUIHFA, B0 0 20 DL 5 T R Guo D0 T AR ARAD LA (Beoge et al., 2020:
g - b o e T ot g 31 Lawson et al., 2021; Liew et al., 2017), # 1% 5 1% &%
& Goh, 2015). B K1 [ SEUERF 53 76 BF 22 SR A%

o 2019) BATAE A R A T 9% 5 B A R 2

TR sk SR AL R ICEE, L H

PR B IRAT S R T HE TAEEN KT
“anfal B T LR AL 2% 3 1 S 5 (Beege et al.,
2017; de Koning et al., 2018; Merkt et al., 2020), DA
TR FEAELE R A8 TS IS AN T
PR EHE . HLUEEEINT). D4Rk, RN
b R A A A RSB LR > b A E T g |

?gﬂﬁkﬁigf%img%mmm g VR TIIEDR O A OIS ) (Ba
;u\gﬁ%%j;ﬁ%;@,aiﬁyﬁféu\a@ﬁ%;gﬁ@% etal,, 2021; Guo et al., 2014, 2015), RIAFHIBE
W14 T 4 500 5 TR L (420 19B04) . FEE X BACEE A AR A BT AN, (HICIE MR

BEEA: FEDIE, B-mail: gongsy@ccnu.edu.cn T B 155 B BB A A T A o B ) R
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(DHIF BRI RN R L2 B A IEHERE
AEJTBUAREE, Q)M BCEL R B 023 =% >
FBNAEZ, RS NEREIL, BRI,

TESCUEMFFE v, AR50 38 X7 2% 35 AU IR JRf Q3 AN
ARG BB T r N AR, X T RS
RIS A T, BT 32 B2 XA 3 A T
NG P E MBS (TR FRIEATIRY, (EH )=
UL A R L BV R RN KO Y B
RENESE . 40, Liew 55(2017) Y BIF5E i AR AR AU
H IR EETE — 2 A T B R A 5 &
REW ST T AT, R AR —2
B e o RS AT U
Horovitz Fll Mayer (2021)RJ8/F5% HP B AT B4
THARMEFRNE . HE . FAMBASZ, W
TCIARERZE DU CE A AR . S TR
B R %

KFBN RGO BN, FRENFE
T8 2t AT A B SR RS 1 I O O FL kAT 1
Tt o AT AE B 5 2 > B 0y i & ltm, >4
B EE R 22 3 BRI 28 0, oo R B A
PR T 22 15 (Arroyo et al., 2009), 52 A1 B4R
M F R AR R RN F RS . 8% A
Sk BURAA T XS 2% 3] 3 00 26 w8t R AT B . 1)
40, Terzis %£(2012)i i3 Facereader F1 A T 46 )
J7 5 S R I 2 2] 3 A AR ) i R IR 4IRS,
5 A S U] 2 AR Al 2 T 2 1) 155 24 2 30 R ) ) 15
L5 IR R IR I B 5t . Bidn, YRR R 2= ) E
FAE R IFOF, FEAC A 2R B IO R,
I [ e 52 sk AN 3 L ARAR T, Ak 5 o vty
X OAAF B T4 3L . Guo F1 Goh (2016)
1h2E 2 55 ) — R BRIk, BURACHA
TE22 ) B AR, S BRI —AS MK, I
RN AATT AN EERE, AT 20 IR 13— 38 (w8 T A
PEARBEA S50 F, ACEAE B A R o 2 A PR R
e A T AR R LA BOASA  17 JRR Al 1) B 5 (A
R, XEERN).

Zi b, B X TIERCHE AR EZRE T
X H AR A r i) 22 AR B A T4 4 150 A5 D
SEHR . SRR 4 1 b ST R T R A
X, 1B B AT 0B — Lo {15 25 1y [n)
e, REWFRAEHATE B T 28 T4
PR A B 520 . A 40, Horovitz il Mayer (2021)fY
WroE A T B AR AR L, T Guo Al

Goh (2016)ffi FH T Wy R I AR FIICEE . Lawson 2§
(Q021)FE R A 2= S A 5 R G A B 3R 34 191
LERT R I, AE R MR G 28 T (PR SR FNTH ),
HAZOT R W16 2 A 3T B ST e 4=
I HEAZ eI FH G B, fCHEA R
) P fi 25 o 17 B PG B A 45 AR T &8 e 4 1 B
FEGER . R, WA AT B Ry 1K P
FEUA HEAT ™ HE B4R o AR R A R R — Y 1
LELR R AN W) (Liew et al., 2016), 1M 55— Lt
FEMME FHZ ARG 4 R (N, 15 75 & F 9455
(Ba et al., 2021), HAKRBEFK-MIEELRERN
B, BEIMRIFRGZ SR

