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B M 52 % % [ 7% (autism spectrum disorders, ASD)/AMk &9 361 4k 7 86 7T 46§ 80 T A eh AL & A2 1

FE, B LA b Z 3t ASD ANk e 3k AT TR, A AT R R LK LT ASD AR ST B R AT AR TR,
WA A T R AMETE, TROHCEBEBG TR, WERBN TR, @REF A FRFILAF %
B — LB FINA B K ASD ARG BTG, (2] B B AL B & R AR DR, Rzl ASD ANk 4g
HH S RAEL LTS, HRATET RE DR E, TROERSEF . PREL TR, AT A%KER
BN B A A A B T IRE LA ok, B R AE R E A R RE R B BT ASD MK T IRARBA AL 49 9

M T BB R,
KA A MEE AR, R, FH
F%ES R39S

1 3

F P AE i 2 B % (autism spectrum  disorder,
ASD)JE—F ) IZ MM 2k B AT, ASD MAH
RO LM A SV R B AT | Ao S AR AT DA
K H & 20 M 9 4Ty #5 2 (American  Psychiatric
Association, 2013) . 1% 68 77 1 BLFG AT BE & S B
S A2 RS A 32 2 H & (Kennett, 2002; Krahn &
Fenton, 2009). 3L 4F 3k ASD (4 & 552k F I, 56
=] 93¢ 9 1 il AR 7P 0> (centers for disease control
and prevention) J* 2020 4F 3 A 27 H &4 i %
M, ASD WA FEC A 1/54 (Maenner et al.,
2020), BNA; 54 2 JLE A — A AT HefE B ASD,
11 3 [ B SR 23 M ASD BRI R, (HAT e Ak
P3P EEA 1000~2000 J5 () ASD 4MA(Zhou et
al.,, 2014), 38 % ASD MERGEIEH 222\ TAE, £
BORREM AL AN, HIX SR ARAR A S B AR AR IR Y
v A% 5 H At (Barbaro & Dissanayake, 2016;

il
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REAIF 5% 5 AT R R 1 H (cstc2018jcyjAX0300); K
TR T 2 At S B2 )40 5 AT BA - gk JL 3.0 3
B RREAIF 5T Bp 1m) A0 357 141 BA o

WAEIEH: & 5%, B-mail: qufumj@qq.com

849

Wu et al., 2020), — 4 ASD A1 5 BE BAF1E
R EIT LB 3~6 JIOU( TS, W),
2017), X 23 H MR H B K H G A I A
(Posar & Visconti, 2019),

5 £ 55 A 0 3 1 AR G (e 4E
2017) N HIFAF S8 A AU 17 26 F1EEAZ 1Y
AE T, 1B IR S A8 AN AT At A 15 28 FIUER SZ i
ERORH 1 28 B RE D (e, TRAK, 2017), Hf
X AT H H A R 2 Bk R A
o RN, ASD MATETE N AR s AL g
B, 3R BRI G FARAS B L 25 A
A (RO FEFEE, theory of mind) R ME L) K H1f 2
i R ¥E(Baron-Cohen, 2000), %% ASD MA# 7
SR K A (Dijkstra et al., 2014; Russell, 2012)F17E
BEFE 2T (T REE, BligINE, 2016; Imuta et al.,
2016)AEH A FI

P, XF ASD AMARSEATILAE T 1 4500 T
o AT, % ASD AR B BE AT R Y PG
FRZ, W= TR 2 X BT B4
ER AT I3 AN FI 47 K (ETT, BT %, 2017)
PRk w2k BRIy ASD /A 3 fig
FIFFAEBRBA, NXT ASD AN 4 A5 Bl AT B 4%
T B A A ASD AMERY R G AL e T3y,
WO AT 48R ZhAIL, DA Ik B AR T B K
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Baron-Cohen (1995)3% 4515715 2l i (Baron-
Cohen, 1989) 71«3 ixf AR #1 {3205 i (Baron-Cohen
etal., 2001)%& 3, ASD AR i 3 AR At IR AR
i t, Baron-Cohen AN ASD /A& Hi B 47 % 5
) D AL At A A R B N 1) 156 2 RISz, Bk
FEUL ASD A HY AT R A5 0 B B 1Y 45
S EW, % B R O B F % 1% (mind-
blindness hypothesis; Baron-Cohen, 1995), Kb
9% 32 ¥F T 1% 318 (Leppanen et al., 2018; Rosenthal
et al., 2019; Sato et al., 2017), K, T LHE
ik, 1R Z A58 I R % ASD A A .00 BB
WHEAT T, M ASD MARILIERE T .
22 HE-REMER

