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LB FEAR F B e I AU B 2 R e A0
HERSEXRPHER
KEA' DB OB %0 EFHCY BES

(AL FIRIERE DB B, K 116029) C R RHE S BE, KiE 116036)
CALFUITIE KA 2R 2 52 ) [ R A SR A mUMVE R R R E B S b
*Hb UG K2 Siegler QHT2: > s, L5 100875)

B E CAXKTHARBTTEMKZRALALEHAABROMELALRZ, RSN X EZARANRAKLES
WAE . AT K e AR A A TR AR AR F MBS, KA BR it st RIEMAFT LA LT H
AP R AR, BPALE R ik e RN TABEFZ AL LR, EMETRERTLAR
WA Tt AR AR AT AR e bk e i, = e T AR P AR R T AL 0 R S Beik 422 ALY K
ot BRI T —RAFI AT AL RN L H, RARAENEH KL =& £ 20K iT L, AEBKReEEH
XEPAERMGm IR DBRFE, ARRELLES SHAR T EFEK, %A ERNKITE T Ko
ZHEAZFERAG ARSI, FHARLEREA TREZREHFAF L ARG FRFP.

KER EMBEEFARL, WL MKREEL, HEAWRE

SRS Bs42

1 5|§ EWIRSRA NG RN L e NP Y e 2x (NE 5 a ]
X o . 2 [, REMFEAHT TIEUEE R ARG
NATTHE H 8 A 1 b 2 B B 22 T B B . .
PR o N P Ay B2 (e.g., Bugden & Ansari, 2016; Cui et al.,
ol AR SRAOHR DL, RORR A KGR = AT EON R 2019; de Smedt et al., 2013; Halberda et al., 2008;
S F B AT A R 1 T PN R G AR ' i . N '
R i ] Hyde et al., 2014; Inglis et al., 2011; Lindskog et al.,
LK B 2 4t (Approximate Number System, ANS) ;
] . N .. 2014; Mazzocco et al., 2011; Odic et al., 2016;
(Feigenson et al., 2004) . X F 2 Al 5 %50 in T 88 H )
. Piazza et al., 2010; Park & Brannon, 2013, 2014;
JB N A H A Yy Fp LA ¥ (Dehaene et al., 1998;

R R Price et al., 2007; Qu et al., 2021),
Hauser et al., 2000), H7EAZHEILYIELE & H _ s .
56 . 5 &, HORH SEGIE
I (McCrink & Wynn, 2004; Xu & Spelke, 2000; Xu, A% _FHHRRR, BRBEMHITE T

et
2000), LR e 0 IERE RO ST
SR AR TR B 7, R B R S T ik OP IR — 0 0 A AT
YRS (Carr & Alexeev, 2011). STl gy o (HIXEEBERERZRRAY, SRR UPHY T,
R LR 1 g e g A, TR AR £ L 4 4 0 (B AR 5
WA T LNV A R A e B SRR AT DR R LSRR N B fRe
IE%@EHE(%(Meyer et al., 2010), HE:AlpEEM T B, AT R B PR A R R RS S
T 1 P o T[] A4 1) 2 K1 A 3K (Cheng
et al., 2018; Cheng et al., 2020; Cui et al., 2017; Cui

ks A 2021-07-08

* [ H AR AT AR I A T H W II(31700971). et al., 2019; Li et al, 2020; Wang et al., 2016;
BEEHA: KIFEA, BE-mail: psyzxyun@163.com Zhang, Liu, et al., 2019; Zhou et al., 2015; Zhou et
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al., 2020), I, AR CHETFELHERE 5IHR R
WPk 56 2R, X LR SE I AR 20 vE I 1 5 H At iR
B ST, 25 0 B DR R0 e B R e A R B R
AR E . DL 3 e R PR A SE R,
PRV 117 5C F A5 AR 5 AR B i 55 1 S B, OF:
Xt A RIS R

2 ERHERSZSIHTERBIENXR

HUESSIUR VS 6 2 N DR RO WEP SN U G i
% (e.g., Halberda et al., 2008; Piazza et al., 2010;
Quetal,, 2021), ZEFSPHEZIPHA S IE, 1k
Bl X LR S B R R A R £
TR L . IR S (e.g., Halberda et al,
2008)F143 55 15 M (e.g., Zhou et al., 2015)42 A R4k
it PORCH TR S B R L B AT
55 MEJRE — e R A R v A B L A ke o
PR T 1, WOZH SRR R O, ik
FBCHEEA T BT

