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(" R E R B O PR T AT R S, dbE 100101) G ERERE R, JEET 100049)

B OE LEWaERFIRE I ARL RSB RETHM, LT AR R L RAR A 695450 5 3] (P H
BRE I TREINZ S fTRRIIREIANZHF R LA T2E L, LZHRFN AR T I RN LA ARGE
PR IPEL R L, RANAEFHET 61 LREE F R, FEBKS LS AN R FERIE R,
3 FAAME A, H40)LF RAGEARIE T 5 &k #13) b B AR i BRARIE AR GG L M A AR i 5 B AT 09 T4
EmARS, FRILELZTUANRRABERGMEFREFRE I ZZETHR R4, AR ERNKER
B L CRHIEEILZTRERRRE ) POER, t—FH T BE0 AR F I 6kt iusl,

KA ®BEHRF, AR METR, BERE, BEEX

HEES B4

1 5]

JUE FINAUR BT 5T B FEH8 7R L3 208
. FiEIE . ARG, —EiRE A
Hy, JLEBCNBIEG—FE, i BB IRRIE
shIE AR . FREUAR(Gopnik & Wellman, 2012;
Piaget, 1929). 75— FH WAy, JLEIBAR /N
N2 R — B, a4k 2 5 sh S W7 s I Ui A
5 33 1) 4 36, 13 (Harris, 2012; Legare & Harris,
2016; Vygotsky, 1980), XFhilid 5 H AR
7N A4E | T RS #IT 5, #EE 2R e b R 2 o o £
TR T SRR “ft£32% 2> (social learning; Hoppitt FLLiE jﬂiﬁz‘ﬁ:éﬁ’ @A ﬁg"ﬁ:“‘“gu” & f B
& Laland, 2013), 4 2% 96 FIL i ol e (SO% 199D, JRf B EH 1 {5 B i i 9

i3

Py Ta] A 205G 22 0 B AR, DA S8 B0 A R . T A4
il & BB AR 0 H o JLEE Y B R 2 2 R T
PB4 & (Gopnik, 2012; Lucas, Bridgers, Griffiths,
& Gopnik, 2014; McCormack, Frosch, Patrick, &
Lagnado, 2015), if % B 4t & £k K 0 2w
(Bridgers et al., 2016; Ronfard, Chen, & Harris,
2018). WFFE R B, JLIE MAR 2 R AR MY
k1A (testimony) 1 k45 %) (Harris, Koenig, Corriveau,
& Jaswal, 2018; see also Gelman, 2009; Harris &
Koenig, 2006; Mills & Landrum, 2014), BfialZ—

WO, T AR S 0 B A B e T 1 4T %ﬁ%%fﬁ"ﬁl(Coady, 1992; ke, AFIE, 2014),
9 1 O T (0 5% M (Hoyes, 2017; Hoyes &  TEIUL (ETFARALAE S 0 HA1 (5 SLAS R HE O
Pearce, 2015; Kendal et al., 2018; Koenig & Sabbagh, HCR AR T LB A5 A R IR
2013; Poulin-Dubois & Brosseau-Liard, 2016; van B VA, JREFEE ORI AL IRIR, LIk
Leeuwen et al., 2018), Ptk > B9AZ O 5T N 25 (Sobel & Kushnir, 2013;
IR R L R RAT %, Horhx see also Brosseau-Liard, 2017; Koenig & Sabbagh,

B A 2% 3] 7 1 2 & (Bridgers, Buchsbaum 2013; Poulin-Dubois & Brosseau-Liard, 2016),
Seiver, Griffiths, & Gopnik, 2016)., JL il i %3 i TE (explanation) [N 2] MR RAR Iy, &

HEE TR AR SR R O S A 0

- (Cimpian & Keil, 2017), fE#E 2322, RN
VT 201810 B SR OB R, LA ]
* R AR & TR H (14ZDBL6 1B . e RS, A, LA
SEIEMES: 4HBE, E-mail: zhulg@psych.ac.cn Xf N B A B PR BRI R AT B0 L DTl RN, X

1427



1428 DI = N S S

%27 %

S JLEE A DR R U A7 0k B ] B R B
TN ARLEERARHITE, FlILEILFAE R RA
PARTRE AR e d e e I LB P I e b IR (DU
KApRE, X AR AR BRI LI, N rpez
~J PR R 3 AR O SR e DR R 2 A
FR), TRGHLZE U REE (S S . e PR O i e
T EL R R BETT

