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etal., 2015), JLEEFLHT R0 28 56 %5 g #i 28 [ 1
A] ¥ AR K (Knudsen, 2004), -3 B ] DAAR K
P2 AR 7E X 33 2 (Hutton et al., 2017), JLE 32
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i £ B B KiE H T2 12 % (Dempsey &
Skarakis-Doyle, 2019; Hannon & Frias, 2012;
Strasser & Rio, 2014; Tompkins et al., 2012), % JL
S G RSN CRVEE AW 1 0 J e S S
WS T EE BRI SR AT BRI 4l )L O B
WREINE . SEUERFFE A & 30 )L 2 540 e 13 v]
D e i LTINS LB 5 o 3 Ry | I o ' €
St SN & J (Bal & Veltkamp, 2013; Mar,
2018; Mar et al.,, 2006; McCreary & Marchant,
2016).

IOHEH IS (theory of mind, ToM) & — 4t £7A
HRET), A4 PRAR AN B0 BDR S (A5 &
ISR, BR BN ATEAR R O i 7R 56 )
REANTH, BB IXr A C S AMCHEURE, Pk
FAT7 RH B F O BRI BE J1 (Devine & Hughes,
2016; Miller, 2009), HE LI 28 A A5 AT
5B R LA 4 % LA R AR T X il
BEJJ(Gopnik & Astington, 1988; Wellman et al.,
2001), {HBEE P O3S & 7 H 5 3 £,
AW R BILEAE ) LBt e 2 m B 103
HIehe ), AFEZMILETETA 3 £ 5
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3k g R AR AT O IR RE J7, O Hax Fh ke 2x
Fr2: 3| JL#E P (Devine & Hughes, 2016; Scott &
Baillargeon, 2017), #JLFTBEM 4. 5 % FFiRahhE
38 BR A A FUE 4IRS, T BT
JRRAE R, 7T PR S A 0 YO BRSBTS
i EE I SCAR 1Y 9 %5 (Diergarten & Nieding, 2015;
Dore et al., 2018), 7EJLE & @2, OHBS
XA 2 INEIBE Ty, AT REd o R i R e ik )L Y
] 15 (B 475 0] BHLARE, 156 132 TG AR R R ) 32 L i
fit 714 ) (Atkinson et al., 2017; Guajardo &
Cartwright, 2016; Lecce et al., 2010),

ARLER LI XE 10 4F F N MR SCHER I A
FH % B 3 R0 38 B O () A7 A W AR Y R Te] 56
R, AGRERTHENMERR, XEHTH
FLHAR RO AN LE R RS R, HEAEH
AR B AR 2, R RIOC T A,
WG T 58] 152 PR O B L0 ] 56 R 1 A TUATE
28, P ) AT RE AN A AL S — o B ) g PR 2R OG
Z, AREILATAE R KB (Dore et al., 2018).

2 JLEREREHEOEEEHRE

LEBFEDEHOS TR OERERFE,
PRI P AR Pt 2 S 24 SO R, W
TSR AL Ak 2 AR AL 2, LA AT LA T i i
FAOMNRE, BE, ZEAEEZ%, Dyer 5 A
(2000)53 1 T 90 A< JL 2 B2y 0 R S A (A
M B HE ., B S, E% . KED
BLAIER, & BT 14 = AT E B — 0 BRR
AR, P LA U8 2o 15 52 52k 2% 2 0 BDIR
AR F AR KR, T H 5 BN 5 ) 5245
T Z2 XS A A0 FIDIR ZS (9 1R 38 (Adrian
et al., 2005; Dyer et al., 2000),

T PRAE S AR R R, LA R i
1L R P T A R O R S N B, i
ity B AE S R G AN M & a0 A7 o 7 S anfaf 52
W AATEA 2 H AR, O HREBRARAT A 2 th N TE RO
HUIR A (L & B SR 3 B9 (Gamannossi & Pinto,
2014; Pelletier & Wilde Astington, 2004)., # F 1Y
T R B L LA, A T G 13 A
4 1) 17 RS N R [ BLG, SR AEAR R R B B S 7515
PR A 2 R IR T S A 2 H )
(Keen, 2006). 111 &) B2 il 5 50/NGEH 2377 A —Frly
U A AR R SR, X RO RE T