3 BRAEgEEMREZIZFNRRE
)

FERR AT REAR B 2% ] 51 25 19 52 TR 2 T,
— MBS O 1Y [a) R 2 2] 35 e 5 U0 o AR AT
Rk ELr NEIE I ARE, 2R TN
1% % i (Cognitive-Affective Theory of Learning
with Media, CATLM; Moreno & Mayer, 2007)IA N
HHCE R, 2 i A
BB G B AL R B A o) 25 U AT R
T 2R (B . P PRI AR ) o XA AR 45
AT AR A BRI D) 5 5 1 T A 5,
IR ENTZ 5 BB R EZEIIA R

Lawson 5F(2021)% 4 T KFEALEME —AH
U2 — ITURE 3 A i Bl IR AR Y, BE A IR IR
PRI PR . TR . THESC TR 4 .
SR, o) 3 WA PR AL, 7R
PURTE S B AITor 28 35 T e, A2
TES BRI > FRCRIF A, WA
R THAE O AR AT, 2% 2] F W L3
U b DA AR BT KGR AR 1 26 . Chen %£(2012)
RIAETHR DL B 2% ] B 58T 5 > F Re AT #h iR
BT R B . B . PR R
MITE L, (XTI DR 45 (4 1
AUER . BT UL, 2% 30 35 3R 4 e T H R )
AR BT R R 4, PRI 7 1 = 36 i 0 AR
(I Rl THOR o i s VA 38

2 2] F AR SR 4 1 U AR A 30 1 SRR A 3
BORIEE — L, MmAEBRRAREENENZ
— I B K — PR R S S E G
28 HR 1% 45 )8 Y P18 (Emotional Contagion Theory),
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— M ANEEREE S Z B 57— NI RIBH
S (Hatfield et al., 1994), fEAES 38 TE R, Af14
AN A v L TR R . A SRS AR
AR EORRIX A O RN, TR A PL ik 1)
XL(ES . R RGP A T e R AN
ML B A2 P (Tsai et al., 2012), HARTMF, #
T AR )17 5 2> T B R W o ) 3 A A (B IR A,
2020; Kramer et al., 2013; Ku et al., 2005; Liew
etal,, 2016), # 4, & 4% & v P i (Emotional
Response Theory)IA S ZIMHVIE 19 518 M HE 7 15
LRGN IR N, Z [ AT B VT C &R
(Horan et al., 2012), MR 2 R #I8, 22448
PR 1 5 18 AR S I L R AR TS A > EH B
B LGRS AL, CATLM 45 H 2424 > & U0
AR B 25 5, W R 5403
R E L (B, &2 PRI, BB
PRIR) o

Sh T IR b b 1 R R B R, ARSI
BT R S SEUE AT I AN B Cohen’s d (BRI 1),
52 Fiorella F1 Mayer (2015)3138 %% v 1 H1{H
(median effect size)) 5 2 % 1 BRI RO HEA T
AR, DUWAE— & B b e o2t i 25 R A
DAV RO RN R B o SR S AR HEQN T
(DWFFETE R SLIUE; ()RR FEZXT g B 54k
TR () AT B R 22 5%, HA 1 I
AIF SRS L 1Y i B 17 A JER 0 ST 17 S A B ) 22
S (Horovitz & Mayer, 2021), Q)58 Pt 71
A SRS PRCE S« Sl DR AT 2y > 45
) MW ICEMAREN, WS T29E
TR 16 THFFE Y, 10 WHFFE & I AR
FR 1 2 [F) 2D W 1 o ) 5 Y BN 4% o 192, Liew
FQOINKIMA L F oA, MIFMREA
A FEAE T EZ RS 4 . Wang 45(2019)]
R B EAT F 6T TR A AR T 2 )
m KRGS . T3AN, 5 ST A K B AR B
K2 ) FEE 2 B (van der Meij, 2013; Beege
et al., 2020), 1 IBF5E K B BACHLREAR 1 2% ) &
IR AR % 28 (Liew et al., 2016).

