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BHIILERZEI SRITRENXR

E oA E A

(RIS, NS AN AT IR A R SRR, KD 410081)
C R AT e, A 610106)

W E PATHREM LGN E e A RAT AR B ARA R ey E TR, S FHILEORF
FIAREFTEZNER., FHILERFFIEMAIRIDEZ LR, WITHRABINETHKFZ TN EZAIM
IHAH, FEILEPSTH R R FF IR G AEEMDLTANG £ G, PATHET AR R, FRET
AR BATH . SRENTIHFRFT TREA L EILERAT A RALFRAGRENE. KRR T VA
HARAT ARG R A% —NEL L, REZTEGIEE LA FIIILEHITA RS LA FRAHNERLE,
Bt —HIRRIET . MFEUBPITHR MG EZ,

KR FHILE;, HFFI; PATHRE; BFRD

SRS Bs44

1 3l& TG AL HAS PR RE B, TR TE XA B XA
BT A L AR 5T b R o T MIﬁﬁmfﬁ’@ﬁﬁﬁif%ﬁﬁﬁfi

; AL e I (Isquith, Gioia, & Espy, 2004), FATIIHE R LIFEE
iﬁiﬁiﬁ?éELQT?;ZEiﬁiﬁi f 1 U — B, LT B R TR RA,
R ST B R, R L R B A A 36 R R g ) = A B 4> (Miyake &
HEFRAE /7 % JE I RTHE S PERILRE . B0, TAEID Friedman,2012; Schoemaker, Bunte, Espy, Dekovié,
KX LT o B P B2 2% 5 6 7 > ) (Gear, & Matthys, 2014), TAEIEIZE— i mbiEa
Hoard,& Nugent, 2012). filan, JLIEFIEIE0R 0 i A ARG ARG, ELAH A A P s B S0
WRBIE IR, WA R IO TARIRIL, RIS 5 AR R )
Z. DL 2 RGE BCE . A, TAEICAZ AT LR L5450, dedr B A i 58, ARG
B LT 2 4 W ) S B e R R, O P S A ARG AN [F] A R U BE oK, AN [R] (44 55 5
1 8 2 45 4 R B AR P % 75 (van der Ven,  (DIESZILEATHAR, SO0 IE ALY
Kroesbergen, Boom, & Leseman, 2012). 45—, j  WIFGRERBAERZHE R I HOGRLEL 0502
TFOIRETT LSRR LB A TR WA S, Bmdeg] D RINHGD R SGARIN AR AT R R, XA
S5 A B TS, AT B ) v L R B IE A B Bl Al SR BEA T A R A
$(2%% 3] (Montroy, Bowles, Skibbe, & Foster, 2014), 5 i (Miller, Miiller, Giesbrecht, Carpendale, &

FURT, 2 SO S AR 1O s X ik ik gt Kens, 2013)

o —BIH, PATIIHE(Executive Function) &4~ PAT IR — AN BE Ty, AU &
PRt 52 2N IE S e AT ARy 5 BDLEMECFERR R, WXILEME S KRR

] 106 Bh 1L B, A IS BT A RN T, R EENEN . Sl itIE A, 6 & LE R
Z3 [ FPAT e 5 B 152 | 450250 06 i 35 (Zhang, Hu,
e FLB: 2017-07-10 Ren, & Fan, 2017). B3 L3 094047 B g ] LABT
* HE A SCH SRR HAE RS H (16 YIC880025) W 5 BE J1 19 & J& (White, Alexander, & Greenfield,
WAE1EH: HEST, B-mail: kangdankang@163.com 2017), 1B, B S5PATIRERAE IR E LB S
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85 ol 2= B AH OC B P2 B T & (Cragg & Gilmore,
2014), B ILEMECA B RE (A B A R, 1T
BREREATT 550 AT T g, AR L3 AR AL
22 HE 77 1) H ZH K F(Clark, Sheffield, Wiebe, &
Espy, 2013). 24, BFFEHE O &% AT D RE FI gk
2SR RIAT T RE MR fis e L34
22 ) FIPAT DN RE M OC R T LI 20E A iR
AR . BN, WIRIATIIRE 58 Z R A
SRR bl S, IR 2K AT T RE SRR R A
HrE—E, TR EE A S RS
il 55 B 2 2] Z B O &R AN R0 M B TAR i
CEHY], IBAEE & E R T IRRE 0 Bg gt vl
OGRS LE I R Ty o W BT D) RE
TE LA R BN IR T LR ) Bk, siE R
JLEAF R I, AT I RE S B it 2 18] 14 A
KRBT, B4, (E2EHTE0E R /N2 B B
IR AL & B Z BT IR A S A &
o AMFFESE PR R L (3~8 )M IAT DI BE
FVECE 25 ST I SE ZR, LT Jeg g o ] A2 30 79 o
RE R, Bk, Mg T ILEEEEE T AT
e THLH; R, BT R LE A fR