2 JLEXMBBRMERFIREHTK

2 ONAT 8 38 R R AN E 1) R, L A R
191 B LHER 23 3 Bl 1) Al N\ 55K A5 B SCHF (Harris,
Bartz, & Rowe, 2017; Schulz, 2012; see also Goupil,
Romand-Monnier, & Kouider, 2016; Stahl &
Feigenson, 2015). JLE M5 & A AR A E
173gu, Mrh2E3 T RE AR, R E R A
P (Baldwin & Moses, 1996; Rogoff, 1998; Ronfard,
Bartz, Cheng, Chen, & Harris, 2018), ifj[A]47H
(inquiring) B /& JL 2 ] fth A\ 3K A5 8 3 5 1 22
75

TN Ay 2 i8> A e 2 38 B 1] i) At A\ S-5K
5 B ZC i AT A (Baldwin & Moses, 1996), J& )L
HAGTINE AT R IR . BEE L E A
H SR, AT O TR W L A A
2] gr BRI K EREAT A, ILEAR
DLV | A M 2R A5 AT AR B S i
(Legare, 2017; Legare & Harris, 2016; Tomasello,
2016), TR, ARl L R A A ) A 25
2, WA R ER . ek . ARG YR
iR . ML B B B 4 (Callanan & Oakes, 1992;
Chouinard, 2007; Greif, Kemler Nelson, Keil, &
Gutierrez, 2006; Kelemen, Callanan, Casler, &
Pérez-Granados, 2005), X H v f ZF £ M
(fact-based)[n] B (FH LA TR B A"MFER), WA
fif B¢ 7l (explanation-based) [1] #5 ( FH A 53K «“ M 1
L CIEAREIIER). SRR, REE T
PG, AE40 LB el LA [R) 2 52 Sy 5 1) L
SR fEBE A F (Frazier, Gelman, & Wellman, 2009;
Hickling & Wellman, 2001; Kurkul & Corriveau,
2018)c PRI, fifp e TR (i [7) A A 28 ) 0 ) 8 T L
FILE R INAT A E BRI, A T7E R AR
TN AT 2= T B

JLEE (14 fiff R - oR A 45 42 7] (Question) . [A] 2
(Response) A1 iR #f (Follow-up) = B 43 (Kurkul &

Corriveau, 2018), ## [a] & & 3 0] 40 43 0 i 4=
(Initiation) . ¥4 & (Formulation)#l 3k (Expression)
=/~F it # (Ronfard, Zambrana, Hermansen, &
Kelemen, 2018), WF5¢ &I, i LM R SR
2 [] By BRI R AE B B A LA e . 4L sk dR
] A] 5 B4 TR A B (Kushnir, Vredenburgh, &
Schneider, 2013; Lane & Harris, 2015; Mills,
Legare, Grant, & Landrum, 2011); {115 At A /)
BANHE, DL TUE T SRBIFIRA MBI,
AN, Gl T LA EE RS, s g
© 223k 4 B f# B¢ (Callanan & Oakes, 1992;
Chouinard, 2007; Frazier et al., 2009, 2016; Kurkul
& Corriveau, 2018), R 3R K $2E ] Fr B A ER i
Wy B BRI T AN [R5 T A e R 1 - BB A R I
W T g B TR An = A, T R R A R S T i )
T hnfe g5 R skt — b Ak Je, JLESKBERNH
2 RIBUE BRI AR R, TEMB ANSRILE BS, L
1 FRE B B 9 R N L BE R R TR R 2 S 3k
WMo KL, 43035 8 IR L3 Gt A £ L 19 fig
AT M B Pk 2 2T 0 i R (RPLZE o] Xl N 45
AR R B AT R . PPAL 5 oRaN), DL
BERVRHIE(F IR E  SMFEE . B TELER
PEBEPE R SR 2= ST Ve S

3 BEMNSTEE/ILEEEERRES
FRI1ER

ff B 5 RN PR ORI 40 0 . ff R AE
ZEEHEYIL . BETIEWIREE, 0 R AR
A, 388 8 4 S U WD = 0 A ol A AE B Gn o] AR 4k 45
(Lombrozo & Vasilyeva, 2017), f B35 B L2 @44
BEA . FERHE, BT ST RAE0Y IRRAE BT L
BN ERECEZ, M= il 7
BEAFEILERINMA A RIAEEEE T MR
AR HW, JLEFENZA MBI IX
S E LRI LR . )R, LSRR
B AR BIAR, AR )85 25 T hnod B A i R
HATH o
3.1 BEMEIEER