SRR A SR R 12 1Y — 2R R (Parsons, 2013),

REZENGE B E w2 RO, iR s #
MESE, RIS A R X R AR P T R N RE
AL XF 2 G 018 S0, A8l A5k e 2 B S ) O i
#—F£ (Blackmore, 2005)., M 41 L AR 2 FO BRAR fE
IR, e R 2 - s v 22 T Y 2 B
(RPTEF45), w2 P A o R AT LA 51 i34 5
A, JEHGEILE . YIZR)LE L E LS A
15 BE 38 AT D E e 1) 5 R A g =, L
FEAETT 2 5 AU AL S 1 RS
21 HEAZFHBREIEXNOEEIRHREH

ER

KT IR RENE T S B4 LIRS T, St
ACBE 5 4% 1 22 1) 3 I B 68 B R4 i A R A
B, WG 4% F AT E O R B g 2k 2R A T 2 i
s, AR HEC I SR, B LT
NAEBCHRBEFRE S T E PR 5], Xk sE
SN T OB S Y & S (Derksen et al., 2018),
R 1 2 ALV UK RN BOGWEIL, 16
flufiT 4. 5 2 mFRMH T L0 BBIREE T, I
AT DLTF AAT T4 O B S 1 F BB ] (Brooks
& Meltzoff, 2015). LAk, fEHEG T E P24 LA
B R H AR O BRSP4 B B RE ), L RE 5T
AT 5 Sk B o0 R B 38 B8 7 (Sodian & Kristen-
Antonow, 2015),

B ILG A — R e A e, B4 )L
W HOCHRBE s T8 0007 1, F R iy
AN R AR IR R, PO PR
SAT RZ IR BRI &R, T A B T 2 A
AT LR A A V] BB 2O BB R TR N LA
22 AEPEACERERENOEERARE

BH1ER

Bl AR I, SR AL R B v AR Bl
KREXTHHNENZ AR, BARE A
BT R E A, B0 T RERA R,
AT 52 A €0 F RELARL |55 U R T )
AGEEENY, 5B N T2 S 5 Bl At 77 FR A
i, Wood 558 A(1976)8 i T IITF-427, RIAA
X LE N HIBE S B9 B, BB RIS S L B 58 AT
S5 h R A S8 M EHERT 3 . Vygotsky (1980)
AL 22 SO BRI T 17 98 75 25 R T 2R 1 £
o, SRIE S B9F8 S 0] LAFE R JLEE SEPR AR ) Ak
TERE IR B 22, JFRMIR KeZUmit L#EZ 5
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A RBCF R AR, LA S| L i B A 6
R0 BURZS FL0 B AR, AT BE A% 1 Bl )L 2598 5
FIY FEARAT R RE T, Horbh LB 1Y Fc it 2% IX R
TR By FNIR AT R PR, B R R IX AR 1L
A KPS 2 i S BT Dk 31 i 48 m K
FZIE Y 228,

B #E Mg e i #rh, BT —
il E AR T AR R AR 2 AR B FLG BUR S AR E 1Y
G, RIS TR R W SO RSO A A
A RS DR I NS o RIS A (YO BLIR
SHTILEMNB A AERS, fILEAEZL
A6 965 FIAE TE B A O B L2y, X JLE A0 3
It & A 1L EVE P (Ruffman et al., 2002), T
(i) £ AR 25 X35 X0 L2 A S TR AR S B
B IF 5] FL /E F (Devine & Hughes, 2019), X224}
IUAE AR AR et R AR A AT 55 vh 1 3R I 1E 1] T 4
F(Roby & Scott, 2018), it 524t ai LIE L5
FEIRE AT 55 IR BLIE ARG, TN 1 L0 B
&K & J&(Adrian et al., 2005; Devine & Hughes,
2018) X H A A S AT RE 2 L ZE AR BRI ik A (B
OHURE T b, e B BAT T M
AT SR RO L A0 R AS T AR 2R, B4R S A AT AE
— LA AT PR IR A O BRSBTS 24T N
FIBE T o FLURBESG I L 3 X ik 3 Af € B JFL0 BLR
Y 2EHR, WG] K 1 AT R e T A (8 AY 5C T
(Christensen & Michael, 2016; Scott & Baillargeon,
2017).

