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—H LK, SMEIRETT A (externalizing problem
behaviors)fE Ay i /)N 27 A 530 T 45 A Y 27 A 3 I AN
RIE:Z —Z 205 & 1Y) 12 & (Lansford et al.,
2018; KE =, 2015), FHEFAIEANEPEER
(NF 4~6 2, HZh, AR k. FT4%
A Ak Ta] J8L AT N Y 2 1% i (Lansford et al., 2018;
Petersen et al., 2015). 2= FMb AT R 165 A & |
() 27 RO A S 1T S AR R A e, i, 2= A4 m sk
[0 AT A 5 B AR A7 Ml a5l RO 3 ) A0 55 3 A
% (Collins et al., 2016; Zhang et al., 2018) . 171 [ 5% 1
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) =AYy~ 2] MG (Lanas & Brunila, 2019; 5KE =,
2015). FECEIME m A HR T3 AR A 2 (Aloe
et al., 2014; Malinen & Savolainen, 2016), ZfiX 2
A= I AME TR AT S EAT A R B, AR T I AR XU
)5

TEZAE B 27 R AME IR AT i AR 2207 5,
DRI (Lewis et al., 2005; BLA544:, 2014)FIfy
P AU A: 5 R (Lei et al., 2016; Pakarinen et al.,
2017 REFRYRCR 2 8 77 2 Rz . 28
T, S5 3 AT 5 235 R 10 by 2800 R T P o 4 L A A A
TR 8 0 A4 O 2R B 07 0 B~ AR O AN TR) A7
5 T —ZBA%., i, Williford A1 Vitiello (2020)
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28 S R WP R B, 2 A B9 AIME T REA 5k 17 T 52
W 80 0T P 48 BRA T Ay, (EL 0 A A8 BRA T A R0 R
AR IMET TR 2008 S TS IR R B, A
Az AT AT S RE FIUIN U A= OC ZR vl g g m L i
T 27 A S R A TR B8 I, AR SME Rl R T Dy
REFIIN U AR OC 2R 2R 28 Y RRAIC L (HIMA: 5C R AIA
BE T 22 A= SME ) /84T 2 B9 9820 (Mejia & Hoglund,
2016; Roorda & Koomen, 2021; Skalicka et al.,
2015), XEEHFFEHREIR, FAERYIMETR) 8T o g2
7 THT 52 e 200 () I R A BA T S R AR DG R, 3K B TH
e A AR EAE T A

5556 UE 2 A Sk TR) RBEA T Sy 8 T8 A0 3K Sl A T AH
Lo, WEFER B OGO I 28 1k JFHH 5 h 27 A= S )
17 SRS AT AR AR AR I A o R RO B i 3 25
HHH AF FIAE R (Transactional Model)iA N, MAR &
JRIEANR S BT Z [ HF 2L . S M B AR 4
TERSE S0 A B [ | SR B4R s T A 23
1 FH T 3155 (Sameroff, 2009), J&F %P, Hiidh
FEHIAT R | WAL 56 SRR M IR B T =34 mT
RESAH B, ATAn]— 07 Y el 28 24 AT e B B4R
JH 3 B 2k 4% (Sameroff, 2009), UM P4 B4 T M
W VF AT LLZR (12 A= Sk R) LS 2 1 T B AH B A T
A RSB RAH EAE S AR, (AR SR TS
X HEAT B IE

e E, BE AR BN g A FE R ] Y A1
AR EAT I 5 —TEAE N (P AR A RIERIEZF T,
2009), P AT 52 AR | B sh i, HAE
AT Ry (A, PR A AT )X 2 AR A IR AT S Y
SR — AL BT T BE S R (LOE2R, 2004; B4
42, 2014) FVTHEFRARRTE EAT N . EEIE S
A 1Y G BRI 2 A2 A TR) AT Sy ] 4 AH AR O &R
TG EREE LR K, ABFI0E LS4
AR IR g 3R BE A, OC T PR AT U R A BLAT
g AR G R AN R AME TR) AT Dy =3 1A A AH BLAE
XA,
11 HEEHEERITASFEIMEGEITA