Baron-Cohen (2009)#2 tH 3t 1% — & 4t fL ¥ i
(empathizing-systemizing theory), % FRif AN B
Sk ASD AMARILAEE Sy 19 SRS T B AT A 2E
A, (HRZMATHY RGALRE o, B2k
AR, RGLALRE TR TREL LB & 4 0
HE 77 (Baron-Cohen, 2006), il iN%0F & G4k iE
(KR ZIFR) . VU RGBT T A PLEH T
W) B RGALRE S QR I5 A ) (Baron-
Cohen, 2009, 2010). REMFFEER L 74—
Z % AL #Hi5 (Baron-Cohen, 2002; Baron- Cohen &
Lombardo, 2017; Baron-Cohen et al.,, 2014;
Greenberg et al., 2018), WF5E#& &I ASD A&
KAZGAATE S, WHLIRICTZAT S5 . 385 > {55
(FEF57, B %, 2017; Grove et al., 2018; Strathearn
etal., 2018), Mk, WF5EE N ATHHA] ASD 4~k
1 R Ge Ak e 1 AR S AL g ) Bk ba i AT K
>, i ASD AMAKRENE R S8 fb 2252 Jih
{14 (Atherton & Cross, 2018),

3 HEBEHNTFMAR

FF _EREISILA AT, ASD MEILIERE
F1BYF AT 4y A E R R (LT,
T, 2017), W3 1, “kME EFEXT ASD MMAR
LA B A5 o R BT T L. <R NS
“Ppi LA, RIZE S A H ASD MAM R G 1kEE

JIEF, thmBLAICIZRE ST . ZORAETT . MG
~JRET), VAR MATRY SpL, $2HBATi A 2F
TR, TR B A T AR

31 #HFRE AR

311 EERKMTFM

WFEF N ASD A4 .0 B IR ™ 8 527 40
(Booules-Katri et al., 2019; Pino et al., 2017; Rosenthal
etal., 2019), L EE T ASD 1.0 B3I T Hl
Ji 1 (theory of mind intervention, TOM Intervention;
Steerneman, 1994; Steerneman et al., 1996),

DS T WY i Steerneman %[ 1152
FEft LB K iit, HRTE T XS B iT L #E Y
FESHRRHEAT T, X A SRR AT LB AL T
ASD JLE., &RIW.OEMIE TS T 173 N6
HINE, THREKGE 7 40, 3 21 BERAR,
J& 18, £ 1 /M (Gevers et al., 2006; Steerneman
et al., 1996), FTEIINANBETRIESS5H
MIARIY | R B KT S0 SR R A ™ R Ok A R
(Steerneman et al., 1996),

A WEFEE D ) AR, 2 T AR,
Wi T R AR LRI T W2 (mini TOM
Intervention; Begeer et al., 2015; Hoddenbach et al.,
2012), AROFREIS T HURZT A 8 ], B
L, w8 1 RN TS S, AR 5~6 A,
R AR AT 3 . BN SW
WA R 4 AT e EIZESEL, #174
W F B, MR AR EEARRE TN, T
BREEL, BN EBGHE. TIENAT
B, B AR B A R R e )
Fo W00 N BT sz AU, T TN ILAT s iR
SIEEANE 4 FUNE ZAE AKX, R B Z5 ),
R SRS, ey % 1) 1 (Begeer
et al., 2015; Hoddenbach et al., 2012),