XF T AR Y L EE AR, S5 778 I B R Y
O IR RIEZ AR KA1, M B BT FRELAY SOk
WEFE b A B, R R I i e 132 2 A o L B 0 B
PSR B R8T B, #AO RIS HAR
M NI, e — LR AR SR
W, ERSTFE 4,
23 RAEAHASESRIOEERKERER

T T e 1 T A P AR A A 2 i R
T AR S o S R R, O
iz B R At ot B L, X R Rr I 1 AR 05 3
PR 4, B TSR FA R T .0 R
W, BT LATE P A AT 4 AR 22 AT B AR it 0
FRPRIS (Lysaker & Alicea, 2017; Lysaker & Miller,
2013; Lysaker & Nie, 2017), & 4 i (1) & — Fb
= A e ] T O & S RN e = | DY)
R, JUEETE B 132 3 A8 v 3 o G RN SCA 1 SRAE SR

R S R S, IR RERS S AR T Y 25 R R AR
BHY, XA TERILENTSHESE T, wiH
LB RETE M 1 2 B AU B b 25 > T EAE
KRt 2 BRAR R ) (Linell, 2009) o /\NAF 024 A= 1)
FI 3 A A i 2 B Il B T R e b A SRR T
(Ivey & Johnston, 2013), [F i3 7 & 5204 Al LA
5K AT, I i B R A A GOk
O PR PG PR SO SOAR, (AR BE A BT LR
g BLAY HE# T B (Lysaker et al., 2011),

TEAt 2 AR R R b B S AR A, < WLRR
FERE )W 2 WON B, B — Bl TR CR 0k
PR A [) S A R o WL RUR PR — il AL
B NV B R R NI RE ), RERETEC
HHF AL A i NG AR, B T Al N i SELARL
MBI, =Mt A mEe 1, X LB
2 B AR R R 2O B (Moll & Meltzoff,
2011). A PRI AR LSO B IR &2
#Rr &MY (Wimmer & Perner, 1983), AW
TR WL S R A28 1) DA R A T s 1O B B A AR
SR E R, WL R R O B R A — )
(Barnes-Holmes et al., 2004), A HWTEE P H
K W0 5 LA [R] — o BE 7 2R £ 4T B8 IE (Koo et al.,
2021; Montoya-Rodriguez & Molina-Cobos, 2019),
HleE A AT DL Bl 0 L EE 4 S WL SR PR BE
RO B T R A . L
T B 1352 A 3 i A S AR RO SR AR I RE A T
— AR A, JF s B S A2
I SR A M SRR R AR
PEFT R DN A ok B o bl T LR BRI
PRI B AR AL, e 32 X WL AR 5 BE ) 19 e
AR AT Bt 23 )0 B S A 2 UIAE R o

3 OIEEPEHILERAZNERE

PR e g L PR O AR R AR TR,
XA BE T T REAR S T B EE o Pelletier I
Wilde Astington (2004)iA, JL 3 H @ ALT A9
178 R R A AR 0 5 AT RO R A G
Holmer 55 A (2016)& AW )L 3 ) 177 132 22 A g
ALCHEBS IEAH G, [FIAE, 7E LR B & R
AR ELEE R, Kim (2016, 2017)7E
il T — A AR, R TR, iE
5 VIE 4 22 B 0> JHUEE U R ) e B AR )G AR R,
TE— TN B8 A IRCRE 1 2R B A5 (4 75 D AR B9
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Ricketts 55 A (2013)%& B, X b B3] B B2 1 14
AE, (O BHHE XS Ak 2 B g 22 i AE B A HE Y 15
A ) DTIR O B 4% . Lecce 55 A (2010) B UEH T
9 & 12 % JLE T ALOHRSARIE R FI 1L Z H A
[ % . Pelletier fil Beatty (2015)if & B, —Fri»
PRI R — A NFER D) — D ANTERAT 41 BE
J7)REAE TUIN W I3 1E R L PR RO R W (LLEE
A S R RS R RE D, 3R TR T
AT BRI 5 = €0 P P R T L 0 17 o
PE o XEBHFIE R, O BES T LS B AR
SCARTEBRZ I & SCAEL

