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REAN: ELEFKENPTE

CMHEEZG B R DB R, HHE 442000) CAbRTINTE K2 & RO BERFSE B, JEET 100875)

B E RASHIBGAEA, FRIBAFVFRARIB PO EZ LRSS, SARGLRIT AR E
BXom AR S R TG A, B F R FEAA ik PR Fo W o AT, SFRAF Y FEX—ath
PEREE B ARG R ER 2TV ERMEEONARA, FREBETREFTVERBFELRG, A
Bt BB, AL KT BRI A K0 B B 4 R 56 1 3R A b 30 R A8 B ARAT 69 Ak S, e
LA T AL AT AR F AL

XBIR FHUF, FREE, S E, BELE

SRS Bs44

1 BLEETNEZRREN R FR WS, 0k, HERmeImE,

i ARME . 2. 2l #3850 R M2ER R B
ST REAE X — A B A AR, BEAk,
BFR L E N R, MEBATIEEFEHREX
— BRI, RVEE TR E @ Bk, AT
ERF LM B EENERRT S, A% EY
B A o7 3 et i e e S = S A A g N
A G R R R I A £ {6, (Eccles & Roeser,
2011), WS AT A 19 5 AT 55 0 A ff i, Tl B
ST AR A & R EGE, HERRA
Z JG W) % & 5 72 (Duineveld et al., 2017), 24 7j, P
T AR B B i A A U S DR D AR e
FELR, IR ST — 45 A A0 B AE FN A5G
2 ) A H 5 Y B 25 A8 A% D AR & T 1Y R
(Benner, 2011), A RIISIN N, RN E
SRR, R — AU kR AZ B AT BE S A
RN, e 25 B B AU Y & J (Elder &
Shanahan, 2007), B0, 7E2FRCLIEW, WREH D>
AR TE I T b B RE,  HL A AR 4T N X
X[, AT RESs | &AM A A o R 5 22 A G
Y & J& R ME(Benner et al., 2017), BF5E &8, AT
2R P A B T AR XA B B AR AL B A TR 5

Wi H: 2020-05-07 (R, 8 TR L A 16 2 35— R 300 P A 1A
* AL E #HE T AL SR E Y F AT H (20Q111),

K BEEYT 15 (turning  point)f& A= iy T A2 FRIE )
Bz —, FEW L5 R A4,
XL = A TR R RS R A BEAR AR Ak,
BHAME LR EFE R 2 (time and place) /&% V]
FH3& Y (Elder, 1998; Elder et al., 2015), A& %
JE A — 8 WS B UM, — ek Y R R
Y7 a5 6 A AR EE AR 1) % 8 107 AR A 38 119 5% 1 (Cantor
et al., 2019), XL LG5 B H G 272
33 % (school transition), AN, /N W)
WPt R R B GEE  E—RE R
JiE A B N AL BE4E(Elder et al., 2015),

LEA SR AT B SCHk & B (U0 Benner, 2011; Elder
& Shanahan, 2015), Xf# /4R, FR PR
PO LRI 2 S B AR, P Rl H B R
BRIBERTA . ZW L, 0 — RS, B
PR A Il BRI« PR FAE S 0T 52 45 i Rk
WIFEA 255 . A7 M S AR R Tl 2

WAL IE 2522 e A A 3h 345 155 H (2019QDIRW03) %EE%%*HEWFH %5 (Benner, 2011). S
MRS 2R 04 T A H (15ZDB138) % B . AN B R DX 2 AR 77 A 22 53 (g e
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R BRI T 2R RN, Bl —Af &3
PG B . 2 . B IR R AL A R Y
B & 3li(Arens et al., 2013; Benner, 2011), K tt,
TE“2E R W B I 45 b B 885 AR R K R AR,
Xof T 0% 5 3 T RN LA <o B R < > B i A5
RfEHPENRRAAEEEZ X,

2 ETHEAANFERTE

TEAR K — BT [a] P, BRAR 7 /A0 1Y & e ) A2
WO BCE T 5 BE A (deficit view) T, BIIA X
— B B Ah T — A R M fE LA, BFsE s
ZRETELFEG SR KRER, 1K
HME IR B4 (Lerner et al., 2005), J:T o, 224kt
BRI R — D AESl Tt 2 & e b 5
PSR XU R B . SETET R E RS, MRS
BRIE R A B, IR TR —F D ER
T4 . AIRMZEAR R AT AR 5 W R IE B P R
2E QL) K AR AR AR £ (Benner, 2011; Evans et
al., 2018).