MHEEIER

PE AT U R BAT S AT LAY D A A Sk )
f7 M (Cheon et al., 2020; #4325, 2014), Prrg s
13 R R A8 I AT/ BT e AR 3, ke S
5B IME IR AT A8 B R AT i B, AR
BB AN TR AME ) AT R | SPg M T R &
A SR Rt O 2L T E A AR IR AT R
(Lewis et al., 2005; #1454, 2014), A IR E ML

(Self-Determination Theory)ih hy, MAF 3 FpILA
DT R—XTF A E ., BBAFCRNTFE, X
3 Pl 3T SR AT 2 R SR A ST RR R R,
R Z W2 BRI 41 2 D) BB IE A B (Ryan &
Deci, 2017). MZHEH, A BT FEAE 7 HEEAE
Xpee A PR, A H EFE R RN, FES
AME ST R AR, AR AR 75 R AS B 2
PRIt BIE AT ) P A BRAT S AT Dol b2 2R Y Ak
[a] 117 4 (Cheon et al., 2019),

[, 2 AR SMb TR A T o AT e 5% i BE AT B
R ERAT N o TR 22 A2 AIMb IR R0 O 45 BRA TR 1)
SENR, TS B BOM A 5E . PR A A BT
(McGrath & Bergen, 2015). f28 H AT IT#44Mb
(5] AT Ay 5 el B FE A /2800 A BRA T Ry (P A R
TR BY LR D, B AN/ A RS . i,
PEEAT /O R B, 2= MR T A 08 A A R
R B AR BE Sy ) LA B A AR A IR EUET  14)
7 (de Ruiter et al., 2020; 4, 2014), AR F4
B AN BT R B D, BIE S AR /B ] TR
AR I cn, FEEE)XHZ A T B 1 an SR
2B R AME R BT R B %, BE AR/ )
TR A D7 wy gy X, HEPE) R iz A AT A L
(Dunkake & Schuchart, 2015; #{454=, 2014), HiT
F)—T01 22 U SR WP UESE, “# AR AMMb ) 8T R
[v) T 0 2800 Y R 4 A PR AT O (Williford & Vitiello,
2020).
12 WAEXREZ4EIIMLEBITAMNMEEER

Ui AE O 72 X6 2 2B 1 AL TR] /LA T R A o 28 52 i)
(Lei et al., 2016; Sutherland et al., 2020), & TR
i (Attachment Theory), WF5EE NN, sk R
B 3 ANAERE . ARG FRORE, A FREIRE |
FUVFA R, AR ohge, A R 2H .
BRI ITCARY s AR OC R AR, A A ik AR
Ui . 5 2 U i) 5 BR AS 7 B (Bowlby, 1969; Pianta,
2001), % HIIA: OC RAAR — D2 i, fe i
A A HER, WD HAME R 1T A (Pakarinen et al.,
2017; Pianta, 2001), M HEHIEHISMAER, 5
B I A DG R BT A 2 AR X TR RO BT R, M
s> HAME R 847 A (Reeve, 2009; Ryan & Deci,
2017), IBERBFIEIESE, %5 BT A: 5C A DLy /b7
AESMETREA TSy | i e T A= OC R N 25 S 3Em
oA AME )BT T M (Crockett et al., 2017; de Laet
et al., 2016; Ettekal & Shi, 2020),

Wit BT SE R E R, Uil AR 5C FR X2 AR A R T
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MR AR AZ 3 1B E B B EE, MATTIA N,
S SR AT SRy 23 9 TS 0 Uil A G 2R (Henricsson
& Rydell, 2004; Rudasill, 2011), JT4EFK 1)— R HI3E
S R WP UESE, LEVTA: 5C R MR 2 R AME ) A T
IR, 2t SME ) AT Ryt 25 BT A 56 22 0%
2 BEINIM A 56 & W58 (Crockett et al., 2017; Ettekal
& Shi, 2020; Ly & Zhou, 2018). 41, Roorda I
Koomen (2021)#93 i 5 bF 98 & B, =4 m5MME
(B REA T g 71 ] o000 B R ) U A DG ZR R | I ] Tl
DA T A= 5C R ihge
1.3 MEEHBEEERITASMEXRERNEEER