H5PATIRE R B AR R, w5, O AW
BFFTIEAT T R FE X4 I B A S SRR A 58 4 —
FERI R,

2 RHIILEHFZFIMNITINEMT
Hl !

21 IAERIZIZHLH

TARICALAE LB EC A7 ) A AGE B 55
S SCHEVE R, AR ) A R SRR B AR
(Cragg & Gilmore, 2014), TAEIRIZRE =T
SCHERL, AT LTSI L 55 AS ] 4F 8 B Be 1) £ 2 4
fiE(van der Ven et al., 2012), TAEICIZFIEA A
D5 R R EEARSG, AT LU RS R AE R 4L s e
P HSkaz B By BRI A J  2E 5,
Hix e s ARREHIAE RS . AT, Berne s, b
R B A F BAE Al N R Ok R R
(Agostino, Johnson, & Pascual-Leone, 2010), [EH
FH RIS E  I, JL AR AR s 3
ZENFCTAEICIC T BE M BR, ASTR AR ICAL T B
LR A . Tah, OB X 0.
BRI BRSNS A AT A 2
S(EME, BRI, 2005 BRI, T U,

2006).

I\l E ER IR R, SR PR L E W TARIC I
AEAS TN = AF 2 027 1SR (Bull, Espy, & Wiebe,
2008). 1 H., TAEICHIZ o i A = % o
TERE IO R L R LR, TARICAZ T Lr L
BE BT 07 T S T R (Kolkman,  Hoijtink,
Kroesbergen,& Leseman, 2013), %3 7b—I0ii8 B2 4/
TR, MEhILES] 5 4%, JLENTEIDRS
Ie] 132 19 AF DG JBE Bt A1 I 4 2308l 58, A 5
T AEICZ B AH G T B 4D B AR % B 1 1< 23 1Y R
(Geary,2011) XK, BIRTAEICIC £z LISk
B2 AR B AR 2, (0 TAEICAZ 5 AN R 2R 40
WA EEAEAR R AR BRI A E . AT
HE— DRI L ZE R 2 2] Bl S L, o
FH 2 B P 1 IR AR BR (IMRDBIF 5 B AE A FILL
BAE 58 MU LA 55 RN TR SR AT 55 v %) i i
1B, 25 B N RN S T DXk 1 )L 2t
R RR A E S Pk, L AR A DX R B R
HONE BN, N AR W, WIS A B
BRI, JLE MBS 0 TARICICFTE
T P 2 WD, SRR 2 2T B R X
W g L Z Wi % 114k (Cantlon et al., 2009).

TAETCAZ X By (1 8 MR R AR 7 )
RIXE LB i A 22 2] b o BRI TR Y
g S BULERCE NS 2 B — A E BRI,
HTARCIZ R SpE S B8O AT RS . AR
TP T T A PR M, DT TR 4t 52 i )L 28 ) 52 1
4fi(Bull & Scerif, 2001), JCHTAFFEHE— 2 F B,
AR ) RAE R LA TAE A2 5 G R HE,
S RIP e R &k R SN D N I S e A
JEAE 55 (David, 2012) . TAFICIZR M L2 18 i
T R ke L R g s, B o IR L
TETAECAZI7 2 B R /& (Xenidou-Dervou, De
Smedt, van der Schoot, & van Lieshout, 2013), HfI
oA P A i R B 5 (491 B BB, AR
TEAZATY SR BB A% T0 DU B 2 AR G R 2 ] TR, 3
5 B e T 0 W0 A (Toll, van der Ven,
Kroesbergen, & van Luit, 2011), TAEiCIZ 7] LIAE
Ry S S R R ) IR E LB AR 2 —