CA REMFRER TSR REETT R
Wk Y T A R S R R R AR TR T A R
REUR b, WFSE# R BT R R T 5 K L
BAL S LEIE )R TIE W & B4l (e.g., Bugden &
Ansari, 2016; Mazzocco et al., 2011; Mussolin et al.,
2010; Piazza et al., 2010; Price et al., 2007), i
Piazza %5 A (2010) #9058 & B 530 B 1 A HE 19
ANS EERE LG IE & R IR N 22, HAAR L
5 IEH ERILEM, TR LA 5
iR S5 B ARV IS I, AR FE T 5 (Bugden
& Ansari, 2016; Mussolin et al., 2010), JT {5 & &
42 51T M I AR OCOC R AR IAE IE R & R L
RS I, EAEAREHR AL (Cui et al.,
2019; Gilmore et al., 2010; Halberda et al., 2008;
Lourenco et al., 2012; Qu et al., 2021; Zhang et al.,
2016; Zhang, Liu, et al., 2019)L) & i \ (Halberda
et al., 2012; Libertus et al., 2012; Lindskog et al.,
2014), —WiX} 1857 /N = FINAEG 2 AT
FIRBEARDF TS 2, ANS BUBUE 511850 % A
K, ERMAL TR ASEINTAE S . T
B RN U ELRE T B SR (Zhang et al., 2016). BF
FEEWMINFI R A B e T RS
AT P A BB O A o AT T 10 2 )L
MR T, JFTEPIAR R I T AL AT ANS B
BE, BB 10 & e s b i LB, 7E AR S

B ANS 50 E I T A VA F) 06 R B (B ANS
S8 5 ) (Sudrez-Pellicioni & Booth, 2018),

WeAh, YNGR 5T K BE AL T LB R SE )
] LA s i LB AR T3 S (e.g., Hyde
et al., 2014; Park & Brannon, 2013, 2014; Park et al.,
2016). N, Hyde % A (2014)%F 6~7 % JLEHE4T
T PR Y BRI I 2, X R I
SR LE TR AR B TR . BUAE NTERE
Z R IE AR S INGZ )G, Hit B saim
ANS #4354 I 3& $2 =5 (Park & Brannon, 2013,
2014), JFHAe @ RIS S ANS BB 1Y)
AR Ak, i A0 ¢ (Park & Brannon, 2013),

A TR WA K R K R
(Fuhs & McNeil, 2013; Holloway & Ansari, 2009;
Kolkman et al.,, 2013; Lonnemann et al., 2011;
Lyons & Beilock, 2011; Mundy & Gilmore, 2009;
Price et al., 2012). X A BE3Z B 55 B4 Bl LU A4 55
AN TA) A a9 2R S8 3 48 AR B 5 IR (Inglis &
Gilmore, 2014) . fil fnn, >4 FI % 55 28 %0007
(Numeric Distance Effect, NDEE N4 it48 i,
LB B &R S T B W M T G (Holloway &
Ansari, 2009; Lonnemann et al., 2011; Mundy &
Gilmore, 2009), 57 & 50 LAIERG R | [N A Al
FAA 5 B E A i PR AT 55 I e TR AR TE Ry
B, 45T M2 (Schneider et al., 2017), % 4h
PO AR 22 5 . SR AR — AR RE A R
2% 5 i 3T AL R i AR g R T B O P YOG R
(Chen & Li, 2014; Schneider et al., 2017), i,
Wilkey il Ansari (2020)7F &R0 RUEUE R4 55
FRETI IO RIS AE h, AMATE SRR L
AT 55 HH IR B 1 7T R 2 B R S S s e,
AR B BN, R LBUE %5 T R
A5 T H A AR A T8 n T, o
R A5 R A o 4 o

3 EMBERZSHTERBEXRD

HEiILHERE

[ e KR R ST R TERIHC R,
A 22 B ATF 5 3 T 0 DG TR A LR R BT A4
DA P AR . XS R A SN T
HIL B )R, figp R — ()L, 356 B FR AT 3
fifp T ALKCRE R SR TSN b AR L e
AT RIS AR G 1 U e e 2 L BT 0 P e e
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BEHE IR . FRATH LAA SCHR AT B4, Frax st
RIS o3 Ry PR Ay, L FE 40 3k — R i R RN B
R AR