A5 v P 280 % 0 e 5 L R 68 B D) 13 3
BAUESE T 0 BRI RE 2 0F ) B B AR RE ), XA
42 B 3% R[] 58 A F )L 2 (Giménez-Dasi
et al., 2016; Gonzales et al., 2018; Pelletier & Wilde
Astington, 2004; Riggio & Cassidy, 2009; Tompkins
et al., 2012), JLEE Y i A& R 2712 TN A i)
BEAl b, JE A ST A R R A B 3 N A
X I T PA) 2 ) L gt 2 DA TR B 1) ) - 21 5 0 3
AR Z A . 38 I FREEAT ST SR A B0 B
Xof JLEE [ 2 Y bl 3 1 —E AR HEVE o
3.1 JL 7B W AE S50 38 B8 i X 5 132 1B AR B9 1R

HIER

T30 A PR A BT R0 BRERIE A
) B 6 AR 295 T H Al Feldman %3 A (1990)
T A A SR UL(Simple view of reading, SVR),
A — R LS PR SO BRSO AT 3 5
WL, B B RE A B e b R B LA R
SO  AFIFNZIAL, A REAR & BELAR R
Bruner (1991)3# JAH 2 M (02 & MM AT A9 0 AR
UM T A AT 3, i B R T
Wil i = AR 1Y O FIDIR S R HE/E . Hoover Al
Gough (1990)) SVR 432 FIEWF5 B, [ 38
il 1) & SR T AL S IA U A T 4 R, 7ESE PR AN SE
T rf P N ) S A 0 R e S R W 25
(28.9%), i B b 32 BE A% 22 57 1 DU 73 2 —(26.6%)

ARl W A HE W S AR 0 BIRZS Y fiE
J3, XA EE Sy AT LA Al AT B A R RE
(Tompkins et al., 2012), 7 1 5% & BLXT £ €4 9 00 B
ARZSA SR A B Y )L B BE S A ol i b i
St SHERAT N S A AR EAR L AL 4K R
B, FRARFT R &M A LI L B 7E S AR B A
U0 RETE A b AT R R R WL 5 Bk, AT TR

ISR SR X AN 2T, 4 2 5 % L0 B
TS RE T 19 K JR B A 5 A AT TS S A (0 AT D R
P RIS, DK ERNEZTFES
"] ORE PR AR SR OE BT I (Pelletier &  Wilde
Astington, 2004; Riggio & Cassidy, 2009), itk
P RE 54 0 BIUR 2503 B Tl A 6 0 L X R
PR AR T 0

[ 5 WF 98 IR A, LaRusso %8 A (2016)#t— 4
P HH TR I 2 A A R O i R S S Y S
AR T A A SO T SR T A R I R AR A
Bl RE, HoP A 45O B FE S (Dore et al., 2018;
Guajardo & Cartwright, 2016), 7ESX/MREE 0
IS AE R —Fh & 22 i N BR2CAE R e, 7521 it
o7 S5 - BRAF AL B0 BR S (Giménez-Dasi et al.,
2016; Gonzales et al., 2018), M e SE 5 52 FR A .
32 WHEEIRETIE R ITIA KX 5 I A (R

B1ER

TOIA AL R B — A N SRR 7 Y
P KON B IA A R Y Sl A RO i e sk AR
FOBEINEE, Srb B4EA G, ATV mER
1 1% 23l AT 55 4 A SR s B 2 5 ) 32
(Jacobs & Paris, 1987). HRLf#EIR(E &0 BLRES
JE TN ALK R ¥ B 25 1 (Flavell et al., 2010;
Lecce et al., 2010), Kirby Fil Savage (2008)IA N 7E
e IR M rh TN R SR S U %, 7R LB R R
B, O S R A 4 LTI RE T AR I
—(Courtin & Melot, 2005; Flavell et al., 2000), F
W50 A LELE R e B & 2
JCIA SR NG R BE L H A0 BE AR B (Kirby, &
Savage, 2008). JticfZ(Lecce, Bianco et al., 2014)
FIICTE 7 BAR (Yuill, 2009), X EH(A47 B )5 Wi
e I B A BE 3 (A R A VS S RN ) 19 K
AT 2 5 1] 52 B # iE /) (Oakhill & Cain, 2012).