BE AT Ui 4 BRAT O AT BE AT R T AL AR 1Y
Ui 5 & (Rogers & Freiberg, 1994), Ifid: ¢ R ETE
0N 2R A AH I 2 S 8 W A T R K 1Y (Mejia &
Hoglund, 2016), UliA= X5 1947 A FEE 28 2 %0 Uil
M 5 BB K P A S (Sameroft, 2009) ., {H K Ry 2L
eI AR B St e rp ab TRz, B DRI AT
RAEIT AR OG FR Y e ik B v AR LA AR AT S
HE4EH (Kincade et al., 2020; Reeve, 2009), L1
N BeTe s, O T b agdEe 5 . BUK
VR L RBE . F . RF SR R PR AR 1 Ui A
5 I B 4 (Cornelius-White, 2007). 75 & B
Aagrpdp/ | ARIR SRR, I RE 2 (2t i
ARF R . BRI AE R M5E (Lewis et al., 2005;
Rogers & Freiberg, 1994),

[FIF, AR DG 28 AT RE 2352 ) JE 324 U R 457 BRA T
Ko U R A < i R 2 2 A AR AR A
(Transactional Model of Stress and Coping)¥& i, Ifi
MR R ] e & 52 i A B8l 47 A (Lazarus, 1991;
Spilt et al., 2011), > %5 B I £E 5¢ &y BE F AT/ 42
BERUR I IR R, il e B BRAT s phoe iy
WA 5 22 ) 2 8 % BF AT /800 1) B TG 4, 53
HIH A AT M (Spilt et al., 2011). BEEHFIT LB,
U A= O 28 1 5 4w F90I0 B0 1) 2% A AT A8 AR RE
& (Zee et al., 2017). 7EmE ARG T, %
Ui 75 5 % FH AR AR i Oy X045 2 A 1 M TR) A T
AEARAE PEARRIR A IGO0 T, BUME 2 R IR Y
Oy A B2 AR R SME )T R (Reeve, 2009; ZR 45
A, 2014), XEERFEIAESR R, A SCR T RES R
Wil BE AT 0 B R A BRAT R
1.4 MEEHEEETAIPEXRMEEIML

o] 1T AR EEER

TEHE I A= 56 R A0 BE J2 AT Bl i A BRA T R A
A MR T N A R G RCT, BE AT PR

1320 L DA G Z RN 2 AR AME IR A T Sy =34 18] 34 1] g
AV T HEAEHKR,

YE AT U R 48 BRAT S T e 23 3E o AR DG R
Wi 2 AR AME IR AT Sy 2 A AME IR T S d mT fE 2%
3 3 AR O R R BE AT B R A B AT . — T i,
BE AT U i A BT A R TR BN 1 I AR G R
(Rogers & Freiberg, 1994), MijliiAd: 3¢ & X224
AMEIR] @47 A (Pakarinen et al., 2017), AL, PEE
A U3 R A8 BRAT A AT fig £k U A O FR 5 I 2 A b
IREAT N . T3 —J7 I, AR AMb )2 5 Uil A
% % (Crockett et al., 2017; Roorda & Koomen, 2021),
Ui A= 5 2R 22 52 W BIE A D0 45 PRAT S (Spile et al.,
2011), PRI, 272 ML T St m BE 23 38 i Ui A
KZ P LTS BT M.