21 ¥RUBEHSIVELARARNEER
211 2NEhHl. 1T AT R

HEAB AL, AT 55 BT DR 2=t
PERT B BN X Bk . E— R TR
MR h, A RS 2 . e
AT S, BB HWIAEMEE LR, HX
A Ek R R SR A AR VE ] (Crosnoe &
Benner, 2015), KA iy JI RIS H A <45 S R
AUV (Elder et al., 2015), Xt FABLE JFORLE 2l 451
WP AL T HHE EMN T, FRGT TR
e — TRl XU 2= R RIS R . IR R
LEAERAR A 22l R R Rl L, IR A BRETE
AR T BB XU 3 239 1l (Langenkamp, 2010)

Hoe, DMEMSE Y, TR O —A T T L
Sl A FRME S dn o] 52 B E B AR RS2 A . i dn,
ARPT R R AN RN, B R g1
2 A 5 R 0 AR R B i Y — L AR S A R] AY
T, 22l B IR S R I O IE AR
(Marsh et al., 2008). T i) —3k A 75 [ B
K, WANFERIRh R, 5040 8kl
HIRMEE . R B RS L T W
TR, BIAFTE—A R E/NMALN” (Becker &
Neumann, 2018), H:k, ¥ AHFI AT, ¥
ST EIFARES B 24 W R RTEEIRLY

FIUCIC, X A AE 2 F 80 2 S LR Bt 1) T %
(Evans et al., 2018) £ S/l b, —Fik [ LI
SIS R B, 75 04 AR o Y 0 24l 3L
FE R BT <HE3E R AR, RIS AR H bR MK
AL, S B AR E ] KT 32 W 42 5 (Madjar
etal, 2018). X MR E L4t I, /D4 HE
JNSETE W 253E B A & W 2FRE FT, T Z AR
SRR AR T, s SR L R A
b Y — U R R R B, K2 78% 1 —
SRS — W h, Sl RS R B R R g
(Liu & Lu, 2011), BEobh, RISl 8 A B PEAE
T AR R RS, HAFREE R A
BT AEER N, AR AT
RE QAR AR, 330 S B 22 19 e 8 YR 5ORD b H 48
%% (Benner, 2011; Benner & Graham, 2009),
212 BHEMEREABBRER

TEFRGT I, DA R RN 55 b — RS
BT H FAY T KR S5 (BB 50 ) i B R
BEREAR, HARRIUN [ R 05 TR B B AL
A B 248 ATX B ORI s AR e, 2
RAEF DA K JRIRAS B IE TR 3 (Craven & Marsh,
2008), TEEEA KRS, HEMRRE—1
AR AR, R R R i A v XU R 2
PR E A EAE SR . — TR 0938 B
SR, FETE R ARG E M R, H
FRIIRE VT RE 23 WAL, EARSRIUH A 80 R R DL K
AR . PO, M R AL AT A S A ] B Y
141N (Barber & Olsen, 2004), 245 19 J& Bk f 7%
RIS gl & IR R 2 232 . S A 25 R e
031 | S i e o2 e SO -
K Z (Slaten et al., 2016), LAFERIBTSE %W, FH
AR SRR W, AR5 R R R R A
TRERY Y, 10, Benner F1 Graham (2009)
TR, HAOEENE AR FELZIG, X2
T8 RS AR R Y N B, FLX R 0T A B A
it 5 $UVHI R0 AT 517 28 [l B, 5 75 MR AR R
2l AT Ry (N TE i 1) 45 B W AH 26
213 R BB REE 1T A BEF