TELEIER ZF B, OIS AT LU o
R0 LB 0 — MR R T DI AR At AT % 5] S
fiFAE 1. LA, Atkinson 55 A (2017)4 6] BF ¢ [l
H5r AT R, JLEE 4 % B0 3 R HU T 6
2 B A B 1 PR AR AR 7, Uh R 0T 0 BRI R
T AR T T AR A 0 B AR . JTINAIBE ) 22
1Y JL 2 1 el 132 PILAR BE T #AIK (Paris & Jacobs, 1984),
IXTRER F T T OO A A AT,
BUD R A ROHURES, T HEN AT kA
SRR, DT R i 5] 52 AR o B A AU A5
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O BLRZS AT IR F R Ok 1Y )L BE B 4 3h 2R 3
H OB R, RS TNREIR . Stk
JHVBE Ao 15 2 7E el 132 A S VRIS B B O R B A e R
WHE L BB AEE 1 B4 2 (Lecee et al., 2010),
IXHRA BT ) 15 B
33 WWIEEIENIERIEEREENREER

T2 T o A A 1 BEASE TR BIY  AR TR fe
X SCAS N AR AT RAE, DT BR AR SCAS (Perfetti &
Stafura, 2014), E2# —M N LLF = A2 1 6 SCA
WA ERIE: BRRCARRE, GFEIC, &
WA LSS . HUOR SOR SRR 2, B 4E ORI
B XNE . BJR R SOR NS R ARE S RIEE,
BV 35 X6 SCAE S5 1 RAE, 0 3f 2 15 SRR 7Y sl
AR A (Schnotz, 2002; Zwaan & Radvansky, 1998).

175 B AR DL R 1 A A, 455
T BRI AR, A ) B R v g i S A R e
(Schnotz, 2002), X J& 8 J2 i (£5 [ Y &) Al 42 ey
J T (5 i ) AT RS, X SO HEAT R B AL B
SR J5 ST B % BT (Graesser et al., 1997), Hrr,
O FRHS ] REVE 7 M R HE T SRR AL AT L,
T 42 1 VT 5 e Y LA, 32 o T LR S A (1Y
U BHUBR A T JR8 A2y S SCAR 156 B3 AR ) o 2 1
OB PEIE BE B 1Y 2T RE A% A b R kR I 4
F RO HRES, I REK X 2L Al A 2 175 B A A v
R B2 i X O L, T ELO B B R A R S
T e ) WL L A A ] 12 R GEME B (Perfetti &
Stafura, 2014), X & Py B & 23 3 AT
FRD o B PO R A I i A (O BRDIR S, JFHEMT
IR AR h 2 I B At 23 0 R, XY
A B T T 0 BRI HE b T4
P f# (Boerma et al., 2016; Kim, 2015; Mar &
Oatley, 2008), B FA#E A/NFRAER, 14
o S TR T AT R SO, K SR AT 2 1 A T
RESR T A Hh (. O FDIRAS R 25 6 &R, FrLLG R
PRI TE A e L ) 132 A b ] BEARL AR A R AR,
A& R OHEESTRESIRG RS
34 OEEEXNAFMIEFSERHNEEER

R T2 LR T R HE R | SR RN A,
JLEE X e 1352 PN 25 1 R i EL A R 100 02 T o ) A2 2
JE, DX AR, XA I SR, T EIXT
B SCA N B, O BRI AR X S R TR A
ik T J1 18 . Guajardo 1 Cartwright (2016)FTF 5%
R IPLEE TR AR R W T AR SR RN ) AR