gi b, RERAF T HE SRR T AR X 2 )
H BT PE T, T AR AR A )
TR 26 RO i, R B0 AR B0 1 H ol ol
disa = 0.45, (HAREREMNE, LIETSHIEZ 0
T E ARG A5 UM RO A B, IR R K

AR AR 1% 25 A7 7E B R R O B, 3R
1 T AU B B A By, a1 AR AR B TG
7 I HEARRIIBI TSRS

4 BRAENEFIZFNENBRZER
F0m?

G SR A R R R o ) 3 RIS 4, IR
TR RN 15 2 23 Xof 2% 3 3t AR Y 2% X S L A
BT 45 RS2 P AR BRI I I EX AT
2 2] 3 AR rh B ALK R 67 e R A R LA 5
F RN A 5 )5 22 S RUR S VIAH G, TR X 2%
>J 35 AR 5 1) 25 5208 H R A B R R A
AR EZ T,

FR Y 28 v B e, UM F B MAE T IH 4
KT RN G4, BB N~ 3T 35 0y~ 2 S,
T A AT 7 AR B IR 4E S AT S8 . CATLM
(Moreno & Mayer, 2007)1A Sk 2417 JE AL Bl i T 2%
HEMBWIES G, ¥ EEHN ISR
MKW 2 1 3 HmT DURE, 17 Wi T
SRR, 16 T0& BUIE B BRAR & 7%
> & W s LK (Baylor & Ryu, 2003; Saerbeck
et al., 2010; Horovitz & Mayer, 2021; van der Meij,
2013), i, van der Meij (2013)7E % £ R 1 4L
PR A {4 R 2 ) S M B, R B B B A 1Y
22BN G R A 5 R AR O AR R, R
TR EhHLKF-. Horovitz Fll Mayer (2021)
RILTCIE R P AR 1 AR 2 i AR B 4
TR HEWNEEIL, 1 TR A S E T E S
I R B AR B BEAT 2% 2T B, 2% 2] AL A7 A
FEAG a3 (Liew et al., 2016), R Al fEfE2n &
A AR B ) T2 2 A9 (fake smiles) i AN J& H
WY (genuine smiles), PRI 1 Al AT X 4% 2
{EAERREE, SEMIFEART LK NEk EE, R
BN R B B 58 A AR ot A AN TRl
R 48K Z2 B 5 R UE B T 1% A QA 2 3T 35
SIHLT TAIARXT RS, RO i B R d s = 0.52,

A 67 1 B8 (cognitive load theory, CLT)#2
H T = AR RS fef (Sweller, 2005): PIFFIA
15 (intrinsic cognitive load, ICL). #MFIAHI
faf (extraneous cognitive load, ECL)FIAHICIA I
ff[(germane cognitive load, GCL), ICL 52k
MR B E 24 ARG, 1 ECL EZ 3Rk
HIECEER TG IR . TR 3T 3 A8 v X P A0 4 Ao
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KPH G, = BORTT e 25, GCL 2485 H
TEFR A2 2] N 2 s T T X R A B I T Y
NN, BRI GCL A A T2 o i Tl
AT, BT E R I BER ECL, 84 n
GCL, & 3F AR RIR, # B> # ik
Bl IF A 2= RO . R fT e, K
BN Z AR 2% 2] BT W] fE S B M AR RN A 71
far, PR Ay 2 ) 35 5 A B A1) (55 5 3T oY)
{58 o TETRTTIE B H AT A faf 22 18] 56 &R 1Y) 52
UERF ST, 8 TN A T IS IA 0 17 47 R 58 24K &
PR B X 2% 2 3 PR AN B R R, 5
EHEN d wwwmns = —0.01 0 PIFR AR fuf 2 2
SRR B 0 5 22 R N2 2] 3 A B AR A
PRAE, BOMEE it BB AT R, RO X B
fif A% AR AE N O A R g AR
TE 8 T2 T MR IA N AT AR5 v, 7 BB &
IE BRACHIE A SR BN T far o L 1 B
WF5T & B2 2 H b F O B e S R, TR
I 218 I Hh R A HT 12 17 (Beege et al., 2020,
Exp, la), X8 EMITRESN d swwmne =
0.09, 7€ 7 WRE T HIGAE T g a5, 3 T
5% 1 BB & T 2% 3 1A DG IA S0 f A
(FBeff, 2020, Exp.2; WEl, 2020, Exp.l; Beege
etal., 2020), 5135 ) HFHEARZ 1.0 BB
P ST MR 3 TR A R I A BN A AR
PAEA SN s 225 B | TR AE L
BB T2 A I WF N AR TEACBIG 5 & 14
FAEF, A SR TR 3 AR ) JI 7 3 I
T R AR T 2% 20 35 19 FH OC WL HT 1 ff (Liew et al.,
2020), X LR BEIE 25 2 3 AT REAE R A O
LR A T RE R A B2 2 i (Davis et al.,
2019), T3 K B BACHEAE A G N B T b= A=
BN B HE N d senmes = 0.08, M B RTAIBFE
PR F, A AR BHAE B IR AR A 0 47 1oy R4S
AN AT b P AN R B, H sk — 25 i
A T 3 W A 27 5 Hoin A AR BT BRI AN
SxHEINAE 2 B B IMINAB