OIS T WA B T4 & ASD AMAxT
U BRPRISAH JCHE & 1Y) PR (Begeer et al., 2011), 1M
H BB E ASD A i 41 52 £ 68 A AT A B B4
(Adibsereshki et al., 2015; Begeer et al., 2015; de
Veld et al., 2017; Gevers et al., 2006), [q]Hf i GEHY
T AT 5 BE Az A4t 28 B9 5 I B (Holopainen et
al., 2018). 73 4b, BEFEE RO BLEE T H5 AL
HARME A, KT —#H 4 A“mind reading” )™
FR Ui Xk (serious games), BEA AHLIES ASD A
AR BRI R (WO D= R (N D A el
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CHEW
oM WH Y “(Le=N)Y- ASV =3
WIS B O D T VT81 ° < BRI ¥
AT 2R — B oy | HNBLESEICHE
T RO PSR R RN EE® 9. L7 EHE OI=NEY asv L8
W CMMAESUHERL ASY B Dy Ot CRENE s sy yl0z
EWPY LS HHANNQ WY GWHREYRH G "X 9 RIOGERWE (g  p gk @ 5 “1e1o ruounsy <8
EASV G WRHEE [ RR R (1% *(e=N)FE'l( ASV Buomr g %.%%M&M o
R R L EOR FHRLNG-L FEWEH ARG WL PR -oanoadsiad)  rpaysoueq
FOEE WY BRI GHED DIHKTWHY ASV KD 4 T B RBMGE — B 7 6~9 CRBEE HAUWH ML HWONW Asuyd-dopey) gy
° i) g
HEFTSLUMHLGHEREO wH—EaD a4 WERY +
TV YR UTRERT THR— ET Asv
WOL WM RO T ‘A WYE T W MEN Y A +© WEEMSEBET asv
GHNOL E( aSV #MPH© /2 ML E XY H Y SR #Y HEBUERY B
e GHE LT W LW KL BTN T (uonuoAIuy
HLUWRWHEY WRHXH XS WHE By WL fi T(HEHMEHBIME® WOL ruru)igg |- 210z “T8 19
WOL SE aSV #RBH D H¥FH WOL T ASY #RO 1 Hfly M1 i ‘&8 ((001=NF ASV £€I~LD UFTE T AR i A Jorquappoy
g WY SO I (o1 By HU#HYEL  (WER ¥4 WXEZ  m¥

LWL FHEYL asy 1
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(Bolte et al., 2012; Ofer & Simon, 2006; Silver &
Oakes, 2001),

A2, OIS T U A B TR, O
LS T IR EHAREA R, BRTRZHCRA L
HEE T ASD MAMAER A TE 7~13 %
(Begeer et al., 2011; Begeer et al., 2015; Gevers
et al., 2006; Hoddenbach et al., 2012; Holopainen
etal., 2018), 1M HXETH LS 5F 8 #
(Rommelse et al., 2015; Steerneman et al., 1996)%1
HIETE 1 (Begeer et al., 2015; Hoddenbach et al.,
2012; Holopainen et al., 2018)f5 — & Y Z>K, HIE
B TR EAT A3 52 (Begeer et al., 2015), CHk2
D . ACEE ASD SERE K (de Veld et al., 2017)
f ASD M R, AR ASD A4
M BRHELE T T b 3R 25 T AN TR . A28 RS 45 3
SIBUR ASD AMARTEC BB T 1 h B T R
A5 0 B PR3 A AE & 1 PR A7 (Begeer et al., 2015;
Hoddenbach et al., 2012), Mit328 XUk & 4 sh v I
B ASD AR ] fEFE#E 2 38t K Hosh AL Uy i 15
F| k3% (Hoddenbach et al., 2012), ¥k, OIS
TR A AR A R I IE . O BEEIE T 1
AT REXT T T3 PN 258 AH 56 R 0 36219 s ™ AR 5O, T X
Wz itk 2SS RE S 7 R A e 5 i — 2
AW 5T (Fletcher-Watson et al., 2014), H.OFIFE
THAH AR AD 75 B — A B0 iiE (Begeer, 2014),
RS, O BUAE T FU ) T4R R ASD AL BB
WHIFEARE S, XELLEE ASD AR Y s o0 B HE
B HE J1(Begeer et al., 2015), EHIEU, N TRS
ASD MRS T HRCR, N % B
T 425 55 (ASD MRS AL A% R 7 .
PEE . A R E AR, W TR (S
T | a5 Ry M), T I BRARRE (T Bl
R YN |2 N N BTk 35T PS8
HBZ5 | METIECE BET B, T W &5
B REBE T, 27 o i ol i 38 d 44 A5
[X 2% (Begeer, 2014; Marraffa & Araba, 2016),