31 FiE— R

ST — P S AT Sy — e M A N R T LA
fEREE RUBCR R AR T EA . B
FEAMEIEHE % (Fuhs & McNeil, 2013; Gilmore
et al., 2013) FIALBETE R A 56 B 15 (Zhou et al., 2015;
Zhang, Liu, et al., 2019),

30 I 42 R 1 LA Sk A o 4 T R R 5 )
ANS BB 5 H R W M G R Y 2 K 3R (Fuhs
& McNeil, 2013; Gilmore et al., 2013), ANS %
JE T H S AR L BT SO R . FEIZAT S,
F 58 385 A1 25 5 0 400 2601 B K st o 50 1 UK 1 52
A PR S I R —BAE, B R R
BERHIE S EBOE A DG, A —BA M, RIASRRE AL
BERFAE S s B OC . P R — SR TR
TR M R PLBE RRE, L 7 TR AR B M )
Wr, X5%85) Stroop yuxXIEH ML, Stroop
ow AR A S Re O, JF HLZE A3l
Wl RE I 5 HITE B I B YIS (Clark et al., 2010;
Espy et al., 2004; Robinson & Dubé, 2013), Kt
Gilmore % A (2013) & 5 T il ¥ il i, K
ANS S BE 55T M 0 A 26 56 22 B R il
EHAEH RS T A ER . Gilmore % A(2013)
AT — 309 e B IR T 4F: 55 (Korkman
etal., 2007)k M 7~11 % L2 By i+ 7H Ag
XTS5 e 28— R 5 2B (A 5 R R B,
SR L E A — I a) Y et AT 4, AR
SR XS A7 4 & 1 24 (B2 BE TR RS, i
BN o B 5 R I 2 i e ) mT DA e )L 3E
() ANS S80I AT T Z M R

R T TR ER B AR Ak BT bR N A S
IR R 55 A R B AL, RIFE
Pl T AT RN O R G SRR
AR FAE 2 (Zhou et al., 2015; Zhang, Liu, et al.,
2019; Zhou et al., 2020), B 3 P X AR (1) P
AR H LR PR . Bk, T I
R GRT R B P I T AR R SO X IR
FIPREABE, EAE I T AR AR K T R 4
BRI PG AL B, TR M A T AR
KBRS B A5 Y . BRI
T R B DR RN B, e R L A s R R

W A O P 1) e i /N op
MRS Z T B 25 AR O 2R o ) A e B 8 T A 0
RIS Y SR R U EDE ) . sV EE (RS
L2 R Y B R ) A AL S 2352 ANS
B, PRI, SRR Tk, XF s g AT
UL Ry 22 [6) 445 /) 56 28 1) AR 3 T R PR U R e )
WL [RGB e R AR
PUBETE ARG, & 0] BE -5 DA s o S A A 5 X 52
49 A1 JRy v 4 IR 15 R A AR BL A A RN Tk
fEo F9 BA KT MECR REMAFECAfE K
RO I, wOFERCR O RCRE ) 5 R s
AR, HSES 0 R EAR N ECE R 1, 1
NIl A S JC X (Cui et al., 2017; Wang et al.,
2016; Zhang et al., 2016),

L T AR 2R e AR 5 o410 it 4 o 1B 152 B AR 5t
RS eI E SR PE S X B g R A S S
F P ROE R, A s o Al i e 40 o 4% 7 g
X R AR MRRE, ER 58 5 s IR T R 1
PR AT, BRI R A 00 3R BE A 3 SR Y
VEF o AT PRI 5 A 505 400 o 42 1 Al BT A 7
J&, Gilmore 55 A (2013)Fr i FH i 31 il 32 AT 55 w]
Revs MBI IR FN W RE ST . (B EHATE A — L4t
FEEE RS SCHG i 4% il B (Keller & Libertus,
2015; Malone et al., 2019), & 25 b AT FT 5 FH 94T
55 R B, AW AR 22 R Sk — - BT AT 55
HEATI A, P ROB ARG R T, Jf HA7 L8
00 T A TR A B S 3 T B VA 4 S
TR AR 60 5 A DG ) — RN R R 36
32 HETEHFREMRRE