DTSR BB, H /AR 23 3 E 3
W25, WilGFRAE AR e m E At 58
LB, BTl PR R L T AN R 2 KA 1Y
A 22 IS IR R, ol R 0 P R T B
FEAERE S TIAR . A R A% O H {8 B IR) LAY HE B AR
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W2 XU 4T A9 TH(Evans et al., 2018; Weiss &
Baker-Smith, 2010), 7E.0F{gH )20, —I0E &
PR R B, FFEHFEA G TG, R K P
FAE—DUL R BT, B2 i XA TR 5
BA —Z R Pk (Benner & Graham, 2009), 7E X
W AT R 0 T, ke 3 A — 004 [ M 0 A F Y R
B, AL T A PR D4R, 5 R AR DY X
47 M i 35 8 in (Jackson & Schulenberg, 2013),
HARRI Ay, T D4 AR 5 A2 Sy I8 BE IR
T >3 F RO I LG B TE e o A TR T BB A
ARG e 78 Ry <<l BE AR, T 5 AR A T RE
R Ry T RN . PRI, AR X T AR T
o TRE AR A Bt BRE [0 AR XIS A7 oA 1 0 )
VL3 U

L5 LTk, b T ARG BT AR, TRE
ez DI ET N UL Kot 2Pk S 45 )y T AAAE
— MNPk FTEHR LR, RE LR =
AU I HEAT T A, (BSEPR B LA 5 A
AMERRRR), EENTHDERKRE, K
T —ANH LB % ' % 55 (Engels et al., 2019),, fil4n,
— TR 3~9 ARG A B B ST R B/
i, HOENFLEERE T . PRSI
HBE A E I R SE AR, HAAAR BARL T —A
K B R 4 (Okano et al., 2019),
22 EMELEERABEHERNER

WIR L R 3R T BE 5 75 AR S I Y K R i
PA e BT SE T SCRR Y o3 A 2 B, NTERY
AR GOILE RSN R L . A AR X A R
g T D AERE S ) BE X — Bk R
i,
221 HEMEBMOEEZER

IR, B AR Boe— A i IR 52 5 AR B
AHRE R R A E KRR . B, 2R i
W D AE I PR 25 B R, BR T a0 A B
ZHh, AR S X IR R B AL, HET
i 2 BRI A B, A BE IR T RE Y KR, T 4R
R A 2 AR (A < W s SR 427 FIERA T D0 B (An 1B 4
PEE AR WAE R R e, (HiX — R E L
TEREE R G A 48 T DERN B KR, 8%
7 i 7 194 % (Blakemore & Choudhury, 2006), &
PE IR AR R 152 B (the contextual amplification
hypothesis), A= H AR b F1 R 358 A8 £b (U B9 27 1 2R
58S 38 B DA & J' (Ge et al., 2011),

T TR AE ) R A BEAR G b i 1 € SR AR A Y
IR, W R] e AL T2 A 0 9 AR X R
PR SO, AR Al 2 A v Y
PR G S A, ARG B g5 R
AT R IR AR5 ] LUIA S 35 AR A 27 B T
[ 45 B m] R, SRRV AE T AW, AR
We? FEPEEHE AR, N m ) i A
WAERZ )G, Wl RIEERENZE, X HFRE
Ik — a4 AL T TR . WFSE R, AT
TEE PUAE G 22 A, AR 2 A R A AR
B A H IR A= R (Arens et al., 2013).
FH LA, 2o v B B AR Y B SR & mT e R
HE P i A S madEEER R T WER- . S
KUk, Az B S ) R AR R A A 1o A B AL AR
HEME R,