2.2 INHREMEAE

SFT L Y A R R 1 AT L 0 £ B T
— AR L AR ) 5N R A G
(Bock et al., 2015), Bull %5 A K FH a0 B2 R F 4
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G . AL | WrkEE (stroop)fT 55 DL &
BT AL S P AL E AT I RE . SRR
B, BR T OWCEAT 5540, HABAT 55 0 5 8  L B Y
Bror e ) 5 W IEAROG, HRER 1B RE ) A Ry
PSR IS, AN B Be ) i L B TE U R R R
O3 AT 55 (O B N0 RGP AT 55 ) A 1 1k 25
IR HEAERY L, H 3 SR XEAE T N —Fh
SRAE IR RN D —Fh a2, DL R I A i R i
25 P SV 485 1% (Bull et al.,, 2008), McLean 1
Rusconi (2014) B9 55 XA A1 R 36 P52 i JL 2 44
2 2 Y BLRARL 700 20 i R, DA R M R
Xof B (] 3L e v 22 M R 7 1 22 TR 118 58 45 5
Rk mBess S m . fln, R 7 2 IJLEnR
RG22, Wl n] B8 R I B ) R, &
SR BUTE AT DRI 100 80 [ R LU TE L 2,
PRI S S8 X 5 A8 8 o AT 55 5 AT AN
F1% SRE WS e 45 3 T8I 14 SR W (Bull & Scerif, 2001) . #X
M, A WF A & BT A R 1 5 2 A L Y
B IR . EREAXS 2~5 ¥ )L#E
MBS R I, AN R IE M A RE TN L 28 1 £
fit J1(Espy et al., 2004), Blair il Razza (2007)fHF
FEAW KB, 3~5 % JLE RN R RIS 15 80 hE A
KA, (H R 4 ) 5 8O R ) 2 2 IEA
Ko FTIL, HATHATFE XS LA LB A 0 R
5EAEZ MM ERNERIFA -8, EFETZL
FRAIE S UE S 2 2Z ] R DG 2R
2.3 HIHEHE HLE

0 ) 4 AL 2 PIA T S RE Y — > EE A R O
X LR IR BB LB AE i P B ) Y
P, o5 SN]SR A S RO, R CIE A
10 SR W g e [ L, G, <BRAEA 3 BRBUK, Z i
ET 28 ERA Z PRy LB AR R
A 7K — T i 7 A R R RO I AR T S et
HAbSEm RS Besh, R EECA b
it A 4 T JC O AR B B T, TR T R R
FP T A P R G BEAE R Bl n, L EEAE A R
T2 [ L 14 A 500 5 2400 o) DR G T ) R St
TRAFEW T NA 3 PR, 1B e 1
fib 2 B, BUAE— AT JLHOE R 7 7R e ix 2 n]
B B A, LB A A X el IR E B O, E
BEOGVE A B G R . BFE R B, FHTJLE
PR 400 o) 42 ) e B 8 0 1 — A T TR0 A (Bull
& Scerif, 2001;Stecle, Karmiloff-Smith, Cornish, &

Scerif, 2012), ¥ 2~5 % JLZ [\ [n] 18 ERF 5T & 2,
PE] ARG | BESRECE I SRDLE T F AR
SRR G, WA AR BE T K BE
(Espy et al., 2004), EHNBFSE LI, A
P AT LA e LB AE RO L EUE 55 T i 208
IR, 50 B BE RS AN . SNARC RN
(spatial numerical association of response codes) .

PSRRI, SRBEEE, /022, 2004; FEOLIT,

4R X B o ST M, 2 SRR )
HF)E, EMEEE LB ES AT 2R IW
T K -F(Ng, Tamis-Lemonda, Yoshikawa, & Sze,
2015) o 3 150 I SRtk — e 4k 4 400 ) 42 T 55 L Sk
RERR M 9 I DL 0T LA AT 55 T RE T L 2 9 4
WG WLAb, B o) R L AR 0 4 ) O
T A7 AE BRI, 300 428 1) 22 2 o L 3 A e a0 )
AL TR M 11 5 3 A Ji Rl 2 — (Geary, Hoard, Byrd-
Craven, & DeSoto, 2004),