O BRERIS T 1041, B985 0 SR B e T 4k
Y|4 (Hess, 2006; Lin et al., 2017). k&l g (2
% %%, 2010; Hanrahan et al., 2020; Qi et al., 2018)
SR EBEEE ASD MR IS RE T M
HAERETT
312 HARFEHTFH

W A5 SR F (perspective-taking) & 16 1% £ 4b s ih

TEM AR A RE, A AN R A R 1
BET AN OHES @ B 4, 2012; Galinsky et
al., 2005), ASD A AW AR B =AY Z IR
(Southall & Campbell, 2015): (1)—Fr{5&, ElRE
% 308 3ol N AR L T S AR 0 R R 2 B N 10
Mk, QW EE, RITE SR b AR i Bl 1,
AE % B A Ml AR 5 — A N AR, Bl
Porky 1 Bugs 3£ K #L bk i ¥ & (Southall &
Campbell, 2015), (3)m 0B, AIFFEHE IR
SR AL (faux pas). 3 1k HR G DX AR 51017 26 45 v )
OHPISEE S o X B RALZIE UL & A % &
ST I e A T, T — S TG v TR 2
A% J5 £ (Baron-Cohen et al., 1999),

TERLIERE b, WFF0E s Z A FR I ASD
AW RPN T B, KRN T BRIk
(video modeling; Wilson, 2012), SG/Ry0EE R
ASD AR # b A 7 H WL TET RO A, AP
FRVEN ASD MK R I AT AR $E
1155 W IE AR W Z B T AR HE ASD MR L,
A EE . A SEHE R0 IS
%Yo A BUE SRR O IR S, T LR
ASD MR [l BRI N 2%, FFXF ASD AR i#EFT
Wiz, 4 ASD AMAFFE MR e e WA T —4>
AT, SRAZ R TR AT LA RO A & ASD A 1 W
J SRR BE 1 (Charlop-Christy & Daneshvar, 2003),
HHAEZMA. EBAAEMER, ZH, 2018
Alhuzimi, 2020; Charlop-Christy et al., 2000), %1%
TNYBIE S T AR, AMGE T2 BE ASD
A, W& A TFRTIEE ASD /& (Charlop-Christy
et al., 2000), SRAR/RIEE S MALBOREE B3
W25 G, TR MR & ASD AN WL AR
#£HE J1 (Atherton & Cross, 2018; Ho et al., 2019;
LeBlanc et al., 2003). {HJ&, #E/REEEHT
6~9 41y ASD JLE, HIXZET Wk ttah g
MHIERL BRI H 2R ASD JLE M T AR A
FRAR, I H I TR I 1 Ao i i e i % 2
(Charlop-Christy & Daneshvar, 2003), Kb, %1%
R TS TR — 8 W RE ) Ak AgBE Y
ASD JL.