BrA BRI 2 AL, B AR N LE AL S A A
SRR 5 2E A 2o T T 2l Rt S5 A a5 R 2 %
YIFAE 1Y (Evans et al., 2018), FEAL SN TH, &
BEVE R E AT PEAL R L R AR B A A
FRERAE , #5140, 34T Bandura (2001)FE 2 A2
S ¥Ei8, Madjar Fl Chohat (2017)45 H T 2 Ae it 3
AR AL A, U SR R 5 75 BT I 2
IRBE BT 2F AT 55 A R A8 I AR . ZEABAT]
I R, AR =R A e R S e
T A A AR S0l T TH G 28 AT R B AT AR IE )
BE R . FEE, 58 MM E SR &
2P I R ) i R S AR AP R L A,
FE I e R U A R e, R O SR (R )
[ 7 1) AN 1) i T ) 1 2 A L R T B OO (P
B IRARANY, AT S PR 0 S B A R
L B = Y B R K F- (Lee et al., 2019), X —%%
UL, FE7F D4 L BOR ME R A I, 5 &
Al RES M H A Y B N o BEAR, KSR 3K
5 1l 2 S 7 /D AR H AR AT T B R I TR
Br, BG4 B K R A R R ) SR Bk Y
(Moffitt et al., 2011), FEZARET P A9 & R & —
ANHEBELRP R R, ARG, R
I FIE AR T o B U1 /A 2 A 3R I ) 0 [
Fo i, —uiok AREMIRER, SHEHEE T
TR 1A A L, 54550 a2k
STl T 7 KT B 2 A A SRR I RS G, i LT
RS FBL(11~12 25, Hl s ik
1L 5 {£ (Qualter et al, 2007).
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222 SMERIRE. FRMEREER
FERBETTH, SCBEM SR . B MR JRPESE
SEBMAT MBI R FRBEEA TSRS
WAy (oY g u L AT RS b e | R S = B e
HYIE BRI R B, #Km 1YAC B [ 38 SR I ) T
F /AR RS VR 0 A A TR R R, A1) TR
T 4TS S5 R 1 175 4% #E 98 (Duineveld et al., 2017), [l
A, 25 e 8 A TR IR S AR o T R SE Ao 1 0 T D AR
B =SB, A1 T 25 5 104 A il R A A1
B8R 2% 5 R (Vasalampi et al., 2018), BB B2,
ISR ACBERE A AL A VRN AT S b 48 S L el 1
Pk kAR, KA BT AR SR R R
PRGN . BN, ZosF B R %k A R
PRI T, AT AEAT S b B[R] A Bk, B A Bl
TEH/DEIERR P340 (Gregson et al., 2017),
AN, AR R BEAL & 20 H AL L TT B R /D4R
22 RE U I % R Y B 2 XU R # (Serbin et al.,
2013), #ildn, —IEEMNRBFFRFEN, RIA
KEEW 2 AETE G T/ R0 h P ECE T MR, H
“Alb ST T FE AT RE L I (Akos et al., 2015).
R ZE, FRABNARL . A R AR
IRRBRE . B R B 2L AT 55 DL R R HL R S
PR AS ISR, X AR B DA, B —
AN BB 915 15 (Weiss & Baker-Smith, 2010).
A B Bt — 24 5% VT e 338 (stage-environment fit
theory), QRN =R IFE PR RIS
HOFEMNETREANICE, IBAEDEHNEE
22 1 IR I R385 33k — I, o JEL i 46 A i
KB A KR (Gutman & Eccles, 2007), — i
P R R, AEm) o I R R e, 2R
SRR A BT IR AE TR . e LT, H
AP AR AL 5 R B 2 lb A B S A
BT 5% 2 (Hughes & Cao, 2018), AMLAURUL, 2%
5 R 0 S A5 2 B O 2 G A S — b B R R SR R
&, B TH DAL F R R ARG R 2 A
5, HEMARHE I 3 3l B AR A PR, I A AR
Hb W X6 20l Fl AL 22 Hs 77 (Verschueren & Koomen,
2012), HUtEn, BABER)S, 7w iGN —
AR B[R] Rl 2 A AR O R L AR &
T A0 0 ) A4 48 O 200G, IR 4 7 2R A
TP REFEREE A R 1Yk R (Bellmore, 2011)
RZ, SR AGEMEERR, WL 4E
PR RN 2 42 1 56 R BEA, LURL T fr AR X

BPIE MO PR FORIREE, A 20 N X ik I 401 ] £ 27
b A 2 M TG AE IV R HE(Aikins et al., 2005).
B R, R R WA BT D NF
AT NI —AEEREE ., #lan, —5 MRI
WHoE & B, /AR HEAT B IS 2h i e, A
R AT R R AE Y, SRR FETE S R 5,
B R AT 0 A R Bt i, HLO 5 Dl AR il X
14305 Sl 48 5 5 27 [ P 5 i ok 1Y) B AT SR B
K (Telzer et al., 2015), MAl, AR AEET AR
Jo e F <Rt P S I H 5 T AR I
WA VIR . i, —I0E X m A A A
P TS & B, T8 BT DA B 38 I I X A
NBRPEHIRE T, JFHG 50 22 AR AN, 7T DL 2
AR A AT AE 28 3 30 P4 4 AR 135 4% (Blossom et al.,
2020).

