DHERLFUEE 2018, Vol. 26, No. 8, 1404-1416
Advances in Psychological Science

DOI: 10.3724/SP.J.1042.2018.01404

AESISTIAMMI: IRINEFEFGINBFER

A F

+
7

=

=

AR GO BL ST N R A SR A, RS Bl A BE, B 430079)

wm =

Nt T H b iR s) — HA KRR AR E G EEN, MEFRMAE T B LRGBEHEEG TR
BH R woATHrhriAdm, VEAH —Fr 3 R RF Y, RHBHEGBH KT FEE

PPATHEAE & 0 L 4

PR ot odn T, AR FH IR IT — B M, (2 F R R HATH AR . R EMME L ERMBI . SR
kGBIt IAfe RSB E S FNA AT T BRGELTRYRHEE. RRAARTEADLRELHE. EANH . R
HIMERN 4. EREE. BN FIBRAEEME AL —F % KR EFAEG G FAER.

KEEIR  RAEHAEG, E2EIF; AT, KF
SEES  B849.G44

Guiding attention guides thought.
——Elizabeth R. Grant, Michael J. Spivey
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k25 40 ZAEH, FRE RMIRSIBARELEL T
N A 0 T B e 52 i H AR 3l (Rayner,
1998, 2009). HRZHAT A il Bk Ky Je T TE ARG
Bl B B (Vivianni, 1990), RETA %00 T-fi 52 i AR
A SR, AR 5T TG S ok SE HR
S IR, K IR E IR ST A BB E 5]
N 31 (Donovan, Manning, & Crawford, 2008;
Donovan, Manning, Phillips, Higham, & Crawford,
2005; Grant & Spivey, 2003; Thomas & Lleras, 2007),
RIVHR A% B A g 5 M DA N T, 20 A DGR
SRR Y SIS e St T AR

IR zh % k& &£ 7l (eye movement modeling
examples, EMME)e:—Fl i iz IR 21 43 %5 15 2% R ief
TS B B 1Y % 5 i 22 B0 3 (model ) 7 A T L 30

TABEAT: 55 3 At r A HR Sl B0 LA R AR IS B9 5 3 A
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U625 31 B BT ZL 24 A ] (Jarodzka et al., 2012).
W58 0 IR BB R B Ve T T2 6 — 58
FEJ¥ |32 % Grant Fl Spivey (2003)% Tk X[S 55
R % ) 18] S5 (Duncker’s radiation problem) i iR 3
WFRIE K. S8 1, AT R e gl 2
TR ST ) R PO T 1) R A D ] ) 3 R R D 11
MRSk, & BLATE LS A6 0 B A< I 1] 73 0L 18
JrH Y B R DX s, 50 B i) R A i e A R T
51 TR, XA R R A DX B R A
S I R ST E AL DGR X I, BT U, AT AE S
B 2 TRz OB X A T AR 58 W R B A
Pl ik, e B Y ) A e B By 8 i 3 4
T 3 R T I A R 1 T 2 Y MR Bl 0 %o A ek
AT A PRS2 aed f SUARHE T H A 27 > 35 BA N T