YE FAT U 4 BRAT S 7T R 2338 2o 27 AE A K]
AT R A &R A AR SME IR AT L v] g2
W BE F AT P R A BAT R AR G R . — I,
PE F AT U 5 4 BEAT O T R 43 R AR 2% AR A b I @A 7
A (Ryan & Deci, 2017), T2 E4MEm 8T A 25
m I A= 5¢ & (Ettekal & Shi, 2020; Roorda & Koomen,
2021), Pitk, BEIAE B A BEAT Jy Al fE G i o AR
SMETREAT I AE SE R o o —TJr i, A AME
[B)REAT 4y ] RE 2352 W BE AT B 75 48 #RAT 4 (Dunkake
& Schuchart, 2015), i FAF RIS AT I X235
M Uifi 4 5 R (Freiberg et al., 2009; Lewis et al., 2005),
PRI, 22 A2 SMb Il AT o AT RE 238 4 BF AT D g i
PRAT RS2 A5G &R

g b, AU ET IS EAEHBA, DidE
INEE A6 SRR IR S 5, SRATESE 3 il
HAGBEEOT SO, R BT R A AT
A R R AN AR AR M) AT Ry = 3R] 52 2% i AH LA
FHRFR, DUHIRA$E R =& B AHE 2w HLg, A
AR S T 1) <3 25 AR BATE FHASE Y R 2800 2 Ji )<
J3 N By AR BAE AL SRS, JF S T
INEE A6 AR AR A ) AME TR T R AR AR B
2 WS
21 MRBEE

K7 R AR R 7 2, 3 DM ATTHEIX
7 HT /N 39 ANBEAY 4~6 SR EAE AR IS 5,
A AL T 2 P IX /N L SN A S e
M3 TR A /N ST T SCTT 1 AR /A g
JWAEBERAET 1 FrRA/NE . Brs4En) 10 H A
HEATES 1 RIE (LA R AR T1), WA 3 H v ayikts
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WHA 45 BEFRALPRRE BAT R . IR SCR 5/0F 4~6 EGUEARAMERBT T N A EAE I CR 1123

B2 YO (LL R RIFR T2), WAE 6 A A iii74s 3
YA (LL R RR T3); T1 WA 1587 &2 LS
r, AT 1407 HFAESIN T 2% 3 A, —ILR
42180 N, WMREN 11.34%., HHrEER B, 58
2E 3 WREMNS5HF 5RANS 5 ELEMEN
[*(1) = 0.65, p = 0.42]. 4F#E[(t (1585)=—1.32,p =
0.19)1%% T1 BFAYBEEAE VMR AT A (1585) =
—0.96, p = 0.33)], WA FREZ([( (1585) = —1.16,
p= 025]. WA R %[ (1585) = -0.12, p =
0.91) 1 F1 %= A= SME TR AT M [(¢ (1585) = 0.90, p =
03N E¥IR kBB EER, RUSS5ENFEL
A . 3 SIS Inpy 22 AR 2S5
Fo o, WidEA 703 A(50.00%), B 511 A
(36.30%), VUJIIZ 193 A(13.70%); HIFHEELTE
RV Fat5r): I 36 N(2.56%), HAEFRIN 117
N(8.32%), — M 951 AN(67.59%), HEIEH 257 A
(18.26%), B # 46 N(3.27%); S 5H4EY . B .
IR ENT 2RI 1,

X1 S5FEE5. H5. EREAOZER

w9 4 Bt fsff »)
g 142 143 285 9.76 £ 0.69
T 274 235 509 10.59 + 0.64
7N 314 299 643 11.55+£0.76
Mt 730 677 1407 10.84 £ 0.99

22 HIRIA
221 MEEMEEERITAHRSE

K] Lewis S5(2005)Z5 il (14 U & 20 8 BHLSRE g
[ 4% (Classroom Discipline Strategies Questionnaire,
CDSQ)itiE (Discussion) 1% 5 (Involvement) 4y
)3, R I PE 32 4F B9 B A AT O (B, BEEAE
HREAW, B FAES 5PN A &ML
AT O B R PO AT S R P B4 o B, BE
FAE N4 P[] 22 3 W] 18 i 8 2 il B4 AT B BE
M s g, PERAEIEIRATV A BT e
s N3 AN B 520 ) o 52 AT B HP O B2l i 2
A AR 2 A AR X B REAT T 2R, AR
JE A 1A T — BRI 5 1Y = A AR B XS
[ FEAT [ . JF R R RY B T e . MR —
LR PR FAL RO F RIB AT T RON, #ARE T
<O B E < BE AR S 7 ASAEARH, S
Pitsr(1 = ERWA, 5 = BARU), SR
B 2 2 RO 2 A B AR A D R A AT i L (]