AL X R, kS5 BRI
(Extracurricular activities) 3 4 7 D 4E 4 it
P B K R B . Modecki 45(2018) % %8 T il
SMEFN IS5 ) B 57 i P A SR
KR, IR, S 5] BRI RSN 2
T FERR), B Bl TR A A N R R Y R
R /(1B % NI & a1 s o A = g T S N O S R
J2 TR A PR Bl T BE S T TSR E 7 DA
2Rk U 3 I M R R I TR R, i 2Rk
1 EA A M K RS S, A B T G o R
25 A FRME A S BT A

Wit RS GE R R, E AR EZRET
SR P AR R I R R AR, Al )
Bl BLEE YT B LA RO B £ P 32 07 ) e 452 i)
B K — K R B 4T 91 T B A AE 1) R ¢ S ik
o NI, AR SC Ik B IS R E AT SLIERF 58 A4
J5 T, SRS BT 2L I AR R R R Y T g
P, ORI T k2 A B L A o A o
AR R R AR BN, f e b B R AR
e 2 A8 3k Y 3o R AR AR

3 AR ETRARERAANER
i

31 EREBEEABTVERBRERNEEZNE
TEFRAR R JRAH G () 3 2T, /DRI LUAL

T =AU L B AR ARG P R T TE K

Jed . w\ok, Ak, ETRH MBI E

KJEW” (positive youth development perspective)
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H g BT 26 iy i) B BRI B8, TG4 5
/AR K SRR S B 5T M SE B (Lerner et al., 2015;
Petersen et al., 2017) . 8 4#k & (i 55 & FF 46 4 5
AR R R B FRAR O TR R, TR AL T 4R
s T T /D AR T REAEAE Y (o) sl RS (R 22, i 2
A5 5388 3 14 5 PR S P DR B RN A AR AR B R R AR
HOEMBRR LR, BT DER RS, &
IR R JR B XS AT, B R AL T R B
B4R, R MR REF SNG4 T 20
1Y & R BEIR, TR 2 TR I U0 3R Ak 7T g4
Wk ok, HEIM A EUN & B (Lerner et al., 2015).
B A, R EHF A EEN . SRS
FRA SR ANHr A AL B 47 5% . SR
SN EE), H B B RE T I L BE IR IR T U 4 B
RHASTEZRMFIE, BT 6e R e —
IR B R SR EE AL, AR AR Y R . R, TR
71 # ¢ 1 R K B8 (Stress-Related Growth)iA 4,
FE— 6 KA AT 2 5 (eI . 90 55 5
HU), WEZ NSO (mental) FIHAE KAVEE S
Sk 7 X 26 Bk % (LoSavio et al., 2011; Park, 1998).
HEk, MfrTRESs RS 27 Z MBI ES R, A
W ONEXTECRE LR p AT 2 SRR T R AR AR
b, HLaX i 0 G 76— P 01 A 0 S skt A
#, FAE I BLEIAE T A A 396 5 09 3 AR5
(meaning-making), 38 & M 48 X 45 2 15 5 10 &
SCVTAY B 38 30 0 AR A5 8 R H A5 ok SE AR R 1936
Ni(Park, 2010), KIEIZHIE, AL EER—4
FEJ1EHAE, WATREANE T & RAMALE, EpaniRA-
IRBESS B AT ), o MU SRt i, KIEA
A5 X SR M, R FR e RO A
Attt AR, IR TRAS AR BE M, FRIR,
BT A RS, <R AT 50T BE A A <)
W5t 2R R LT EHL, X R E A =B
YA L £2(Elder et al.,, 2015), IFE& Roepke #il
Seligman (2015)%8 i, J& J7 536 5% 5 B (1) 5C g
HETRE-BERWZE, BEIEAFTIFNT
(doors opening) A K Bl 22 T S BT L4 o 4% K Fi
B, EREER 2, R R A2zl
At a8 & R AR E D FEME, ATE T
TR A RIE L, AHlE MBI AR
X F AR & B R A& DEm S, RELPA
BFREWERA AR LR, (AR
RATHET @AW SRR RS FRR