Grant il Spivey (2003) 3 % i 12t [7] 42 Hh il
AL F (cueing) 1 77 =X (R 2 fnb G B X 4800 A 52 1 4
B 1 7 M B S BN AN T.(van Gog, Jarodzka,
Scheiter, Gerjets, & Paas, 2009). Fifi# IR 5 ) Kt
UG AR K, 3 AR 98 35 I i 32 ¥ o 400 4%
S E GEAE i e I R v ) AR Bl 3 19 B A
JH(Gegenfurtner, Lehtinen, Jarodzka, & Sdljo, 2017,
Jarodzka et al., 2012; Jarodzka, van Gog, Dorr,
Scheiter, & Gerjets, 2013; van Gog et al., 2009; van
Marlen, van Wermeskerken, Jarodzka, & van Gog,
2016). filtn, #—2 LB KIS LR & 1E
A0 i Y FIR h#58 (Jarodzka et al., 2012)a6r— 44
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RS 2R & R AN fa 2z sh =t i iR 2
137 (Jarodzka et al., 2013) L) F AH R AT 45 3 B e iy
H kiR E e SR IR, RIGIEN —Fh Rk 10 2
MR R GETFH, N B R R KRN
HET S AA I TR A, X 15 3] 5% 5
# % B (Nalanagula, Greenstein, & Gramopadhye,
2006; Sadasivan, Greenstein, Gramopadhye, &
Duchowski, 2005) (1) 55 54 20 2% 4 B HE 1% Fx Sk IR 20
BEREREA] A SC TR B8 T IR BB RE AR 1] A 25 48
SEE AR T R R A, SRR T I AR T IR B
FEREAIRT 1 B 51 A I TROR (BEERUR )
Wil () SIEREAF Y, HERT T HR SRR i) Y BE 38 3
fih, LA Sy IR Sl A A 051) 7 802 I {ELBIF 5 ik —
FEMSF,

2 ERENEFFOIREHREER A

R BB RERE ) 322 h = AN (D)
) LR AR, BIAREBIAS B (2B RESM BAL Y
IR R, B A 58 AT 55 1 i P 9 5 T R
B REAN RAL R e S 7, ML KA S5 e b
IR BB o AnlAl 1 0 5 T 75 ki il 4E 55 (9 HR Sl

FERE B 1) B i R R ABUEE B, 200 . Gegenfurtner,

Lehtinen, et al., 2017; van Marlen et al., 2016), %
A v 11 7 ek 2ok VT [ R R R A 2 ST
BRSNS, T AR ) A 9 IR Bl 0 S
WL A FIGE N T, B AEG] 357 > H AL 8] =5 8]

EBIBCEE T L SRR A AR 0 AT ik TR 32 1)
R T L R EPAIIN T, BB & 218
I7) 5L R (R TA T BE o

AR SRS RERE ] B AR 7 1 5 R = AN LR
SYEYIMIC. B, FRMER P LGE S S MR T
BARZFEF ., HK, Sl — AR %
R GS 2 E ) @ &8 (R A AR Bee s
50 ) it A B3] T XS I 1) e A — E A,
Bl TEDRE R LT RAC SR TF¥#
B UFEZ ) 58 B — AT 55 (LT HOm ),
S PRIERE B BE AR BN Z T S PRAIE A 1] 5%
T hE KR, AT BT AR G AN B VG A ) AR
IE55 AT AT R AT: 55 3517 5 164 14 (Jarodzka et
al., 2012, 2013)., Wi TAR)S, & IT IR
R B (SCEA TR B SR, 10 5 & A 58 BT 55 i
S AR S, JF R B E 1 s o W) 20
sl L i B F Rk . RIS,
W IR B S HO 8 i R 3 A i [l il o B 61 22 Fn
S RGN . FEAR IR S S HOR B X
WS HTSHOE X, SRS IR B i 055

HIVEIR S AEAE I AT BE th T a0 N5, DUE
FEHI2 3] (learning from examples)HFGY FBH, RE0
2 LT R RN R T A5 A 4 B AR (Atkinson,
Derry, Renkl, & Wortham, 2000; Sweller, Van
Merriénboer, & Paas, 1998), kLG E M T X FE
DA UT WA — R ) 2% 5 2 ) AR Y

Bl 1 kAT 45 R S AR R A R R R
e RS LR AR RN B (L (60 5 A i A B, [ o Bl e B [ A K i AR K, Bk & N T
1), 22 F AR E ERUEL RO T EMBEAEUR G, R ERR).
(%R K . van Gog et al., 2009)
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% 26 &