3 RHIILERITURSHFENMNE
BNk &

B L By PAT DI RETT L B0 2R > A9 2505 1
%5 (Clark, Pritchard, & Woodward, 2010; Monette,
Bigras, & Guay, 2011), HATIIRETER -
YER S5 XEREAT R R, Rl e v 55
i B AR ATIIRES S Ry, AT D RERY AR
JH ST 2 (LeFevre et al., 2013), [FI0}, 36
0] LT AT ) BE (van der Ven et al., 2012),
WU, LB AT D ae S R e AR A B A
HIICER .
31 ERHJLEMHITIIEE AT AT # 5 e

Bull S5 i Ze g KA & L 4 % B
PATTHREAR /35 5~7 & BB RE ) 2 B 3 IEAH
K, PATIIRERT AT £y RE ) 9 = IR (Bull et al.,
2008), Clark 5 AR A 3 % BHE G IITD)
BEH 6 X IHEMEERE ) 5 W IEAHDE, TEHE
TR E =R T L S &R AL B E M
HMEMTERRE, MENREEEIEMX
(Clark et al., 2010), 47 JEEN T W F K,
TTIIRE EARANRETIN 3 % LA Ea=Re ), B2
AT 4~5 % JLE M 2% B8 1 (Clark et al.,
2014), fITIREFERY, “ARTLEM AT IIEER
DL TN — 4 2% /Y 4027 i 4 (Davidse, de Jong, &
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Bus, 2015), 7EFH] 7 0L E A S RE Al 7
SRR WIAnAERE, MR, il 5RO,
T3 U Re A 37 WU T —AE R KR S B TR
i FF A< 0 3 1) F9 0 AL B K (Hassinger-Das,
Jordan, Glutting, Irwin, & Dyson, 2014),

FUI0T L B PAT B R R 5 R R R
3 IEAH O, — AR G B B RE ) 22 1Y LB Eh AT D RE
7 BE % 2% (Dombek & Connor, 2012), 7EFEH T
A D3RIV TR A DR S, A A o AR T P g
I 4l LAY B R E BE ) (Blair & Razza,
2007), X R UIAT I HE AT RE 2 H 401 L (0 i 5
Ko o) s AR AL R Y FEEOARIALE] . FERR IR
T OIREFNEL 27 2 1Y SC R e, o7 2225 i i
TAXAE R, A AT DI RE AT LA 2 JS i A
RE IR R 2, BR8N I I 5E 45
AT DI E 5 Ey B8 ) 2 1) ¢ & Y LM Al B A7
TE— U6 JFEE 40, Clark 25 A (2010)A9 BT 5 & B
FUIU L A BT D) AR AT LTI A L R, HR X
ASBRFE I IR A W L 550 R HE AT R A Xt
PATIIRESEAT S, WFoT L5 R R BEAE P Z )
PR G AR W 7T RERE RS o
32 BRHEIJLERHEFREN AT ITIRE

C A BT AR 1 AT DI RE XS L B A B
RS, AN AT T AR A TR AR Ok
2l % Y B ELIE R (McClelland et al., 2007), B
2, BUERE TR A T LLTON L E AT D RE Y K R
We? — A BT ST R W AT B Ak S R R T T
VIAHE S . PR E R, PIAERTPEILE R
TAECAZ AT B w1 —4E ) R 3 fE
FIFAEBE ST G I . TABCRE S W B 1 AT BE
JLEE X —F AT I HERYHE 4 (van der Ven et al.,
2012), 2l JLFEKRIEA FB A TAR A2 A 2 1 1
WY R PEAR (4 L 525 AR ) MBS R D g K
THRCBE D WO T 2 89 AAT B BE (Welsh, Nix,
Blair, Bierman, & Nelson, 2010), &5 KB T
JLEE R RN Z 5 805 S 2 TR) B 3 TR AR G,
PAT I REE R ) 1 rh AR R Ry g
T T AT e 0 TG A 55 (Watts et al., 2015),
L3S BE 15 AT D BE Z R AS A7 78 X il
Il 3¢ & (Fuhs, Nesbitt, Farran, & Dong, 2014), JL#
HEA 2 HTHER B PAT DI BE 2 TR0 1A 2 T HEL
SR IR RE, E IRV R AR IEAS BE T R AT )
BE () & F&(Weiland, Barata, & Yoshikawa, 2014),