B SR S Vi RN A R R R R
CINDNEE:20 € i (V65 & =2 A R 7R
R e BB B AL B, BB TR R R
G AR A A M 3 B SR [ AL (Halberda
et al., 2008). T BhEE R G TR PR RE T1 3K
153 Al (e.g., Bethany et al., 2016; Chu et al.,
2015; Lyons & Beilock, 2011; van Marle et al., 2014),
T3k, A R G0 RN IRL U A 1 T BE A8 S K
v &80 0 R A0 K X, TR 9 X 38 (Ansari &
Dhital, 2006; Izard et al., 2008),

FME B ST R0 5 4B 15 5 A8 A0 el S
PERB R AR MDY . BA P A ERER, —IF
Ifi, Halberda %% A (2008)fF58 K BLIL# ) ANS
TR S AATT R NS O, H RS TR



ol

TP AR IR SE A I LR R AR A R P 1245

A BOA I RE R ) . Al TAEICS . =
(B4R BeiE . PATIIRESE, ARG R A
SRAFTE BRI, BT A MR A, %
WF5E b B K BN R 55 B 2 Pt 2 B, BIAR
ARG TR0 B8 R TR B, X AT REAR R T I
IR R G TR SR 1 B AE S . 55 81,
e SCRE B0 A S 1 iR Y A S 58 E 4 R
(Libertus et al., 2011, 2013; Mazzocco et al., 2011;
Bonny & Lourenco, 2013; Chu et al., 2015; Starr et
al., 2013; van Marle et al., 2014), K ZHREL/ %t
TR R EOR (BN, FANECAEE K TEMA),
1R S W N VAT 8D T84 ) | I O 2 S
P T AR o AR o 3 i A i R AN 5 i
PR OCR, DAL i L5 T R 0 v e — 3%
KAEPHRAER . 75— 7, X2 /R ANS
BERE 5 15U W P AR DG OC R RIS kD R A B —
i QNSNS I R I S S 2 /N SR ol ]
(Libertus et al., 2011, 2013; Mazzocco et al., 2011;
Bonny & Lourenco, 2013; Chu et al., 2015; Starr et
al., 2013; van Marle et al., 2014), a0, B E
FEFEH TSN TRE 1), ANS BB E 53R A
THAH 5% (Zhang, Liu, et al., 2019),

4 |RERAEELUHERZEMIT
HEiRrwtEhriER

BT LRSS R, CTIE MR RGN
BT W M A G G R A JIBIL A [ Bt /0 JE B 1)
FEUEYE . R S50 45 SR 05 42 w422 b S 47 T
gk QIR S R — P P 4 o 4 8, E
T3 FR 43 S2 BR A R ARMETE 12 B i T 44 215 21
it BE(Cui et al., 2017; Keller & Libertus, 2015;
Malone et al., 2019), ¥ HIA W57 & F S U E
ARG ARSI SCOCR, BRI
T AWEIAR T B T AR S A e
AR SEAE B R GRS s M E R B
RN 4R
41 HREREEETERSERNIER

O A 5 R T3 B A5 L 2 A AR 30 5 fin T
1T %5 I 3 ¥ 4 Bt [ (Rourke & Finlayson, 1978;
Sigmundsson et al., 2010; Zhou & Cheng, 2015), %
4 Zhou M Cheng (2015)ZE il T35 e ig JL 2 1)
VEPESBII | 2 [AIRE ) . WLuEis R AR 1 AR 15,
R BABATT B B S T AR 0 58 B 7 (fF FH e LR DT

AT 55 W 4 ) A7 AE BB o 55 1) 152 B ik JL B8 R E
JRILEA L, THAREAT L2 AR A5 TR R Ay 4
il 47 il £ 55 R B 22 (Wang et al., 2012), IEH
&R L WAL SE T IR 0 B2 T RE 7 S5 AT 4 35
IRETHAFAEAR IR, A H AL — AR
BRI, i 3 A J e 5 —F AT SR AR DG (Cui et
al., 2019; Kurdek & Sinclair, 2001; Rosner, 1973),

Bin, Cui % A& I = TARGULE AL S0 AR A
B AE 2 TH I RE T M W AE A R HL ] (Cui et al.,
2019),