TEE B R AT AR AT 2% > 2, LR
EL & DAt N B2 AR 45 5 B ) o A A R T e
1o fRBEI S TR Z R (verbal cues)8 BEWS R BB iR
BA @R DRE 1018 FHB0E SCRAIE . JLER Y giae
MR F IR AR X BB SRR RERR IR o
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514, Bernard, Mercier A1 Clément (2012)7E 3£ 56
Wl 3~5 24l LI T P R0 R P A AL Y R
W, Hh AR T R, G BRTE
B &1 H, KN (because) kK IR BRI T RLAEIR
B T — R aR R AR R R R R ), ek
SO E TR, Wwell), KAKKE M ERTE
MR 25 AWM, 4. 5 Z WL RIEAE& TR
3 T 8 R R B AR A7 SRR, R L E
A LA S B T AR (A PR SR R, KT R
WRGES T REE R

AT )L BEAR IS A JC PR S 3% 1) 9% ) s ik AR A
Wik, E AT AN 58 4 AR PR AR % 3R] (4 b 3 M AR
FH o BIAE fl 09 i vh A DR SR T ) X — 1R 4
K, AT ILE AR T LU A Y Bk 2 15 A
T8, Frazier % A(2009, 2016)#F55 &M, 3~5
% B LB 20 W AR (AR UL, 5 8L A
L) SRR AT H AR LL 5 1)
B N B AP (TR A A 8 3 22 F B ) A [l 2%
R AW, AT 230 2 Hb A e) Rl 2%l
O R AR Z T, X L EE X Rl R AL 5 < F >
T 1) 1 A R R R T R, R T 2 i e R A
A B[R] o Frazier 55 A(2016)i4 & B, “#Hif JL 3
TE LA N TC iR B MR I 2 @R IC 1 . i ATTAS
AL S 7E B AN ) 1228 s 8 A7 8 i RS 326 ] (<A
), HEEBEAN B R R B4 18] 25 I
A PR G TR (4 i R R X S A SRR, RER
AR R L X 53 A 2 1 B R — b
SRR, BiRad T SN 2 A 2 H A TR A DG B

WAk, A eI BAR AL T R, HH
WA IR SRS B i RERAE B . i, 76 3%
AR i e 2 i Hp TR R N 2, TR B AT A
) H 15 B (Baum, Danovitch, & Keil, 2008;
Corriveau & Kurkul, 2014), X/ 9E3 -5 AE0EFH
Rty 2L B A& T B RE o BESEE ) 6
M 10 % L3 5 A AR ] B0 2 R S AR
R RE, T IRER 0 R L R T R Y Y
7, MARERR AR AR L TR C RN . 45
REM, 6 ZMILEC AR X A PIFRE, JFH
2 B0 6 AR 95 3 f# B A9 e 1] o (Baum et al.,
2008) AW A, HAFRL R JLE L RE X
RRTAE G B 00 R, JF H O &F A U6 B A9 A R
(Castelain, Bernard, & Mercier, 2018; Castelain,
Bernard, Van der Henst, & Mercier, 2016; Mercier,

Bernard, & Clément, 2014), #4n, WFFEE m4E4h
JLE(2~5 B RIA KB E R dn—1ik 75%
IRRIER 5, 25% AR IEAR 1) . 3G, (R B4R AL
95 W T PR AN [ R U B 4 AH R] A 44 (T A 1) fi
B X EA, BEARERE B A, AEI6 07
B “XEAM, FNREIDEAEKET). 4
LM, WMERE 2 5L W3 e 7432
A1 A A 55 B J 6T R4 L 19 iy 44 (Castelain
etal., 2018), FiRBISEERM, MR i# RS AEIG IR
i TR R ) L A i R M R R L B R R R R
MBI E R =R, ERILEMER . AR
HbR 20 b N R Y S5

SR s, 4F 4l JL B R 5 A Bk R AR 1Y E
0 IR 45 T At AT A 4k 2 4 B o R (90 4n %ot A FT A
R HEWT) (Corriveau & Kurkul, 2014; see also
Doebel, Rowell, & Koenig, 2016), 7E—IWF5EH,
SIS M2 AT LRI T BAME B AR E X A 2R
MRt A i), Hh— AB2
PEALAE I 0 B () e R R R S K AR L4 T
TR HAFRATHIE ), J7— AR R ARG
)i B (M0 < F R 2 R O = L3R T K 9T BRI
TRZ") G5 R KI, F N PE A YR M4
WF, 3~5 2 04l JLAR M ) TR AR A 96 BF A B 3
(Corriveau & Kurkul, 2014), ZWF55 %M, 1L
FEON BB AR HE BR 0] i 1 S22 S 90 00 Hh A AR A RE
AT g i T X A AR SRR S HE T 5 S AR L3 i 7T
S, P SHEWT B RE RS T L M R oK
1728, B BAEY L X 45 JE B AT 5 0 A B4
B, B0 LEEAERS . A AR N A Y BRIA]