VL EWFFE SRR, B E R IAT DI
B RE ol LUAREL B0, (H R X e 45 /I A —
EZHZERPR KR . O T ITT DhfE
Bor SR T RAPNRKR, w2 H ML 5
Bt MBI E AT G AR —, &
B TE R L AT D RE B K BE T i B
Jith, HAN 2R AR AT AR N R, PR L2 R 5
FIRGTECE AT IR R N T I A B gt . 26
=, BEHLECHAK, JFAE T BT A L Y IR
T IIRE AR St

4 BHIILEBTHREMBFENNT

Tt 5=

41 BITHIEET FX TN REFNEL S 6E RO 2 M

PAT T 68 AT LA i I R sl T 10182 5 (Zelazo &
Carlson, 2012), AHFFEH NN, EEHWILEWN
PAT T BE S TR 7 LA S 27l 2 W (L 96 B2 2 20
—ANEBEIVE, WERTTLLE S & L E N AT
RERS A Gt IR A BT HIRE MY T Uk 2 A
WEMNE. B, 32 H M o CER
WLERATIRET WY,

“DR KT HE” (Tools of the Mind) &2 —1~ B 7E
PR JLEPAT RN F R E R, XA IR
R 2 TR 4 B 0 S T . PR E R 147 2L
TR BT it <0 R T L PR 1Y) ST e 20 A S i
5 BN F IR A . B RIETE 80%
FIE DR T LE I TIIRE . S5 SR A S 50
R TH TRAR A 0y )L 2 A 6 B 52 i B4 7 2D
RefESr R AL THHAHILE, SR, RT
XA AT D RE A ET I s, IR A
WL E RS, 5150 57 45 R 00 e B A AE 4
I o 5 B2 BT 5T 45 S I A SR T I TE SR R B <0
R T H X AT D) i A2l BB AR R R Tl
(Barnett et al., 2008), {HZ, HHATIIREM A E]
BOLERRT . BB ) E g had, XL
A2 G A T — SRR A9 R U (Clements,
Sarama, & Germeroth, 2016),

Ty A BT E R I A=A E
(Chicago School Readiness Project, fijFX CSRP),
B—EEESNGILER ARSI k&
PATDIRE A= RS I H . SR KR, TR
ILEMPATIIRE . BUrdne . Fhma A B
P, Horbo FUECE R RE R T AUV AR 0.54;
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JUEE B PAT T RE X 57 Bl 42 TR 1Y) T T80
P AAEH (Raver et al., 2011), XIFHAFIT A H
TRFE T TERAT T RE T A7 1 A0 w38 P 32 438 T IR %,
X ANFSY B 72 R I 2 s L2 i $0A T ) e R4k
RS, AR ERGAERLR.

BH— AT, %47 (Red Light, Purple
Light)” i 5 7£ Il k2= 11 L 38 P AT Dy B8 1 3 3k 21
o XMWERBMTAEG M LU 5 . GIT17lF
e, L EE Wb AIC A Wl € 9 KT R R Ak,
WA e JE0 €, 00 KT R A <o s D 2 ) S P A 2
T LA BB AT Feom fs 1k, A RHEE R G <E .
XA WEREAT 6 A AT BEAL A BL b
WHEATL oY, SLMAJLERHSmM 2 K, &
K30 4rgh, Sdt 8 JH. SRACk. WL B, R
B4 55 (Head-Toes-Knees-Shoulders, &7 HTKS)
I L ATIIRE . PR 4E R R, HEHE
ABILE M HATIIRER A & &, 2T oRE2
LB M PAT AR S M T T IR L E SRR
P2 M S 25, O B2 L S A 5 T AS (3 (Tominey
& McClelland,2011) X1 FAE 5T RLF- #2001 44
TTIRE, HIEEA 2 m B A AR AT DI RE

AL LSRR RIERAERA . B, T
LEhs LA RERZ M T L A AT DI BE, (H27E
B — A AT 55 (40 HTKS)H A3 = 8 ok and
B Z I E TG AT DI RE, BRI 45 R T g
EIMEA AR . =, TR Rt R RE X AT
TRe LIS LA R 28 7 A R e, 0 F A L, XL
B A R R AT BESE A T 22 3 S, SR, A
W EA R IAT DI RE FI & 2 (R ] e TR 2R
K&, F R R LT 5 R E A B i %,
PATIIRE 5L S Z B T 2/3 DL ERAE G
(Jacob & Parkinson, 2015), &2, HEIHFTRILA