T1 BT ) 4 247 v 720 A, 45 2R 3R W
5] 45 () 45 K 5% B AT (%/df = 3.26, RMSEA = 0.04,
NFI = 0.97, IFI = 0.98, CFI = 0.98), fEAMF5EH, [A]
EAE T1., T2 Ml T3 BF#Y Cronbach’s a RE5 5k
0.77. 0.85, 0.87,
222 JWEXREE

K 1 2 A2 8RN W A= 96 FR i 3R TR IR (Student
Perception of Affective Relationship with Teacher
Scale, SPARTS) 15 % i J3& 1 i 5 2 B A 2 A=
JEAAY IR A ¢ & (Koomen & Jellesma, 2015; Zee &
de Bree, 2016), I M4EFE 4 & 6 4~ H 45 H (R 5T
B 25 H P gy <B0m e g <BEEAE), 7 FatarQ =
RN, T = TR, Sl R
R T A OC ZR SR /o 5 A5 B8 B vy o F 52 AT BA e B
L 2 AT AR 2 B A AE X R R T T £
FeWIE, RIS 1 AL A S — SRR A = AL
HNE OIS [R5 HEA 7 1156 | X B A Joa R A T 4
KA T1 A B XS ) 64T B ] 520 B, 485
R0 1 258U RAF (0 /df = 3.69, RMSEA =
0.04, NFI = 0.95, IFI = 0.96, CFI = 0.96), 7EAWI5T
W, ARG RCREMERELE T, T2 F1 T3 WAy
Cronbach’s a %0558 0.79. 0.81. 0.87; Jiid 3k
ZRUPSREYEFESE T1, T2 1 T3 B4 Cronbach’s a R
4351 071, 0.76, 0.73,
223 SMLEREIT A BE

KM Goodman (2001)% il i) PRI ME 5 1< 4k 0] 4
(Strengths and Difficulties Questionnaire, SDQ)H13C
MR SCES 4%, 2019)4 51471 E(Conduct Problems)
1 £ ) ——E E A B8 (Hyperactivity-Inattention) 77
), P42 B Fedi i SME I AT Sy (B, 2
B MR BOE . FTARSE). ISk 10 S FIESS
H,5%itmn(1 = B2 fTE, 5= BaFE), S
s R I 2 AR B AMb IR A T B, (A T Y
e X [n) 4 AT IR UEYE R T 0 A, S5 R R R 45 1Y
ZERE RAF(P/df = 5.34, RMSEA = 0.06, NFI =
0.94, IFI = 0.95, CFI = 0.95), 7EAWIFE T, M3 7E
T1. T2 Fl T3 B} Cronbach’s a %5351k 0.80 .
0.84. 0.82,
23 BEERERF

TEARARR PR AR N RS R S, LABESL
R B AT AN, A b A LG O 2H
4, Gi—fFih . BRI, SESmME
B4 28 )4, aaxs . W4, R BE 3
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A 1m0 3k o B U I 2 5 3 58 I A R ) B 29 7 4L 15
3.
24 HREFRREWEHSKIE

ASHIF ST T S DU o R 0 4 o e ) O A 22,
BIANF 8 H I 14y . A EE 5%, 7EIEX
BRI TRT, R Harman BP9 746 569 % 4L 7] Oy
DAmZE TR, 45, 7F 3 REH, FRiE
EHRT 1 HFRBURK 4144054, K&
JHE 28z 1) 57— A~ D i B 1 A8 S i 40 0 R 21.66%
27.56%. 28.53%, /N T 40%IR) G FE . R AR
FERY 3 W& PN A7 AE B S i ) 0 22 (A
FE, R, 2020),
25 HIESW