L5 LT, LT LIARYE i B 1 B IR R R Ak
WAt ) [ 28 S B AR 2 2] o 2T L2 BT 2E b
TR 55 B A G 1 A5 3 1], AR B TG A B 1 R
WA X B2 5, H 2GR X 0 hIE S FEEE
R R RE . XSRS U, JLE AR IETE
TCACE R N R 25 1 T R R RE, 16 hE
0 R 0 1 LN AR K B 3 Y
PR (0585 B AETE A R, FEXHE B3
PEFE A AT A5 BE EATHERT . 7E )L 3538 2o A S B 2
HERMIR A SR T, AERR R RS AR
UGB BEMER . R, VRAXFAE R
R ILE SRR R, TR . &
BRI AR o N R SRR S 22 R
ffRE, JLEERE S X LT VRS A BE R, X AR A
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DINEEESSE
3.2 MEREREHE

JLEAAL AT LUE B 75 15 4 8 X o Bk ik
SRR, AT 2 5e a8 X g B 1 A X0
ATV o JLEE AR —FE, ZEPPO i R AT 23 5¢
T fit B¢ & (explanatory qualities/virtues;
Glymour, 2015; Lombrozo, 2016) . A5 W57 45 T
5 R o i A G A S AR AR IR X L B R (R AR
sz, o F AR R AR 2 T
3.21 MREME ST

i B 1Y 177 2 PE (simplicity) 2 95 fif B UL B P
& J5 IR B 1K 8 2 JF (Bonawitz & Lombrozo,
2012; Lombrozo, 2007, 2012), 7EXf Lt Z 4 fift Bt
PR et, BREEEATE R T B SCR, WMOGE®
SINHIERE S FHRXERNMEREEREN, 5
RS G R RO VA TS DY N A WSO R T
fife B (A2 B AN Sk [E] D) A TE S 5 i 1)
(Lombrozo, 2007),

Xt 2ERT LE B AR T — 345 R .
Bonawitz fil Lombrozo (2012)[1] 4~6 % JLEANH T
— PR A Br L, R [ B 0 R R A B L
AN SEARMEE R EEARRFSRE
Biggitdr, gtk Rl kB, a6
KA RFEICRZLT . 5, TRHEMERE R
ARITE, SEIBEMITMRNERES T, Lk
ZORILEM R — T RE M R A . AP KR, 4
ZM 5 Z R ILEMI T AR R 2SS,
R 2T )L 2B TN AT A B L W) A I T
5 ff B . Walker, Bonawitz ll Lombrozo (2017)f
FH TSR AR T Rk R, SCi g it
THEMER A LTS, M 4~6 X HJLEZIAFHA
AN B AR B (43 SRR AE A6 B AN TRl &), JF
W IR JLE X LeA Y A R W R B, SC A ER I T W
BT B8 A MR L [m] T PR A R (R 3 T S 3 A
A ) A 9 ) i Ak 7 i IR e R (O A R e /b BH O 43
W SEPIFEY AR, SRR, AE4LE X
SRR R R R 2ZE T 4 FILENH
Tl BRI W WS, W5 ZILEC AR
U X 8] 2 R R . RIRBFIE R B, #ERT)E
Wy )L = B B0 16 2 PE R ), AT RO —
T 06 o0 G 32 ik (PR R 45 4 B 17 2 P

JLEE 55 BN A 18 35 it R ) 25 32 B3R A v R JR
ik PR, Kb G m A eI, —

JrTHL, NAI G157 ) i R 2 B 1) (rational )R %
ST X 43 T 749 15 16 2 P (node  simplicity; {4 #
e i B P A 9 AT BRI ) AR IR 1T &) M (root
simplicity; RILFE R BRI ET IR BCE ), KPR
N B R 2 B X AR R 2 P A IR 4 (Pacer &
Lombrozo, 2017). AR ] 5 (1) figt B X 2 42 1 R 2R
KRMAT THER, XET A H#HATIEN . 5
Brfnfgad o [EE, AATTIA A AR 5 B — i B F i1
G B O B — i R AT AT A s R
MESEAR XS B K BT LA, AT S i B, mds
R S5 M 7 5 e B LA — G, oo — i,
NAI s - 155 5 f g ] e 2 I & 28 (heuristic) H Wi i
SRR A, HBPRAE BXE TN, &5
BRI ML R B T 7 5 R RYIE 10 {5 A4 Befd
W AARTH B Wi i 2 i B (Lombrozo, 2007);
MR BT LTS, AR R B
Gy AR AT, AT 23 4R TE AT BE 0 AR, RIS
fEBFRTENRT R Z, W4 3 6 & JLEAIRM
I T332 5% 1 5 B A B (Bonawitz & Lombrozo, 2012).
XFRW, 65 M b v Be R — A e R = R Ak,
BN IO B T A PR T R R