BEAN, BRI T SN X (Kuhl et al.,
2020; Liu et al., 2017; Polspoel et al., 2017; Vansteensel
etal., 2014; Wang et al., 2019), Tinelli % A (2015)
K AL 5 2 R WA AT S AR T R BRI RE T o A
XU A2 451, T 5 SO0 96 T IR R TAAE 9 A A
(D.F)JCk X 53 T i LA IR | BT s 4 4 5
B, BRI e AR 07 IR, EME LT S
HirE ) W A0 75 PR3 (Cavina-Pratesi et al., 2015;
Milner et al., 1991). AH LKA D: 1 Pc 123
IR, ks A EAOBECF IR R RN T,
T 20025 [N T X, s R, d
TR A TE PN 38 % X 3 (Zhou et al., 2007).

42 URERAREELUBERZEHNER

C A WFFEIE SN L P i i A vh 2 32 3L
o JE PRI R R, A 5% 2R AR A (Guillaume et
al., 2013), 4 5 A (Henik et al., 2017), %
(Dakin et al., 2011) LA K ™43 (6285 Br A s B9 e/t
% 1I¥) (Norris et al., 2018) . H HFFE # & B AXF
SEETARAY N TR —Fh F S8 4 T.(Katzin et al.,
2020; Picon et al., 2019; Tibber et al., 2012), ]
2 2 OB A B S I W R RN o
XA AR B AE 755 % 5% )L % (Bugden & Ansari,
2016)F, WARELFEIE # & B L (Defever et al.,
2013; Tokita & Ishiguchi, 2013)F1{ A (Clayton et al.,
2015; Katzin et al., 2020)/ . i, &S ILE
TE 13 B AL S0 R AIE 5 80 AN — SO, AR XX PR A
A5 FIWT (Bugden & Ansari, 2016), Clayton 25 A
(2015) & B XF o5 B4 A0 o i M 1 42 ol UK O & 2 i)
ANS FHUBE B (0 6

KR RGN TR MR AR B T
PS8 TE PR 58 78 o5 AR LL R AR . Dewind
2 N (2019 MRIWF 5T & B A TE 40 15 o5 W 200 o
15 BSOS T R I B )2 . — T ERP RS AEAE
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il T R R R Z IS, RIS AR TR 14
T A AE AN TR R 98 2k 3R =22 g R Rt i 19
¥ Wr (Gebuis & Reynvoet, 2012) . Gebuis
Reynvoet (2014)k JMAEM 3615 B HHREFE —3
M T RA—BURAT TR 2 VA, X —
SR SRR T I RECE N T O e 2 R LA
43 URERAEEZEXRZHNIER

WA B H EAEUESE T A 56 TR PR 3 60 5
ST I VB R 4 5 TR A e e [R] AAR F TA R A
F o BFFEE R P EE UL BT 55 2% 40 e T MR
VIR S N | 2 AN UV SE S R SR (Ve Y G R
5 TR s B9/ H (e.g., Cheng et al., 2018;
Cheng et al., 2020; Cui et al., 2019; Li et al., 2020;
Wang et al., 2016; Zhang, Liu, et al., 2019; Zhou &
Cheng, 2015; Zhou et al., 2015; Zhou et al., 2020),
TEZAES T, BRI A HEA 1 BisEDE,
A =k EIEEIE . R E B 400 ms,
SR Ak SCPR S b B e 0 ) H AR R 2 A
IRAEAS 0 i) e 2k EDE vh (DL 1)

& b QL

\/

P e R E PR RC A 45 7 1)
(B R 3R UR . Zhou et al., 2015 Frontiersin Psychology.)

Zhou %5 N(2015)%F 424 4 = B HAER/N¥E
FIWFIE KB, FEFsHl THEE SRR, SR
R RBEE EERE ST . TAEICIZ O BEE RS e, R
U VC B AT 5500 2 A A S T AR S8 BE T ANSS
SRR AT Z M R . RS — R AT
FEARAESE T WL T R A 783 R R AR
Wik P A9 VE FH(Cui et al., 2017; Cui et al., 2019;
Wang et al., 2016; Zhou et al., 2020), /a1, /N2F
ARG TR A T AT AT 3 AR T
B RS (Zhou et al., 2020) . H1XFPAL52 IR 058
TRE SIS 5 0 1 2 2 B 32 B 1 7 114 TA
IFERH(Cui et al., 2019), B4, HFRERBAH G
B IR0 5 45 2 B ALHE N T RE T (PR AL B . AR
B S5 R AZ) T LA R S AU B R A T S T