JEU3E I B 45 (Atkinson et al., 2000), J& T1E5kE
1 (worked-out examples); % — 7 |2 HHEiE2% >
HWMEEL F AT H—1T: % (Bandura, 1977; Collins,
Brown, & Newman, 1989), EIE:HEFE](modeling
examples), ¥ TAE55HINEI 5 I, T & K N ]
VA T iy s 45 i b i e 2L B X 22 ) T F AR E
B R TR S ST T, WA T 58 ana] i 40 )
WO 22 2] F i E AR R B2 (Jarodzka et al., 2012),
FEox2E S BN, WUR BB AS 1 BT 1E A B A
FEAT N RO AR OCHRE SR B, I8 4% > 4 st RE > 15
AR Y NS, 75 00 2 ) 25 0] R 23 PR O 4 % G 6 AH
O (A8 A TN FiE LA 451 (Bandura, 1977) . it
Hb, 220 B (RN B T ) )T Tk S 2 O AL
WALS T, RS TR B F ik, AR
1512 2] h R SR T — i B o T SOk 5
> T FPT R TE R IR ML e R AE . A BESE
% &R H 4R k5] 3 1F % (De Koning, Tabbers,
Rikers, & Paas, 2007), il 41 7£ £ 4] v Jin A B €5
(Jamet, 2014) 5% %7 3k (Lin & Atkinson, 2011)%% 3k 58
WETEE . KRN TR ARESTT, WTIF
Z R I A R IR R X 2 8RR A
(ErRiR UL TAR>%, Beiig, JioiZe, 2013; De Koning,
Tabbers, Rikers, & Paas, 2009), 1] §% 4 J§ H 248 &
M R TR R (SHCE B ) M A
Sy 2] N R L B A B, AT —
RS B HT TN E R E TR, B A
AT ME LA TE A PPN 37 T A9 A PUIR ZS (Hinds, 1999),
U0, AN RE AR 5 by BV 4 45 45 55 Hh i AL T IR LR N 2
(Chi, 2006) ., 11 EL#z [7] 2% > & 2 I & 500 IR 3 0
DL BAT: 55 ok T v 00 35 1 A R T R A L M i i i)
o 0 ERTiR, BRSNS REAE AT LUK L S ) i
TR A AT R A AT R AN WAk, 2 3] F R
HE M T A ) A R ) 20 R A A Ty =K (el B LA
fargk, WEIF, HWAEZA) (van Merriénboer,
2013), X LEHES YN A B AR EE G
FIIA %I T % 5 (De Koning & Jarodzka, 2017;
Krupinski et al., 2006; Kundel, Nodine, & Krupinski,
1990; Nalanagula et al., 2006; Sadasivan et al.,
2005; Velichkovsky, 1995),

3 IRIFEERHSIESS

PR RE IR RE b G — i 2 i, L R HR
SR EIE  HA RS AR . MR 1T

LR 45 R R E, 4K EB 4 52 30 #RIIE SE AR 3
BERERE B B0 S (R & (5 B R E48
(&1 S8 A T DA T R Bl il — S0Pk 45 ) B i B
g, HARRI R 46508 R E TS A R X
T T R E], 8 XA 55 A G Xk A e AR A
] AR AR, R 55 T8 O XS A A L ]
TEARUCER, 380 1 SC =2 ] 1 S 4 4 LA B 4 s AR
B I — B
31 FREEEMT