i LR, 2ERiMILEC R —H R
X i B B 1 B PE AR Gr, SR, X R R LF IS 1Y
INFHL W AA A i AE 4l L EE 3 IS 2 AR Ry
BT T R R A AR 7 3 S AR X i R M Bk
T AT T 1 28 O v 2 T A5 2 e R T AL Y
PRMEHEWT 7 J5 SERI oY T BRI — (A AT e
B, Jfak— 20 BT L 38 D 4 141 B A B 0 D BT
(AR, XA B F R 58 & AR AR R R 22 ) rp g 3
PE R R
3.2.2 MBRHIE

fRRER T B (breadth) 2 45 fif 5 15 BH A 18 35 X
gt BBy yE B K /D (Khemlani, Sussman, &
Oppenheimer, 2011), JLEFB AN R Z 1Y
il BETE AR, IR Ay 6 R B i 2 R AT T
#(Johnston, Johnson, Koven, & Keil, 2017),

FarLE D &0 LOAR B R B AR
MR FEY M. IR LI, IR0
WG B R BRI B, 5~7 8 B LB HESE
W R BR R (B G sh ... ) LU ABE 45 31 Rl /1N
A B (BT A B ......”) - (Johnston, Sheskin,
Johnson, & Keil, 2018), 7E2=J H SRR, JLE
TR A 2 2 TR 3 PR S T g PR, B 25 T
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22 WL P14 1Y A7 B (Johnston et al., 2017), JLZE i
IR AR AEE B B Bilan, EXTY
GRS B R A T4 2T ), 5~7 % JLE I %
2 L ARE G Y FR R B A R B IR Y e A
(Johnston et al., 2018), JLTEFT & H & X & ¥ F1
FUEE AN EE J7) A IA IR, 7 GE 6% 3L A S L ) 24 fop A
P 3 P o T LATE AR B g AR Z T, L
B TR PP R

7AW % T LB X R R B v TR YU
(latent scope) 4 i ] 14 o A2 T8 1 0k 7 310 1T 98 i T it
HH L 1 1 S TIE S 45 SR 9 4 (Johnson, Rajeev
-Kumar, & Keil, 2014, 2016; Khemlani et al.,
2011 WFFEH B AFIILH (4~8 %) R BUEF X HE
AR, i R R (N T UL Y 2
%, SESEETREELHRE  SEREM, W
N 285 6 1 A 90 BB 28 R fd BRI (B B D R
TE S B4 10 1 BE ) A TE 22 1) I 4F (Johnston et al.,
2017).

Zr LR, SRR LERME TEAR
[FE 5 N #EATHERT L 25, SR AT T DLTE A 508
24 S FH AN, IR, LI A& B
TR AF R T Y R, A TTRE S & PR AR Al ) RE 2k
REFEMRE FrLL, XHg R B2 1 I 4 7T B J2 )L
T MU BRSP4

WA WEE FEZEHEE T B ot B 7e A A4k W i
BB E . PR R I, JLE S A —FE,
AL WS A5 D M R SRR, I 25 MR 4 i
Y BT & AT U0 BT R M B AT B A Y
(Lombrozo, 2016; see also Lipton, 2004), H. 32X} Lt
i B 1 T A FIABE R AN, RN R L BB 25 2 M R T
T AN, A R AR A e B
)5 5 R A 5 Y f# Bf (Bonawitz & Lombrozo,
2012; Johnston et al., 2017), AR & fifE 18 5 it 1 -
KRR Re IR T 258 iy g & 200R, WAl ke
TR % = 850 i B 1Y) BEAE % £ (Pacer & Lombrozo,
2017). Ji & ZORERE S W R A L Bk
R S A B B AR, PR R A
AL . LR RN, BRI RS ILE
Hzh . s S R, FRPE AT 0 BB T B L
TE 52 Z A% S5 v 3 o i T A L ORI Y S (e g
Hermes, Behne, & Rakoczy, 2018), 7EJL ) 1E#E
PR SR 2 Hp e S ORI MR I A U AR
SR el R ARAE T, XA R B IR AR