55 A7 3 HIE W T BUAAT D RE AT LA o5 B iU,

FE T BT Z MBS UE I BT D) 8 T BN 4522 i
g atyiop=L 1
42 HEFHMEBFMNITIEEZ RS0
FAHFIE R IR, 5 B BB B B AN AT
VISR B L B T, AT BRAR AT )
REM R, BN, DI3RE JLEEFRE 1 BARm
AR 3 44 B0 i 72 (Building Blocks mathematics
curriculum), 7E 2 5 JLZE E 24 RE I 1 [R B, i
T ILERITIIHERY & J'E (Weiland & Yoshikawa,
2013), BFFEF AT ILE SR T =4 UK

R RO R T HRA, DR THA, w4,
A8 T A SR R B, 0 R T AL
AT D RE G K 4 W T BUR R R R
B0 R T E M 587, <0 R T E 4 frefiks
FEF DR AR 0 R T H 2 L3 I B2 i ) S T
S T AR R I, BRI %L
SO A 2H R o B, (ER A IR RS
TR E KT, “BARAESRITHIRER <k . 4.
. JE BT 5 (HTKS) RS 40 B 3% 0 T F fhil 41
SHURLHLEAT DI RE I B85 4T 55 94500 3%
AR EEER RSO R T E” (Clements et
al., 2016). XHFFE U] L2 1982 ) T REAE
—E TR BE XU R ) AERAT DI REAR 7 A T AR Y
o, LAMERRETE h WF 5 R, S — A R
AE 7 (CBLAE PR AT D 8 )X L BB R ) 1 K ke 1.
I (1) 32 F57E F (Ostergren & Traff, 2013), Mi%#
2 2] S — BN R BE ) IR TR 8 A0 K, X IR
FEAT LUJR 38 MR & RO R L B8
BN R . TESCEREC D, B Ey i T
W, JLEAEECF FPAT DI RE J5 w0 Rt ok
(King, Lancaster, DeFrance, Melin, & Cleveland,
2013), X JE P R LB B 2T S AT DI RE Y ki
FEAE T AT RE AN AR, B ) AR B B
FHTAEICAZ . DN 5205 P 0 o 42 1 45— e oA R
REJT o dn, 5 L2 ikt iy RS I i T A 23 4
o] AU 45 5 O R B B S AR G 25 ke ok
X Py 7 AR 45 5 )L B AE I AT B A A
B RGBS . XA R S UL T
BeEae ) ke, T H AL T AT IIRE, R
TAEICIZ AR . 4R, X — S5 IR
Z TR

5 INEFIRE

AW FE R 7R G b 53 A SO R L Y 4R
TTUIRE S BUFRE I C R . C A MIFFEIER T3k
TTURe 5 4L RE ) Z i) 2 3 A G, R
FT U RE SR LB B 2 2] 1 3 BN AU T AL (Ng
et al., 2015), “FHiJLHE AT RE A2 RE 110
T ML TIES, TR 5EC#Z R
X AT AN (Fubs et al., 2014), Hk, $ATI06E
A5 LA XPRCF R B BT AR R — 2. A
G R X B3 5 W B K (Blair & Razza,
2007), A RS HN R TAE IS0 B2 6e 1)
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SN K (Geary et al., 2012), MILTiE. IR, Hh
TTUIRE S BCF AT D A G . /N L3R 1) TAE
T B R R B R 22 ) B B IR AR O, —
ARG L A DA R T 2 2 D) AH G (Bock et
al., 2015), TAEICIZRE T Nk RE F1, ROfE S T
i T B A B ICAZ, AR T AZ AT SR AT LA
3~6 AE LI AT BE 1 (Berg, 2008), EA W5
F14) FE DG BIF 5 25 SR 1) FH O R B0 HE T O R R BOK,
AT AR O O P 5 46 43 B AH 6 06 2R 1Y B 4
AR Pl T HRAS 5, 143 BT T G 3R 1 e A%
P 1 T P AR ek B A — 2