Tl ACHT B PR SE, ATt T B 2 AR A5 T A B 1 Bl
A% o KRN, B T AR & R LA AR X ] S
BER T, SRR A AR 2 3 T B 1 A1 B R P
TEAR S AR BAE F 5 Al & A9 S5 24P (Lerner et al,,
2015), i A5 iy D R EE A 77 40 5% 9 A 4 4 £ )
FAFEFH OIS AR, Wik R R R 3
P77 By AR 2 X (Elder et al., 2015; Park, 2010).
G A AR, (7 ok Ao Bk, BF5EE L
I H 75 A 7 2 A 5 U A7 AE RN R R 1Y T
ek,

MEA SLUE G R F, 00— 2L\ ) i 58
hy 2 A8 3k I T AR R R R 1 T RE B T
RS . fln, —3sk 3 H A B9 & M (limura
& Taku, 2018), 7 & o RSB, fFE—
BARAFFRB R (positive growth)f T/ 4E, il
MRS — A 25 R S R B B i A8 1k, A
Br o K- HE T . WEBT R AT BEME S IA TR L 0 RO
KX AR G O ER 7R S S b R R,
W DA N Rt P X A B, R4
HA 217 2 A /K TR TT R AR 2o I U0 PR A i ok
B (limura, 2020), 52 250, R B 25 22 0T 0
WBR, RA=ZH2Z—1EDE, EP)H i 4e
Fe B 9 K SR AR, 2R B i KT 1 2 A%
B AR B RN A 25 L R AR K S Y 2 A R
P AME R, HUE K B 27 A AR b 5 ) AR
W )7 10) K R, i AN & AH 2 (Virtanen et al., 2019).
L5 TR, TCie MR HE B A 2B Y SRR A
B U B A ok U 1 Ay B AR R R b i B R AT A
g AR DA A2 Y B R AR & R
P T HEAHLIE
32 MEARDHEHBEBBENRRER

TERE

JERTRY Z B s A ELE A AE R . a8
MR ARt W, R R R AN . —
SRR AR 0 O 22, BRI [a] R 5 e g 400 A 4 00 o
Wi A R AR GT I T, K LT SR B T A 0
PEHAR AR & SR EE I L, B 2 i N B
KA BB R —ME, —RZBR T8k
MG AR . KIWILIR, 280 P A O 1 BiF 52 2t
JEHH T AR/ h Pl (variable-centered) k25
TR SR BRRAE, B AN L (person-
centered) [ B 23 SRR B B h Y S M. Ol
R, R DB R BT 5T b, B
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¥ H 25 A DL Ay ot B SR8 IR F AR
R & R ZRENE | shAS TR 24P (von Eye et
al., 2015).