] 152 P, T LR e ) T L 5 Y [
PRl . BLARSRUE, YLB B R A IR AT S
TR O ABR T70 BUIR S AR T8 ) Al ) 1 i 78 S 6
M 21%, SR, I ETILE 1. B EE EE 77 B
T AT AR T R B AR, XN RIE R BL
TSR AR B8 T AT A TR0 A A7) 4 W g
BRI AR R T MR 2L P R, JFH S5t
AT S0 6 58] 52 R R AF G

fE)LE R, 4LE Ak It
PR T R A PR, L3 R b L g T 2 2
P UT 2 B R, O BB BY L X W i
1 AR, A7 BT L R A 5] 15 B A
PHAR T 2 Ak, A2 W B, BT A
43 JUAE SR AR R 1 2 R A% 1 1 = ) 3 i A v A
524N FTANE 5 B BB A SCAR I B X (Atkinson
et al., 2017). /LBRBISAE i B A I REXS L 2
P4 ) 152 B A AT VRS AE A DT, BV T RN
FRAEZ A, ORe AT DUE A )L X 1R R Y
U AR 4 BRG] e RO A AT ) B 32 B A RE T, 00 B
BV TE T8 s B R[5 5 B A ) AR D P R P R
Yﬁ}ﬂ(Atkinson et al., 2017; Boerma et al., 2017;
Guajardo & Cartwright, 2016; Kim, 2015, 2016,
2017; Pelletier & Beatty, 2015), it A WHF 57 72 7.0 B
BRI 0 T R B 1 DT K T BB L HE B R (Kim &
Phillips, 2014), JLZ7E Il =5 i h 3015 115
T PR B RE R ST 0 B B A R O B R R
(Horowitz-Kraus et al., 2015),

Kim (2020)f& 1EFI5¢ 38 1 SCA B A A 1Y
T 22 R[] 2 %% 07 AR Y (direct and indirect effects
model of text comprehension, DIET), XM A H,
TEE L OARIAINTE R B A R BE B WS 210 B SR A Y
RN | SCRBERIRAEFE S8 =42 |,
=B BARREE R, AR)Z R HREXT & 2%
B F E 0 B R, L AT RE X e R LAY B RE 7 AR R
BN, HWEAERREEWT . THEICZ — WL —
O — ERE, Hh, O A
T TARICAZ AR A 3 R B A P A9 VE . Kim
(2020) [ WF7E & B, 1B F AN AIHE RE 5.0 B EE IS
B 5% 227 JLEE 4l LB R AR ORI, A%
HREFIE F BA P RR A £ E v, 2L L
F Y X SE L BRI T AR T AR R ) 4
M5 ARG TR R B ARG, TAEICIS . R
T VR R R R I e O B B
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T e PR A DG O 4 LB R AR R O TRD)
W, OIS TR E Ml F R
SRR CR, ST DIET 430)2 KRR
35 BHLEERN S XAEFHRHEER

Bl AF I B 5 R A AT 55 28k, JLET
T2 SCA DB SCAS HE B B 22 S0A @ i BB S
(advanced theory of mind, AToM))J2: U Ff HH i 1) —
R B BB 2K, 2% AT REAETE I A )0 LR S
B SR AR B, A S S — D AR T
— AN NAB W A (HL I R AR X /N A5 &
{% %) (Hughes & Devine, 2015; Miller, 2009)., X4t
RS H SRR 22 Fefll (Ui 5 (Lecce,
Caputi, & Pagnin, 2014; Lecce et al., 2010), Jf-A]
RETE 22 SCA 2R vh R #5 SCBEAE T o Florit 55 A
(2020) AW FE SR TE T 7E DY ARG A 1) 22 SO 31
file b O BRI AR, S5 RRWLEZ IER
[ AL £ 0 BIR 25 19 BE ) 02 22 SCAS B 1) — > it
FEAVAHSC TN K 2R, e PO BB X L B 2
SCASA MR A TTRK . 352 AT RE 24 fh B oy
B ) VR AR YRR AR R, B AR IBOGX S {5 B
R T AL A SOAR Y B, 3 B
E XK H LA R K E B A 2{E B (Mason, 2018;
Stadtler & Bromme, 2013), & FEH K, K2
A HE AN AR, A 2 AT 55 R M T A B A
Z ARG BIRE ST, A BT A AR T R
HE 3 PR A A (6] SCA P UL AR, I RE S i T
Jralfeh s (N, E3C. LEE FNE ) (Barzilai
etal, 2018), HILAMTIELANEERELZX,
HEZLC IR ZS B 7 B0 1 25 A U R B 22 SOAR
HOARN TR 7 37 e R, T DA R A1 s B
IS BE ) A B T om A AN [F A B i3 4 L, 3
A BTl i s