O MR B S . R
MBCF2UE T RE A KL BB AT o)
BE A BUE A B (Watts et al., 2015), HiZ.0H2AHY
s Rt TR, L% S BR A G 1, g
TG B4 S At AT A KB ) R X IR (R T T ),
T2 (5 FH 00 DX (¥R 3 M 12 ) R T X sk, (B3I 0 1
T =R S0 4 B0 A S B X3k (77 508 208 5
(Butterworth, Varma, & Laurillard, 2011), X34
BRI G SR I A, 2o ik R LR S
THATIIRE, FIREMRSE T HATIIREM I — 2 &
JE o BeEaT L LE M RAT D RS B . e 3
FEB I AE FH (Clements et al., 2016), $HA7IhAE
Kep e T e L R & R A B S R, JLE R
WIMECEBE 1 R LAG LB BCE RE ) MBI T T e Y
RIREEAE T HEIR . SRHEOR R R TR ST Lok &
LT AT REHR UL S HE . IR B 2T
R, SRR NECEIE, 2 UE R
SIAAT LI = L ECERE ), R IR A TT)
BE& B . R A MIBEFEIE AT LI LR LA 5 M98 3%

o, WEEMPI . G AT IR L.
SER R AT 55 o A4 IR A AT T BE e
G — i I T L, ARMERS AT DA B B 9 45
WHATA R T ILE L BT, flan, efm
F 5T HR B 43 2R 1 B 2 A 54T 55 1Y L3 AR 401
SRZINAT DI RE AT R B o SR T, 30 4F 119 56 UE 14 P
ForHT g KB, TEFRTR BOL#E AT RE Y
B AR I A IR X S5, T A N B — R A
RIS BEF R B g, AT T REAE N — AW e
1475 S T 1 4R DS RO E R AR /AR
ARG L EE BAT S EE AT LRI 2 TARICAZ ] 1 LU
KAma] . NH R A B F (Bull & Lee,
2014), A4, 275 AT LIBRBETE A [F] 9 4F 3 B Bt

JLE R PATIIRE M T REAEAE 25 7 RBift— 20
B UFAEAS [R] 9 47 i B B L 2E B P AT DI BB I 14 o

HR, RAFWHTFFETT LI ILE S R ESEFT
A TS TR T, BRI MAT YR
T S8 2 Z MRS AAERR LR, CAMR
AP T A T SRR AR AN I A B, HAETR
ZBIHAHr IR ERIX AR R, KT
TR 57 45 A 2 X T Tl e A AR 2R s =z 1] i R
R RBUAE R FE, Bk, PUTTIRE R B
2B, FEfT AR EE L mgi2s ], hAhk
TR AR DAY ST, R R 75 B 4% 5%
BT SR B AT b T MR ST D BB 5 B = B 2 R) 56 R
Y PE

w5, REBZHMRH—PHRRET . &
FERPATURE = FH ZEM X R, 55 5P HILE
HYEEE A O, I HL BB AE T A% i &t . /N
ILEMEFHRSNABXEREY, HES5iEH
AAHZE (Fuchs et al., 2010), X2 B0 X 2R B 2F
[T L2 R B R R TR] o 0 A D2 g
B, BEZR L ERE S IR — R 51 4# 1
L, EERE RN 5455 Z A B 5% AL (1 4n,
“n b c—3y B F RS A HACEM SN E
XA XK, SHEFEE LRI EILRMN (Vukovie &
Lesaux, 2013), WA W5 KB, 155 7T LU 200
JLEE M EE B fe, (HICE T IE =X 0 5
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Abstract: Executive function is the self-regulation of complex cognitive activities and a clear goal-oriented
process, playing an important role in mathematics learning in early childhood. Executive function offers an
important cognitive processing mechanism for the childhood mathematics learning. There is a mutual
prediction relationship between executive function and mathematics learning. Executive function can be
used to estimate mathematics achievement, and vice versa. Therefore, high quality mathematics education in
early childhood may contribute to both developing children’s executive function and mathematical ability.
Further research can help for clarifying the definition of executive function and unifying measurement tools.
More reliable evidences are needed to prove the causal relationship between early childhood mathematics
ability and executive function and further explore their relationships with languages.
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