ARG O T B T2 B S DAL AR O ik
fifh, ARV RBDE R R, Hgeit ik
JT 7 1) R AR O R BUO BT R,
RIGET 7 v RPN | 22 AR %, <4
W i g5, B TE T e s BE R T S
PER Z AR, GEitJr ik b 2 R FWg 2500 ) 1 Sy
Bro B0, EESIRON . WA EMKIES
BTSSR IR R B 5 8 T RN 4 SR A A L R A
ZR . RBSBETHAERE . MR
] .3/ ¢ & % (von Eye et al., 2015; 2, ¥ H
38, 2016), 1E4I von Eye Z£(2015)48 4, $(F -
2R RO Y, DLE TR AR AT
VI Ry R AH R 75080 40 R B AU %
BRR S, MmNz TN ZER, A
TR, ERZEN T, SR 85 E0sF A
AEACRAH R B S, B A ATk B A R ) & 2% o
PO, AR AT 49 110 725 o 56 R 25 ok U
W AR R RPGE, WTREAF R R R IR,
AR ME A AT RE A7 7E 1 BN & R (i 2, (H,
WEREEFAME PO BTk, F—SERE D
AF R SRR AN [ 4,k v] REHS BhAFF 55 4 & 5
T /D AR TR N SR AEAE 0 RO e 1 Tk A ML ) ok
o B, 7E Virtanen £(2019) AW 7T, 0 HHE
AR (PR AL =AM B . ROk H
i, HE. 2l SR N SME TR ), TR AR4)
Braa 7 T I/NE R ep ik PR N, 6 Bl 21 (w5
ERRA . P EERBAMAFRMAL . Ik
SERERA . MR RB R E R AL ¥
AR R A 22 R R S SR A R R B F L R
PRI R 25 R BL, AR EZH(2/3)F A/
DM FERRE R, B AR Er TR, 52
B2 R AR S, AR AR o AR ad 31—
W R A0 AF B9 AR S0 A 2SI B R AE (AN A
SCRRMAR L, BT LS B OT o B AR AR T
PEW, H AR RN R R i AR R,
— TG ) BF 5 B T A R TR A 3 KB (Gazelle
& Faldowski, 2019), #/5 T HELERIPIH S,
#2 B P IR (anxious solitude)fE7E 3 Fi L7 & 4,
WA, N REARLE” (7%), “HARHE 417 (34%)
I FELAK AL (59%) o HIBLHEWT, FE2FAad I

W, FEARRFTA W H A A AR OB R RE 52
bR b, AT & R B ZReM:, fAE B R
JEWIREA  RRE, ZETFIWFIEh, Ak ol L
], ] LS B R AR AR B N Y 22 5
(a0 T TR R AR 09 & SR SR 534, XA B
TR H M TR P2 R IR E, X T 52
TRRERENTIEAEZEE L, 82, Hik¥
AN L BB, X T AR 2 A i Y
DAER R R 2 R R GT, I TR K R
T TENL I B EZ A .

33 ERTEHRBFIVERRERMFTEEG

R R 0 R R HE MR,
AR STEEE I BB OC R R AR . fa R R
Y B LAl (Overton, 2015) . H /AR & SR Ay &
F-RJB-ZRERH R (W Lerner et al., 2015), &
AT R R AR — > A AR 25 A AR S S
W RS, SR ERER T MESERN
BB EBNRR . QR R 9 A B R
RHE IR CR, B2 DAL AT Ae & R
HBAGRHEHFWBER, HATREA T D i KU Al
[A) #5i 47 A 7] (Lerner et al., 2015; Lerner et al.,
2018), SUb[RImy, XL P A R AE R, okt
AR Ak B R JRAE B — A BN, I
T — 20 03 N Pk R R B SR . LA AL
ANELL, JfHE T SEHT R SCHRER IR R, A8 32
TR — A A AR R U 2 A 3k V8 A (R i S 8,
mE 1 PR,

B, WRBSIRN MK (Sesma et al.,
2005), T /DAEBRAS BN 0 AR P R R A
AR IR TR FEUR o [RIAT, ARG IR A P
V8 R A TR 2 A B B A RN CR .
XA EEAXRY, HOERERELR R
¥ (developmental regulation)JF BAEMH . K&t
TR, BERAE T AT & R iE 5
RE1, MULBIEBEAS SRR SR A N R R,
JE KRR ] 8 ) AR B (McClelland et al.,
2015), BRI, QniRAMARESSFE B B Y Py 0 SR RN
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School transition during adolescence: Turning crisisinto opportunity
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Abstract: From the perspective of life course, school transition is considered a key turning point in

adolescent development and may alter individual developmental trajectories. Based on the deficit view,

previous studies have suggested that most adolescents are at risk, beset by many challenges, and may

experience a variety of negative developmental outcomes during that transition. Drawing on the positive

youth development perspective, however, the transition period may be an important opportunity for

adolescents to achieve adaptive and healthy development, and it is also the period in which developmental

plasticity is most fully manifested. Along this line, if adolescents’ internal and external assets are well

integrated, they may have a positive school transition.

Key words: adolescence, school transition, turning point, positive development