PERYSC R, AL SR e /0 1 28 [|) i L RE
(Z 40 BUE R A5 U BHC2) I N REff R — 3 1Y
% (Zhang, Liu, et al. 2019),

THE AT Y A DG 98 B4 S Re T BT IR
LB A LR AR e S TR g v e Y R
(Cheng et al., 2018; Cheng et al., 2020; Zhou &
Cheng, 2015), WFFE &I, B 52 peng L3 A0 53
T LB AL TE R D B8 ) 2898 J5 T IE W & R L
B, ATE SR 5E E A 2 BT ANS i
B RE LA R 58 A W) 152 Y 5% A V% 5 (Cheng et al.,
2018), X ANS S I LR & T i8R e L
BT AR A BB R, S AT
B P (Cheng et al., 2020),

— I ERP BIF5 A5 R A Bt 13
MTESE o Li %% A (2020)% 3R £ 5% 90508 4R 003 Ak
FIRLTR X I RT B SCFe ANS S8R A3 g
PEZ A AR R o XTI 5 e IR 2 A M ey A
PRALHLAR Y N1 B3 5 T s . R B A L
BRI L DG BC AT 55 14 oy B Wl 38R G o 16 4h,
A T BRI I T A ep RS B B N
B 435 PR TR DG i R0 B 3 A LU A 45 14 B ok
I [R5

5 IMNEERE

L5 LTk, AR SCLUT I 2 4 G <R s IR
MR D, FE TR RS IR IR
MHPERY R OCOC R, RS T L SE IR (4 P 3 i 7
T RZPRARRAER], AR B A
RGN I RO DA R 2R < BLE
JEEBR 0 B A1 50 ) i £ A 501 T e S ) K50 ST
Stk b, A I LR & S8l RE A R 6E J= T L
XN T AR A A, T AS 2 R S 1
BT, XEREE LAEEELAHFH =D
e A 2 A R A R RE ) B K T, 5 X
FHRCERT SRR S I T RE T s 5%

{HH A AL 58 1 AR o0 5 RS FE AT A1 28 )
BRo 2, X TR IR B AR B R B 5 07 18K
N —, REWIRAT IO, A — TR A
THEAR G, VBT A JREOR A 26 4 B AR
AR, R SERIORS I B4 i DXOUE T .
U, LA 56 UE A58 T R R B WIS v, I A
BLBE I AR08 (94T 55 e o —, 22 R i PR B JE e
BCAT 55, JCk HEBRAT 55 45 S5 R X SC I 45 2R (19 3%
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W, FRUK, DAAEBIESE BT 00 A A9 A0 0 s T R AR
% T BEIRVE T Ho At — A R ZE, 0 A ) 4
il R SE B A, FRATI I AN R B R
TE AR I DR R 10 R HE T AR, 3 S 32 ) 400 o) 42
M E—REHETIEM. Y5, DI EER
WSS T RN S AR U TE YR 4R TP AT DB R 5
A ARG PE A C R b, A IR
U 23] | [n) L D SRR R A BUERE T, W
EHRRH—-PRR, REUEREEN—&, H
FITRIF Y Jm BRAE AL 38 T R0 5 i R e At
B X RN L, X TFRER R+
LB RZT RN, B TE KA A
ZAEXRRZTER I THURMS AW 2, S
M B SRR S 0 B ) AR

b, KW oY 7 B4 A 2 T B e 2
PRI 878 AL B8 2R e AT SR T G 1 AR R A
H5 L AT IRA T . BARaEE:

W, RRFRATLEGINIT R, ths
ARCEROR, 2 M B ETC R 5098 3 B 72 AN (A
BeEm Lo e . B TR TE R M v B ke & 2R,
TR R SR T B AR O, TR AR
TNV T RE AR LS TIR M 7E 38 R T R R
FWERE . 5L 1, P EAT 55 75 20 e (& T
e ), 2 2R b 3 1Y) 22 L) #2145 (Ekstrom et al.,
1976). #R4 Cattell-Horn-Carroll (CHC)% F1 A&7
PRI TR A 7 1) S At R R 2 R 43 (Schneider
& Mcgrew, 2012), FEIE A & %% B 2Z4EH (Bull
& Johnston, 1997; Salthouse & Coon, 1994), #K3K
WEFEAT LR R AR DG 58 A st g i i, R b A 43
Br. Ry m AR s (lan, i TR, TR T
52 J B ) SR 48 7 AL B RN FE I AL B R A
TG AR D LS . DAERR ST & it
S TRIVRIC 2 AR UL AR 0 P M DX (], 502 A0 ) B A ot
R (345 X (Desco et al., 2011); T15
TR 2o R B2 A S (BT R AR ) i 42 B
AR TR e 45 (Liu et al., 2017; Zhang, Wee, et
al., 2019), T, AW 58 T LRI 2 )2 1 45
FAGETE RN D A6 AR R AR R A5 108K
ZE6e )1 AR A B IR

5, RRAFRIE TR B R I — Nk A
R, BlandmdiiEs . s BAEX RN
ma, VR TR B2 AT A N0 B A A5 I B R R
SR mRGECR T RN . CARRER

T A4 ) FE ST (Clark et al., 2010; Espy et al.,
2004; Robinson & Dubé, 2013)Fl &5 M50 L&
(Fuhs et al., 2016; Gilmore et al., 2013; Viarouge et al.,
2019) A EE AL, R T IR, DL S ]
e ML SE R AR b e —F LR P EH, Bk
HERHE X =R aE S P B TR DS | s
B LU AT I/ 1Y o Y ETRFSEIF AN i A 2]
TR BE TR G P Nk & HE T /ER, iR E
P H s R R TR Bk, &
b5 5 )2 2 0 AN [0 R 28 X6 A v T R
FEAR I B

B =, KRR IEARF ST = FIRA
PRWT LG T AR 0 58 5 30 A8 28 48 RT3t i 1
B FR, DLSAE = & th R A I AL )
M 5V ST TR 0 B R AN, P E Y
WA FHERE TP FAMEmE A S, Em
AT RN 5, DU T8 R 08 B 2% BE 25 5%
SR AR (G HES 45, 20015 JERTAR,
FEH, 2002; Kuo et al., 2014), T FEHE S @ H L
W T IR B R . IATE RN B 2 A
IR s, FETE IR IE 2% B AN [F] Y SCARTE 5 5%
T EH MR R MRS WAAS AR E
SRS T R S 0 T SR i R A
&, ET TR R, T E L E X
G RE A B T I $eE 2 >, X ]
fig it rh BULEAE T BN T B 2 f4R080 58 T%
PRFNGE . DRI R SRR 50 7 A I S A A B X L v
PO LB TS, X A8 T R 00 o A ik
A3 FIERA S HT o

U, IR R EH R T B R
% Trhes, BmRAS, RV T LA B
R g e T R e A i . INRLERSC R ki
TE R 58 TE R 0 v AR 0 T i ok, X iR
BEAG L AT A AT TESE, DLROE TSI Ik
G IR AE it T BER I BCE N TR ). 1EBCE
HAE AR, A0l T A0 R A 5N T
1 FI R 35 7% 2 A IR AR SRAE B I A4~ > g
WREMARA B MER .
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number system and arithmetical fluency
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Abstract: A large number of studies have revealed the correlation between the approximate number system
and arithmetical fluency, but systematic tests and arguments for the causes of the relationship are lacking.
The hypothesis of visual form perception differs from the traditional domain-specific explanation of number,
and it is believed that the fast perception of forms is a common cognitive mechanism of the approximate
number system and arithmetical fluency, that is, the fast perceptual ability of visual forms can explain the
correlation between the two. Both the approximate number system and arithmetical fluency rely on the fast
perception of forms and involve fast processing of complex visual stimuli during processing. The hypothesis
of visual form perception is supported by the results of a series of studies but is limited to the exploration of
the relationship between visual form perception and the approximate number system and arithmetical
fluency, where the processing mechanisms underlying the role of visual form perception in the relationship
between the two remain unclear. Therefore, future research needs to combine multiple research methods and
techniques to comprehensively explore from multiple perspectives the cognitive and brain mechanisms
underlying the role of visual form perception in the relationship between the two and to apply the findings to
mathematics classroom teaching and interventions for dyscalculia.

Key words: approximate number system, visual form perception, arithmetical fluency