ALk S 4R 1 (intensive exposure to narrative
in story books)ZiE TR ASD XS FGRHF
UBRAR, Sk de® ASD AL RURFERE 1 10 J7 s .
Tsunemi 55 A (2014)BIfE T —E Gk 8 Al F 45 (H
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M), BARHEFH 3 A/ MCEEHNR . CBER
25 ASD MAIEEZY 30 434, BEAMEH A PRI
AS/INECEE 53 B DAAS 6] 3 AR B AS R R AR R, 46 =
AN T M — AN Z R R —
A1, B /NS E B8 A A R 00 F TP TR) A
fRilt ASD A~k 3 Bl LA R A B = A A i SR
M. il EFRET 5~6 RIWTHE, FHLS
4 £ 2y TEAT: 55 PEAG WL AR $ERE T I R 3, ASD
AR5 R B RE I ARXT T ASD X HAZH 2% 1
o4 NHZE TN AR, ZEFHEARGFH K
W% E (Y (Tsunemi et al., 2014). (A2, SRALHFAL
R & TR O IR B # i ASD JLE, JF HF
B ASD JLEMAHEE FEEFEA LRSS T
i 2 (Tsunemi et al., 2014), IAh, FFHH«“= 1L
T AT R AR A P SRS A R Y T T
ORI, ASD MRS R PERE 15 ASD Xt BEZH
#A B3 22 5 (Tsunemi et al., 2014), H I, @ikl
FARGREXT ASD AT BE Iy 19 T WUSCR A 15 2
— LIk,

Wi, R B35 4 (perspective-taking instructions)
1] LR ASD AR WL ACRBRRE J7, BEmAbAT]
(4% W (Cooke et al., 2018), M AT RAEHE 241
HEE AN A - AR 5,
2012; Batson et al., 1997), W15 K354 1) T ik
T “Jessica MBI (Cooke et al., 2018), W
2572 Jessica A WCE] T —BEHTIH Al — N &0 &
Y TR s 3 2y, O R S0 T 2 I A 2 T 1 i s,
Jessica [ 22 ACHUSE DR A TARIFHE L T .
BIESHA A RS YK, Jessica HIH M A3 L,
IERE A CAERE, bR E R K. ASD 1>
AR5 T 3 B AL P 25 AT 7 R g 4 11 S8 R I
Zo(HHER-ARAMFEEL: XEHRL—T, W
JRARIE Jessica, MR¥TREAFIIIHAM T ¥, K2
AT ARz, X R0 EE 323 QAT S e AR B AR 77
(Cooke et al., 2018), (2)MH G —fb A\WLAAYFE4
“Jessica X Ubipc A A T o, KEHR—TF,
R B A 2R IRAZ, 33X B0 28 I 4 An ] 52 i
RUA:7E?  (Batson et al., 1997), WA REHE S
VETRIE 2 4a 10 HRARRLAR, PR, WL mR 4
AT Wais & Mo ASD AMEULE RELRE S
AL RE T AT 8 | TREER Tk — o (B2, W
RORFRIR A AT RE TS ] T B 2 5 1 2 1 AR
ASD/MA, H H B3 ASD MARALIR A L5 B 17,

HZ A AR AR BE 1 9520 (Cooke et al., 2018),
HATNEA Fp it — 2D A5 56

SR T, W RUR R T I P T AR R
ASD JLE, HEREHBR T IR, 75200 L
PSR B T . AR TSR, T
Tk F B AR SRS 5 A, [ FE 43 3l ASD M4k
B FEARE SN, I Hiz HI A SR UL R AG 56 1 T
R (Mori & Cigala, 2016).

3.1.3 HEERBFAME TR

T PR 21 U B A 1T BE 2 ASD MR H %
ﬂﬁﬁZ#(Lozier et al., 2014; Manfredonia et al.,
2019; Rosen & Lerner, 2016), J&H ZX AR
THT 78 M A7 5 1 U1 B 45 (Shanok et al., 2019),
IR SR A PEYN TP S S VAP S
I, WFFEE E KA ASD AN I B A7 PRI AT
A ERT PR T,