SRR AT G AR IR 27 > 3 sz
PSR HEAT TR, SR H R BB S
FONXE S H FMEZ B EZAR T AR, £
BT SV A AT T, AR
TV ) AR BT IR A B A R ) 32 Rk 7 AT
TN, 2 WL | 2R 2] 26 BUR B IR

FEH G A ROR Z MR REROC &R, 87 AT LS
AT T AR SRR A B A T 1 P DA

5 [ERRIBRERHFEIINEREN?

JUETE AT 2 2] v in AT AR B AT R R T
A H B AEL, X L EWRZ A —
FE R BUAE F, (H 225 P83 SR i 2 2= St ik, A
YA N6 VR B R A A ST ROCR R EA .
MR 45 RV B A CATLM Hig, 5 (U EE
T A 5 M 2% ] 0 A 2 2T AT R s B LK T 3 T
R k22 2 25 5 . (H 2 3% F T P #iL (interference
theory, Moreno et al., 2001), 1HEACHZ 5% N
HIKMMEL, BB T @, QN
R . FHEFRE SR IFTMER, N
M2 3 F X2 S WA RE RN T, R&T
PTG R . AU SR AL, MFRENE
LA 3o U AT B R A R R R BT 2 S ORI B
W, 4300 PRFRINE . PRAEINLS . TR IS AN
A5G o R 56 32 B2 8 2 o) 35 X 2% 2
B B2 BGR TR RCR, W9 24 SR AR AT TR 5 S Mok
] DL B4R B (Mayer, 2009), H {0 5650 & T
o i 2 > 3 6 2 b RL B AT B 00 B A R
(Um et al., 2012), R 56 W] 3= 225 52242 > 35 F|
JE T 22 SR i DT (R A8E 1Y) E 7 (Mayer, 2009), B
A N6 FE oK I 2k 27 ) 3 AR B 2 SRR (s PR R
DU | AR 00 6 A B DU 5 2 )

TR LI 32 TR T 2% 20 25 R0 SCIE
FEKF, 14 WG A IRAEAI 2= > Hoin A E B4R
PREEMSAE B2 3T, BN, Liew 25 (2017)BE3T T HAS
3D M E AR R A DGR R, o — MR
A RIIENFHAMEFT BT N, H—0ER
W EERAT . SR R IR A e IS IR A
T 2F > 45 B I, Bringula %5(2018)[w)RE & P
Ik THI BB R X2 3 FAT R AT SO B AQHE 2 4R
T 7 ARG A ECE ST . van der Meij (2013)
P FE L /INEE AR oy A A s TE A A4 1 T 2
SITFEHUA R AR, 25 R & B B B 4 ) 2
EAE R L RIELS , RWWA 17 BF5R
2 BN B B A AN X IR e 2 S RUR B A
EWZE5S . HlaN, Horovitz F1 Mayer (2021)AJHF5T
BIE PR ALY R 22 A 7 < ZHURER IR
22 IR L TG R (Y 24 ) B R I 4
Guo % NI & IUIE B AL S 8RB
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WAEF (Guo et al., 2015; Guo & Goh, 2016), HFE
A1 TUEFE R AR AT > o A — A ELAT T
FE B A B0 B AR T 2% 2T R 0 A L g
(Frechette & Moreno, 2010), &8 i 318 1% B BLTE
ZEPBCR L RN i B, doges = 0.18, doag =
0.32,d ap = 0.14, d s = 0.32,