) 7] A8
3.3 BREHERR

TETH N 224 ff BRI, L EE A 2 AR 40 A R
F) 5 A FR AR e BR TR AL BT Y Bk inl, X AR S 5T 3 A1)
X B A A BT 3 X (essentialist) XA, o 1200
ROAR, X TR BRI, A BACH —Fhi R
BN A BN, BIAEAE—F EIE (bona fide)fi B
{7 JFi(Salmon, 1989). WLELEBL, fERZ MR,
T e 2 3 L AE ff AR B I SR R A . R T, X
W AL 4 % Bl Sr B BE, Bk R
(] — [F) A 2 772 AR O [ SR A B G o A o] fie AR TR 1)
BEER AT LA | H 22 B0 mT BE Y T 28, 3k 4 [ 25 A N 2
5% ) 28 4 A AT (van Fraassen, 1980; see
also Vasilyeva, Wilkenfeld, & Lombrozo, 2015),
M, SR E N MBS E X
(pragmatism) UL o ISR, Xt T Arfg A n]
B, V2 R REER R A BRI, AAETE4 %) A BB
A, TR SRR I I AR B AR Z B B i R R oA
rf s CRE A TR) I B 19 A B 1% 2 B2 (Chin-Parker
& Bradner, 2010; van Fraassen, 1980),
3.3.1 MEREEXRK S

Tt B A R R 1 24 < Ry A2 Fne B A 1 )
M, AR R BN R — R g2, flan, «<h
2 RE Y B A A BE A5 TT DA A by i 2 B 114
PRI 7 1 PR 45 S 30, o AT L3k J2 8 A
BERH B T PEAT R %% (Lombrozo & Wilkenfeld,
2018), X PUAN IR AR M2 T W] — R, (H Y
J& KA [E) (Lombrozo, 2010, 2012),

BAe A B, 24K Aristotle B2 H T
“PUA 38 (Four causes), HH LA B B0 A 6]
[fi(Falcon, 2015; Lombrozo, 2006), HH, s 11 IA
(efficient cause)df 1} T ILym ML, 4 Ul W] 559
PG )R R 5 225 3k [B1 24« U] (how come) ) [A]
A By (final cause)fs i T IhAE . H M55
WA, B UHFEYRE W RS E SRR
“JAi” (what for)i A&, 4h, T H (formal
cause) JH ¥ 0] (1925 J& 5C £ R UL 4 J8 1k 1 %
i, BUKHEA (material cause) 35 4 A4 20 B 4 o ok
PILEER YN dRi DL e o DO NS R B ey e 2
LLE N T R B A R BRI . O3
G AT AT 9T ) L3 AE 45 R ATk Y i R T AR =
BIHE S, A% L B4 2 i BAR 2 (modes
of construal; Keil, 2006), {235 H i (teleological)
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BN B (physical B o 33 P A i B AR =X 40 31
YR Aristotle i H 8 E 53 I H .

LT X BRI AR, B ST A0 i R sk
1T THIRL R0 400 A BIWESE B B 8 AR TG R ACEE
12 L2 [R) A0 1 i B 40 43 1 T B 938 (teleological)
fir A A K SR 16 (causal)fif Bf (Kelemen et al., 2005),
I3 A W53 K e R 40) 43 1T 1 RE 2K (functional ) fif
B F AL ] 2% (mechanistic) f# B (Lombrozo, 2010;
Lombrozo & Wilkenfeld, 2018), kX4 z0AY
BEE—E0 . BMIIREMERET AT I6e .
H Ay SO PR, BT B Bis g B,
R e A3 1 AATTX PR SR ML A o PR 2R 4 1) B
i, RWLT YrEER iR BAR
332 JLEXAEEKXEREITG S5 RHN

JLZE F R 0 A BB R B iF 2 0K, b AT
HEWOW A a2, JLEX A R AR
FERIHETN . TTAL RN SR 4t 2 e B TR SR 2 & e
) [ A

P g R U 22 R e TR B LEIAHRIX
AR iR, JLE R BT EA B Y aesi=
AP R X R T5 X (Keil, 1995). —J5 T,
/NEEH AR L (7~10 )&\ R i E T
HwmAsE, EET A ARYihs<AE
Y BT RE SR BRI B Pk, A Sk Z T DIR R
X FERE R 1k At 3 Py A 7E I THHE B AL 3R (Kelemen,
1999; see also Piaget, 1929; Schachner, Zhu, Li, &
Kelemen, 2017). 5 —7J5fi, 3. 4 41L& A
R — A KRR, M E T
TR T2 PR Ay S 6 5 4 N 1 R A9 L 5C (Muentener
& Schulz, 2014; Buchanan & Sobel, 2011), X3
JLEE HL A B AS RSS2 A R A R B R

TEFEN M Al L, L2 XS [ AR A B 2 1
FEEFEME? ARER TR, FHi)LE
(2~5 )W B ACRES A AR R PE |1 227, R T
2 (e FGE 5], H 22T L2 X AN [ AR =X At R 1)
PR NI WA R, R AR L2 IR AR X
— B R A B B 19 3% BE R 47 (Frazier et al.,
2009), B A WIF KR, 7 E 8 & JLE AL X WIS
') RS} B A 4 I BT R e e, I 1% A AR P 2 1)
RIS i 2 DR RATL A 7 B (el 1992) 0 BEFR K,
JLEXT AR SR B TR A e A R 22 R .
gl LA I X AR A R Y R IR AL,
AR LR T U AR 0 [70) 50 1) S0 S B 2 6 A 52 2K