gi b, O BEBEE T RE 2 3G 05 2 7 ) 5 5
o A AR B KA S R, Y
REfE 2R IK 0 A 10 B AS FIIR 25 1% e, T 3%
B B2 AT RE XS A I R AR 1. O BRI AT 2
O, 32 2 MO B PR g, B 4R 3 W
BERY SRR, INTT S| A 5 22 0 B 524728, A fli i o
SR A PO SR I AR O B S, W R
AHH AR & R e

4SSO IBR SRR
B8 50 80 s 2 L 7 B8

Bl, RN ERIA 46 B R = AR ATk 5 B DA
M2 g, Han, B AR, A
BB B A, A6 R ) b 5 RN 2 [B] 4% (Hassabis
& Maguire, 2009; Tamir & Mitchell, 2011), Tamir
S5 N(2016) 4 BRI 132 /N6 AT LU BB O B BRI o 1Y
BN T ML, B R AE S A, 2 H T R
Frh 2045 RN S RO A 6 L AR Y
FEAEL, T S U0y R 45 e B e 1Y) 2 BRI X 8% 1Y)
P35I (medial temporal lobe, MTL)F M 4%, #
UL 0 B L TR S s 1Y) S BN I 245 1) 1 oA )
A&7 M (dorsomedial prefrontal cortex, dMPFC)¥
4% (Hassabis et al., 2014), 7 3¢\ Fad F2 Ay 22
W% R 2 S S5INm R b & & AR AR L, X
A5 B 4 22 1) AT 9 A SRR R DG Hi b 28 ) R RN 22
55 18] 19 3h 45 & R 018 I (Anguera et al., 2013;
Merzenich et al., 2014) . Tamir % A (2016)i4 % FX,
Rl 152 X6 2 55 AU At 2 DA 285 1) Aol 2 T 4 1140 5 T 1, 2%
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Therelationship between children’sreading and theory of mind

ZHAO Lihua, YANG Yunmei, LI Jing
(CASKey Laboratory of Behavioral Science, Institute of Psychology, Chinese Academy of Sciences, Beijing 100101, China)
(Department of Psychology, University of Chinese Academy of Sciences, Beijing 100049, China)

Abstract: Reading and theory of mind (ToM) both play important roles in children’s development, and
previous studies reveal that reading and ToM may have two-way promotion effects. On the one hand, shared
reading with parents or teachers enables children to initiate joint attention. In this process, children and
storytellers use a lot of terms of mental state to communicate with each other, and they can also construct an
alternative social situation through social imagination and perspective-taking ability, which promotes the
development of children’s ToM. On the other hand, ToM can help children to improve their abilities to
establish a macro view of reading, use metacognitive reading strategies, construct story situation models,
and even promote their micro ability to understand specific phrases, sentences, discourses and multi-text
materials. The evidence reveals that ToM can promote the development of children's reading ability in
various aspects. Further neurophysiological evidence shows that the neural activity of reading and ToM
partly overlapped. There may be a potential two-way promoting relationship between reading and ToM.
Further in-depth and long-term longitudinal follow-up studies are needed to provide abundant empirical
evidence for the relationship between reading and ToM. In addition, more research on younger children in
China should be conducted. With the development of technology and the prevalence of online courses, more
attention should be paid to the influence of multimedia content reading on children’s ToM.

Key words: theory of mind, reading, parent-child book reading, picture book