MUL B SCHEREE L, 456K 1 MILEERA
MEA I AR AR 2 2] BOR B R RIS R
filt o BUARRRE 45 50 i DH T R S 17 AR B Y A
FHZ B F Aoyl A AR s R . B0, “ETH A
WRFRE 5 1 BRI RCR A DI R . BN, (1)
) B TAECC R B . ATHE TAECAZ Hal [H]
b BEAE B R B A PR, Y E B E
Ik — 0 B AT AR 4 T 2% ) AUR (Mayer,
2014, 2020), 41, Beege %(2020) 5 B, HE#H
TARTEAL S BN, 1 B AR S N2 ) 5 1)
BRI S FaE DT T R AT S B8 A B A i T,
PR BEAS 24 > o T 22 2 3 TARICIC R B KT,
T RACHEN 2R 22 2] o (2)% S B A HAKT,
Hernandez %5(2009)3# 12 U~ 22 51 1) S 56 46 56 55 HE
FEAGE P B EH, 458 R IR
SRR AFE G =) B TN AL, X R ARG S E
PRAR RSB A R R . L, AR e
2 BB AR SE 25 SRR — B L . 4, Liew
S5 (2016) W98 e I EL A T R 1E 19 22 35 B BAR
X4 ) BB L . shPLRN 4 ) 25 R A e i
YEM; A Liew S£Q017)X AL TRl (EH]—
NEAMERNE . LI EMBAE IR IS
TR HE, 5 REI TR BAEN.
A, AT 55 AU AR T RG] I B B 11 5 R R R A
Mo AR R IAELPEREEE 2 M5, 15
FRUBRAR 5 T 2% 3 5% (Bringula et al., 2018); e

IGE 2Ry 31

{5 B R FRHE WG WA 22 2T 55 b, 1 B
HAEA A ROR B BRAE AR T (Guo & Goh,
2016). HmJa, A PTG B A ] ] fE 23 52
w1 AR A ROR, 15 IR AR B A R S AT g
TEZER M LS I B H >k (Horovitz & Mayer, 2021),
R R X T LV AE IR 78 Y 5 AR R R Ak S A
T RAREIRUR I B R A

6 BREERE

UL Bk, AR 1 PGSR, 1T
AL DA R A3 W 5T B R AE AL 2 ) im A
— 1 IR AR B AR 0 R 2 ) 3 I R 1 2
(d suge = 0.45), R EHNHLAKFE(D wwan = 0.52),
(BT BACERAE N 07 (d wasmae = —0.01; d sainm
f = 0.09; d AN — 008)LH@4¢H§+%?}%5§,
e 2T 453 (d s = 0.18; d e = 0.32; d e = 0.14;
dae = 0.32) ERYRCRME R 558 . & T B
FIVETEAE ], RIS E TG 46 IR BRAE, 16 25
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Can affective pedagogical agent facilitate multimedia learning?

WANG Yanqing, GONG Shaoying, JIANG Tiantian, Wu Yanan
(Key Laboratory of Adolescent Cyberpsychology and Behavior, Ministry of Education;
School of Psychology, Central China Normal University, Wuhan 430079, China)

Abstract: Recently, educational psychologists have paid much attention to whether adding an affective
pedagogical agent to the computer screen can induce learners’ positive emotions, increase intrinsic
motivation and facilitate cognitive processes and learning. Affective pedagogical agents are lifelike
characters designed to elicit certain affective experiences in learners through multiple modalities such as
facial expressions, voices, and body movements. Previous research has examined the role of affective
pedagogical agents in multimedia learning. Most empirical studies found that affective pedagogical agents
positively affect the learner’s emotional (d yositive emotions = 0.45) and motivational state (d isrinsic motivation =
0.52). Nevertheless, affective pedagogical agents have weak effects on learning performance (d retention =
0.18, d comprehension = 0.32, d granster = 0.14, d yniee = 0.32). Five theories were used to explain the effects of
affective pedagogical agents: Emotional contagion theory, emotional response theory, cognitive-affective
theory of learning with media, cognitive load theory, and interference theory. Further research should focus
on the manipulation, boundary conditions, and underlying mechanisms, etc.

Key words: affective agent, positive emotions, intrinsic motivation, learning performance, multimedia

learning