R R 7 R PR 4

JUE Xl N B TR) 1) e 27 ) B S R IAE XS
Wiiml (4 B s 4 b, FORER I e P R AN
X A B I IC A RICR 7T LA Sz e 1 )L 3R 4 il A TR1 24
TGO, Biln, AR, 48] 5 5 5 G LR
FHEE Z2 BN S I A Rk [l 24, ELABATTX [o]
B RCACROR SRR A G, RULE X A
i TR T AR A I 00 2 J L B R 30 R 0 i T e o 1)
B2 Bl (Frazier et al., 2016), JLEE Xt A g Bef 2
oAl 2 SR 9 i R PR I S . B AR BRI
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BEAEMA O E T SR R W (episode-
specific) F1 ¥, T J& K 13X 26 AR A S — M P
(generic) A (Csibra & Gergely, 2009), FrllJLE
SAER S i F e > il R =X

VT — T 5T ELAE 75 56 T 27 i L XA i
BERRNAEN . L5 4, 5 5 JLERY T Lk
FAR G (I 22 B i i) B REL L 1) H Y 2 g = A
SEBUH iR B, 205 Bl L3 XA 4 (an
AFEREFI R RS S s kilsE
SOPATIEREV . SRR, Joit L3 S v F)
WA B UL, M AT R AR 2 SR LI
AT 285, LR P e A X e R 8 R AL RS B0
FE2F . X R FT L S XA R A R
A7 T RH RV RR HE B RN, IR 2 B HH 0 2 — S i e
B R G, BRI i £ 2R 5L 3 48 (Lombrozo,
Bonawitz & Scalise, 2018), #X1M, %ZWF5E K H“H
— 15 B {53 (Vanderbilt, Heyman, & Liu, 2014;
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2010), Sederf Lz HE T g5 i — Ak
R, JFIA H B &% AT iciz 8tz 1k .
AW AT LA [R) s ) L 3 2 20 A Y i
HE— 2D ERUABATT X A [R5 XAt o 1) e P R 40 1)

25 L, MATR BR, FEYILEI AR
B 1 i R A R PR &, MIARE A L
DU A ] S5k 7o) AT 3 B o o A [ A5 XA 88 1) M
P H AT B 5T % AR LB AN ] A2 X
il B PR RN O, HAUAH M LLAEL L E
XFZ IR AEAE BRI, BT TC AR 4l B Bt
FARG MG 4518, JLETC 22 5 12 2 A TH]
R i B A A HLE, X r] U e B = i L
HERZ MR, N ILERMEZHENIANRER,
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(R X R BRI 2= S A AN G HE Ty, B
H B Dy RE i %5 PR AL e B AT B A M e 5 )
Tihe, [H AR AR R E S R B, G A — AR
) ik A8 5 EL A 3 (Lombrozo & Wilkenfeld, 2018).
S AT BT A AT A, R i R E
ANAT W VEAL - f7 76 5 38 4 KX & (Lombrozo &
Gwynne, 2014; Vasilyeva et al., 2015), fflA, JLE
7 B A N R RE g, A TR AN [) 5[]
RS R b R 3 R AN B A R R AT

4 RESRE

A SCH SRR TR R B AR AT (B AR R R
HRER . FREFRO)LE LB . PPAGFIR
Yt N AR R FE R . AE4)LEE 1w BN BE N Z F
B3 o DX o0 O R R A RS, RS AR K, LK
AT DUAR 4R 120 SR EAE A A B & X 45 A
R MEBRIR, DA A i B o IX 43 0 R T Y A
Beo JLEXT BiRZE . FHEMIAR SE kT
AATTIA S 338 1 R J o (HL DA BT A 58 AR SR
F, 5 LUT [R]85 i R«