ASD A TS A P Y T 1507 kT DU
Lewis F1 Dunn (2017)%F H M 4% % (autistic traits){>
AR ) T SR A4S 78 4 (facial mimicry instructions)T
WA ZT W AR EAES 5E TR R
TR, B2 WA 5 2 H AR AP BRI | JE
T W, JF HilE A7 X L6 1 £ 16 (Cooke
et al., 2018). ARG 184 T P2 —FhAES
e AR BT A R S A A TS TR S B B T
il . 4501 J7 % (Cooke et al., 2018; Lewis & Dunn,
2017), Fitt— AR m B T BURIRCR, F sl T
SIFEHEARME G, OFRE LT — i Bl
™ (copyme) iRk, AT LIA P2 TH ASD
AN TR TS U RE Sy, TN B e AR e
(Harrold et al., 2014; Tan et al., 2013a, 2013b), H
HI, TR0 T B T AR = D) g ASD Ak
(Lewis & Dunn, 2017), 7J LA &2k 3% ASD A4
T IEILAFAE /1 (Drimalla et al., 2019), FHZF . 7
fili, 76 ASD A Y L T TS oA AR R A 5|
J1, ARJE A REHE = ASD MATE H 8 Az 1 v iy i
RE T LA R A AR nfe], 3875 Bk — L IFoT

BRILZAh, W58 30 2R FH L T 0058 A1 R Y 2
BRI R(ESCRE %, 2016), ZAFR T
(comprehensive school-based intervention; Lopata
et al., 2019)%5 J7 Xt ASD A4 1 11 5 2 175 A ik
GREil
32 HEBK AR

HAF-R G IR IN R ASD A AR A7 7E 3
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T RERE, (HAATR R AL RE ) T, S0 TH
if A (Baron-Cohen, 2010), K, "IF|H ASD 4~
PRTE R Gl 7y T D 4 sl D4R, X ASD M4 1Y
HIFRE T HEAT T

321 REIiATT

IREHAYT (Lego therapy)Hff] 1 Legoff (2004)
KW, FTF ASD MEM RGALHE ST RN 4R %
i, B TR T I —FIE L, SR TRYT R
THWHE TS T, WEAUR R, If55
R A #ATHE S . AREF A28 . Bk, ASD
AN TR b 2D 15220 | i B SR S H RE
SRR A TILEAE 4 ASD AMA, BT
e AT A 2SR AR AR, o A AT A 1 e
Ji(Kato et al., 2012),

Legoff 2R mHAYT AL AR v o7 F A 4
SREAYT, ASD MATTHEAT 12 7] | 24 JH L 2K
W AVE YT o MR S IRIT AR R e — X —, fi
JE 1R, AEERAR 60 Ayah, TV ARSI
W, L IR T A e ) RS AR
ARG ), PSR mia 7 2 E AN, B 1
TR, RIUIURAR 90 43h, EE /N AAE
SERLAR = 2 S (Legoff, 2004), FEMLIERE [, Owens
S5 N (2008) 4 A SR v 7 et S = NN,
H— Az T R BIER WERA), — AT
FRIT” CRATHIAE ), 73— NS C
P —R), F— /D A —MEZ TR
BITVIZRIIRIT N . VR I7 A1 55 242 8 ASD 4~
BT R, Jf AR ASD AN B = it i)
B TR LR, dE 18 Ji . BB AR
MR, BHLEE AR T SR ERIT T, HlisA
FEY = AN R Rz T, IR I SR S Bl
AWKy BI T (Barakova et al., 2016),

IRENAITRER M ASD MR AT H BE AN
AERE T o SR SR YT RE RS A R = ASD IMA Y Fy
AL AL, WA RAT, At A i
Hfig Ll K% ASD AHCHE IR (Lindsay et al.,
2016; Owens et al., 2008), HIABLER A KR FEIAIT
nf LRI ASD MK AYFEAE T 3l (Barakova et
al., 2016). 73 4b, B ARG YT I8 HI B 56 T il
H—EMRCR, REiRyTREXT ASD AR L% e
TP B W, S R BE R AR, R I 0E 2R
% ASD A& UL (Peckett et al., 2016) A2, &
FERTTARAFAE—E BRIG . SR RIS T4 0