K JH SPSS 20.0 Fil Mplus 7.04 X 548 #6475 2097 o
TSI 3 ANt ]S B PE AT W R AT O | A
KRR P g 2 AR AME IR R 1) T 445 41
K Pearson MSCP AT IHEL 3 ANIFA] A1 F A28 5 22 1]
IR R B KRG, P A S e R . 2
— 2, MHERE SO R AR, 55 3 TR S A B
R DM BRAT R 5 2 AR M In) AT R 22 8] A A B
EX R 8, 76 L —BA R 3Eat 1, 450
AIAE R R BN A R RIS, 70T 3 IR
PIBE AT DR BA T AR C R R /R 52 A
HMEIRLETT R Z B F EAE R CR . T AR 53
R R BEAE R B A A TR AT

HTFS5EEE . BdE R AR, R8s
FEAE— 8 MR AR, DRI 1 S8 2R TR 2R AE 58 4 Pl AL
() Little K0 X6 AE R BEDLIEFEA TR 30, 255 &
P S BEHLA A, 22(76) = 74.23, p = 0.54, PRI,
K R R ASR AL (ML) S AE 1T AL B (Berry &
Willoughby, 2017).

3 45

31 HMEEMEEERITAINEXRMFEEIML

8] R 1T 29 Y A e vt

FHICI T A R R (R 2), 3 NIFTE] A B BE
TEURRTE BEAT L DAE DGR AR | AR SC R rh 9N
A SMU TR T S 2 ) B T AT DG B 2 B N
H2ps i 5 3 AN ) S B BE AR R AT
i A SR L AR 5 2R i SR 2 AR AMETRL AT Sy 22 [
R O I 35 (5 5 B 52 ST I 5 2R A S A 6 4 2
AR O M) PR SERE B AR BRI oK PR M S5
1 2 A A O PR AS e A A S8 S I BB R Ay e it
D

32 R NHREENHERKR
321 MFErAMBEERITASZEAIMLEIEITA
SRR E =Ry

TEAA OGB4 SE At - ) 58 SO SR AR TR, R
PE AT U i A BEAT O 5 2F AR SME IR BT R Z ) Y
Pk FR . WHEME 1 PR AR, FE 1
BORIEAT LG, SR EIIA BRI, () = 4.66,
p=0.09, CFI = 0.99, TLI = 0.98, RMSEA = 0.03
(90% CI: 0.001, 0.07), SRMR = 0.01, 1  f& 4% 75,
FEVE I UM B (AR L MRS ATPRES TR
PRI R M) . E EE AR A S, T1 B BE ST B
TS AT R B R A A ) TN T2 2 AR Ak ]
1R = —0.06, p = 0.01), T2 By IMEE TN
PSR AR R T3 B BE FAE R EAT NG =
—0.11, p < 0.001); T1 FY=AESME IR RRA T Sy 15 B[] 23
T T T2 B BEEAE PR AT AP = -0.10, p <
0.001), T2 AP FAE 0 A5 T4 T Jhy 55 I 8] £ 672 o) 931
W T3 B2 MR T A (B = —0.10, p < 0.001),
gEILRW, E AT U g & BT O 5 2R A AME ) B
R Z A EAE LR
322 MFEEMEEERITAH.MEXRETSELE

SMEBIRRIT AR Z X R a

R YE R RSB T R ISR RS
2R AMEIN AT R Z A EAE DGR, 72 1 1Y
2 S I R A FE A B AT AR G R R () 2),
X E] 2 IR HEA T, 45 SR R AL BLAE, 4%(6) =
22.78, p < 0.001, CFI = 0.99, TLI = 0.96, RMSEA =
0.05 (90% CI: 0.03, 0.06), SRMR = 0.01,