B—, ARAFFN I — L H RN T R
RIELE BRI P ER, MBENFIE
R AT B AATTHE e B 1A vk, (H A W] REAE
NATTVPAR fige 786 I 2 s 7= AR T ARG R . 5040, AIFSE
KI5 N RO R, PR B2z ARiEn]
VLS i AR R B TEAR, (75— LB AN A 1) i
ARV LI 37 DR B R P B 52 < 2 3 i
(“seductive allure” effect; Weisberg, Keil, Goodstein,
Rawson, & Gray, 2008), J5Z:MF 5t — 4 KB, f#
TR U B A A R B A v A 2 I 7 1 B R4 v
T NATTXS A B 19 5T &= T 4l (Weisberg, Taylor, &
Hopkins, 2015), X i R MAEVF 2 HAb 2= R
S, RRON R A 9R ZU A TR I8 AR 2 R
(Hopkins, Weisberg, & Taylor, 2016), A W55 #1
T BRI K AR 2L 2 2 B R R 22 S R A
H, RIS FT LR R 0 R R R B R
W, ICILPR TR 4T (Frazier et al., 2016), if
FHEWINN, BHERE . BRR B ST R Tl 1k
MRS, @R ANTE HiIA ik 2 2 B 50 4 i bn
& (Lombrozo, 2016), Xt T JLERVE, H AL
i B vE BRI o T B AR BT R, FIERRTE
B b 3R 35 07 ] B 2 il L 2 X N R 3R Y TEA
HZ AT RER O ) LE XA N R BRI BB E ) . R

W FRAER VT L A e B R 22 ST I, R4
XT R IR N G, TR R 1) LA 0 &
JEAE LN g B AT HR 0 5 R g AR A E -

B, ARORAIF Y T B A M R 1 LA R AIE (R
TR N AR )N L B e B R R 2 ST R . —
i, FEAFEEE T, R 0 AR AR XA R 4] W 19
MR . DA RE IR BR8], DAL P9 25 R AIE
kU, A B E B 04 i AR R R L S A S 2 T
2. AR EI, A4 —SiE sk
A B 42 0 A2 ¥ (Prasada & Dillingham,
2006), <l At BEER AR ? 7 <H Syt Z
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ST LSRR Aristotle BTEICA R KRR, BIiE T
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R 7 BRI )L 3 X 3 R R A 8 ) TP AG 53 4%,
XA T5 1] BRI ST AT BT 107 5% 38 4k 22 R A\ B fif
JLEREEER RS, W B Furoe s 2L
#1228 8 A J (Prasada, 2017; see also Gelman,
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2018). 5 —7J5 i, BRI AARZ, Wn— Bk
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(completeness; 8 ff FE N 25 AF7E N 25 BT O FE )
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Bechlivanidis, & Lagnado, 2017), #R11, HAEj%%K
R T s LB SR B I R 2= S e A5,
AR AT G PERN )T B S AR RRAE [ AR5
FRRIE I AE 2 R R 1Y, S8 i Eilt — 2
AR R N AR X LB B R T W
fEM -

5=, BTG TR AR X ) ST RS i
AN—o fEREEA S, AN IR 403 ) 51 17 At e L
A AR B E (Keil, 2006). WF5EEB, 41L& A
KON AR S e A, BRI AU R R 1 1Y
“F 45.(Sanchez Tapia et al., 2016; see also Hickling
& Wellman, 2001; Keil, 1992), 7RF #5545 F A %
FE LIRS . 2~5 B ILEEXS SRS H R R X
By fif B PR B Ak O R R BN [E) i ER R R
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(Frazier et al., 2009), L7154 AS A= it B 1) 1T
ARt AH 22 T2 JL(Lombrozo et al., 2018), X b4k
IR 3 R e 2B S — R R, (RS
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=N N A W W s I NI % <o O e A
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T R4 5 3B B VAT HERR L2 19 56 20 i AR 451 =
XS A5 SR A e, BEIT LE WA B kR
PR AT By [ R4 . ARV UL B A S
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(1 08{iE 3l) (Sanchez Tapia et al., 2016), YE AW
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S, J5 SR T i — T LR XA
ff MR MR IR R AT R B 2 2T N R TR ML . —
J7 T, BN ARG 4 187 B 1) fife T8 A 2 T S ) BT 7,
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W 7 —J7 M, JLEE XA [R5 AR e i 3 5%
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Children’s selective learning in the domain of causal knowledge
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Abstract: In the recent years, children’s selective learning has attracted wide-spread attention in the field of
cognitive development. Specifically, understanding children’s selective learning in the domain of causal
knowledge provides important insights for addressing a classic question in developmental research, namely
how children acquire knowledge. Children generally acquire causal knowledge by identifying, evaluating
and endorsing information from others. They actively seek explanations from reliable informants, and they
select their responses based on the quality of the answers they have received. Since an early age, children
can use verbal cues to distinguish explanatory responses from non-explanatory responses. Moreover, when
given several explanations, they can tell which one is superior to others based on the structural
characteristics of these explanations. Older children can even identify various modes of construal and adopt
the appropriate one. Future studies could further investigate the roles of other exploratory characteristics in
children’s selective causal learning. Researchers should also further address some controversial issues
regarding the cognitive mechanisms of selective casual learning.

Key words: selective learning; causal knowledge; explanation-seeking; explanatory qualities/virtues; modes

of construal