EiYifie ASD JL# (Varley et al., 2019), %f HZE R .
WBEREIA —ERZ R (Owens et al., 2008), K&
W TR KRR EAD 1 AN, BFERKE
71> 3~18 /NBF(Brett, 2013; Huskens et al., 2015). ‘&
RGBT WA A E A LM Lk AR
(Lindsay et al., 2016), HANREILHLER ASE 208
(Brett, 2013), IbAh, SRERIT IS FARE (RIS
PR . THIHITOSHT . 8 SEMEIE A Rtk —
LR (Lindsay et al., 2016), HEMFr2M:LL K
ER MR AZ B T — % 1Y B 5E (Owens et al., 2008).
322 MERERT™m

TR R — RO R B AR & 22 B
AR, BRI EC U7 K 1 D4 R S A3,
iEMEE ST A i R e ) L YR LD R E R
B X ) 3 BB (Whyte et al., 2015), Grossard %5 A
(2017) B LI SCHIRIT AN T 31 0™ il ek,
i H B9 60 4532 $i 45 (the transporters) . [H #F %
TR 5! (facial expression recognition). k{71 X
E (let’s face it)5

HWFRFH N ASD AR I LIE LIRS b
NG, 2E R AN 2R a2 A,
ASD AT H 5% iR BRI | AT TR A S B R,
X FE T ASD AMMASLIE BRI Y B I (Golan et
al., 2010). I, “izd 4T B0 ANz mik . <z
2 A FH ASD AN 1 R G AL RE ) SE T T
“iafi 427k Golan E N L1104 3~8 £ 1) ASD JLE
YGRS IR B RE i —E S E N 3D L
HE, ERENESEBRLETER, ¥
FLSL G LRk b, IR ASD JL 2 it
WL o RS T I T = s 4 E L. L
KON R RAEWS . PSRN BR G, DARS 0T TR i
TR RHE M. st 15 5, BEAS —
PhOCHEE S, KAME S /8. AT ik ASD JLENGIF
BhmRKBREE TS L, shimA
RABGRF WS = AFR O W T RGE . [E ),
EZ R EA/NIK, MIEEHEFINER. Y
ASD JLE LA M2 ] BRT, S5 38084 1%,
JFHMB R SR, W4 ASD JLIE MRS,
BUAR W) 2 Py In) Foz i 2, ELE] ASD JLE [
BER R

B 4R 2 ASD L BGR Y 425 L K
PRI IAEE, BRI R T A 0 2%, e
% A K B H 1 25 1R 0 1Y g 77 (Golan et al.,
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2010), XFEALERAE—TA AL AR 5] T
JESZ(Yan et al., 2018), 734k, “BHiZE7ZH ASD
JLE R AL BE B B B IR AR U B R R
TFHifYy(Golan et al., 2010), {HJE, HETBHi%”
TN AT EIfEER ASD JLE, J-H X ASD
ILENFIEENA —EERk, ETREEEHTK
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Empathy interventions for individuals with autism spectrum disorders:
Giving full play to strengths or making up for weaknesses?

HUO Chao, LI Zuoshan, MENG Jing
(Key Laboratory of Applied Psychology, Chongging Normal University, Chongging 401331, China)

Abstract: The empathy deficits in individuals with autism spectrum disorders (ASD) may cause their social
interaction barriers. Therefore, it’s very important to intervene the empathy ability of individuals with ASD.
Some researchers proposed the empathy method of “making up for weaknesses”, indicating a direct
intervention for the empathy deficits of individuals with ASD, including the theory of mind (TOM)
intervention, the perspective-taking intervention, the intervention of facial expression cognition, and so on.
However, others thought although individuals with ASD had empathy deficits, their systematic capability
was excellent. Therefore, the empathy ability of individuals with ASD should be improved through their
innate advantage of systematic capability, called the empathy method of “giving full play to strengths”,
mainly including the Lego therapy, the serious games intervention and the island-based intervention based
on systemizing theory. All of the methods mentioned above had their own advantages and disadvantages.
Finally, the reflection and prospect on the problems existing in the field of empathy interventions for
individuals with ASD were put forward.

Key words: autism spectrum disorders, empathy, intervention