PRI FEAR W, FEAE T DA & (R A AR . M
B AR BE L GER B RR WE ) . F [] )5 A ] e
AHOCSE, T1 BYBE AT B R A BRAT Dy 15 e 1) 1 o)
I T2 BYITAE G AR KA (B = 0.08, p = 0.002) . AfiE
At (B 5 0N T2 #2424 AME R T R (B = —0.01, p =
0.81), T2 (YBF ATV R 45 BRAT A 85 I 1] 557 1 1] T30
T T3 BT A 56 R R (B = 0.06, p = 0.01), [ il
W T3 BB AMERLETT R (B = —0.06, p = 0.02); T1
49 I A G 2R 2 %8 B B T 6 ) B0 T2 7922 A= Ak
R4 (B = —0.13, p < 0.001), IE [ T T2 AYBE
FAEHRIE AT AP = 0.26, p < 0.001), T2 HyIifi4:
KBS ] gL B T3 (427 A SR A T
KB = —0.09, p< 0.001). IF[EFFM T3 BFHIHEFATE
PRI IAT R = 0.25, p < 0.001); T1 [ SME
[ REA T Sy 5 i (] o5 B0 ) TN T2 A9 BIE 324 W i 7
1M (B =-0.05, p = 0.04)F1 T2 Wi KR EH B =
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Abstract

Students’ externalizing problem behaviors negatively impact on the current and future development of
themselves, classmates and teachers. Managing students’ externalizing problems is a great challenge for teachers.
Previous studies in a Western educational environment and experience of excellent domestic head teachers
indicate that head teachers can effectively reduce students’ externalizing problem behaviors by adopting
negotiation management strategies and building positive teacher-student relationships. Most of the existing
studies emphasize the influence of teachers’ negotiation management behavior and the teacher-student
relationship on students’ externalizing problem behaviors. However, conversely, the transactional model
suggests that students’ externalizing problem behaviors may also affect teachers’ negotiation management
behavior and the teacher-student relationship. The present study aims to explore the reciprocal relationships
between head teachers’ negotiation management behavior and teacher-student relationship and primary school
students’ externalizing problem behaviors from grades four to six in China.

The questionnaire on head teachers’ negotiation management behavior, and the strengths and difficulties
questionnaire, and the student perception of affective relationship scale was used for measurement were
administered to 1407 students from grades four to six at three different periods in one school year. All the
measures were reliable and valid. SPSS 20.0 and Mplus 7.4 were used to analyze the data. A cross-lagged model
was used to investigate the reciprocal relationship among the head teachers’ negotiation management behavior,
the teacher-student relationship, and primary school students’ externalizing problem behaviors.

The results reflected that, after controlling for covariates, simultaneous correlation, and auto-regression of
variables, head teachers’ negotiation management behavior drove the positive interaction cycle. The head
teachers’ negotiation management behavior at Time 1 reduced the students’ externalizing problem behavior,
improved the closeness of the teacher-student relationship, and decreased the conflicts of the teacher-student
relationship at Time 2, which further affected the head teachers’ negotiation management behavior, the
teacher-student relationship, and the students’ externalizing problem behaviors at Time 3. The students’
externalizing problem behaviors drove the negative interaction cycle. The students’ externalizing problem
behaviors at Time | reduced the head teachers’ negotiation management behavior, decreased the closeness of the
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teacher-student relationship, and increased the conflicts of the teacher-student relationship at Time 2, which
further affected the students’ externalizing problem behaviors, the teacher-student relationship, and the head
teacher’s negotiation management behavior at Time 3.

These observations deepen the understanding of the complex reciprocal relationships between head
teachers’ negotiation management behavior and teacher-student relationship and primary school students’
externalizing problem behaviors from grade four to six in China. Additionally, the findings have important
implications for preventing and intervening in students’ externalizing problem behaviors. The results reflect that
the head teachers need to be aware of the negative “driver” role of students’ externalizing problem behaviors,
and consciously use the positive “driver” role of negotiation management behavior to break the negative cycle
driven by students’ externalizing problem behaviors.

Key words head teachers’ negotiation management behavior, students’ externalizing problem behaviors, teacher-
student relationship, reciprocal relations, cross-lagged study