AR SRS RERE AR (5 B b i T AR S A
MHES IR B RIER L, KB PR T Jarodzka,
Scheiter, Gerjets, van Gog F1 Dorr (2010)#f 55 4% S
MY SCHE . EAATI SRS, Bk R E R
WA T KRS 258 B FeE s,
5 A i R IR BB R AR 0 T 3 2 IR
B 55 A0 OC X A e ], B2 3] 35 e f% T e st
MR BNE S M AT B o EBES R FIAE R A4 Ht i 52
g, BRI & B T 2 45 S (Jarodzka
et a., 2013), i —HifE: 55 2 LIS 12 W Y S0 e
1, Jarodzka 5 (2012) [n) B 2 B T LS TR ARAS
[ (W AR ShAES REREG, 45 SRR Y% KR 3h i
PABSEATIE N 2 o0t BR shis ke et o 2H B v e
B 55 FH 5C XS T i/ 1Y B[] LAl B 4. )5 ok
A B 53 25 R A TF S5 HR 3043 A AR 467] 7 L o 48 R AL
#(van Marlen et al., 2016, L4 2), Hik, HRzhb;
FERE B BB A7 20 Sy 24 AE 31705 2 2 (Sal merdn,
Naumann, Garcia, & Fajardo, 2017), FEAKAL 18
RO, RV R REAE BT 6 B A 5 Bk
BIIRE
32 FERELMIT

HR Bl R 704 B AL AL A T AR 3 e A
XHESS FHAE B L, X BRA5E] T Sadasivan
%5 (2005) W78 45 SR (1) 348 o AEMBATTMBESE b, &
F I HR Sl #0379k 18 Sy — R i 5 )1 25 (feedforward
training), 5 7F% 85X X Ge A Il 587 T 175 B
U T A BT PR CHLR €, ZIE KRS
B3 BRI 2R3 0 T T AR BT
E N CTINNE E IR &G WY % 5 R | [ PR R
LRIIR BB A B T8 5 > F R L A
SEM T, MEEFEHGTELZ | BTN,
Jarodzka F 5% 1 BA 114 22 5] S5 46 e I AR Bl 6 A A 441
BB I 46 v 2 ) 28 ST 55 A0 OG5 8 1 R L
B} [] (Jarodzka et al., 2010, 2012, 2013), Seppanen



% 81 PHRIE45: V25 SR EUIN T ;R S5 RE RE 0] 1 2025 V6 1407
£ 1 REIEEEGIHAR
widE B BEp [FET VE | S HOEAOR AT
Gegenfurtner, [Ex%5  AfAfih]  Tobii TEOXL £ 45 MG IX BRI HLUCAL E
;mgﬁf‘ R 45 A 6 DX 3 7 LB R
” 45 A X v R R
25 A B R 1 B )
Jarodzkaet  JLRFLE BULEUE  SMIHigh BRSO R ICHE R R
d., 2012 AR Speed 050 3o o B ) ST 5 O X B
1)
53t T 25 5 IR 452 B e i
Jarodzkaet  WgpEAMRE  fadEsy  Tobii 1750 R UREIAAT S5 M K BT EHR 2 538 3 K0
d., 2010 i SN 45411 [X 3 e 6 B ) RIS B
E B S 3 7 2R
Jarodzkaet P fadiEE  Tobii 1750 )RR h B R — Bl R R 43 7 3
al., 2013 i fat 0560 3 o B ST S M K BT i B 77 2 B0 ) ) R 4y
i sz 5l
050 3o A 25 5 I 432 B )
T 363 o R — B
Litchfield et st RHEET Mgk X O Tobii X50  / LWL
al., 2010, I S S
S 1
Litchfieldet  pstRIEIR  Jg%E X 5% Tobii X50 / N e
a., 2010, B B ]
Litchfield et st RHEEIT  Fgh X ot Tobii x50/ N .
al., 2010, e PSR R]
LI 3
Masoneta., 5k AKAEER Tobii T120 ¢ U B 43 B SCA R el
2015 T OB ] GiEEA
S e SOV INGER & R ed = it
{9 B [T SR
S 5 ) 2 B e ) S 2 S
(195744 R ]
Masoneta., 5k AKAEFR Tobii T120 iy i AN SC I i R FE
2016 U B B AL SC P B 4 OB HIER
NS P 22 B v R T PRI
B A 32 5 (9 B )
Masoneta., 5k AKAEER Tobii T120 g IR B B SOAS O R ) SCRE Al
2017 YRV ) X P 5 TR 60 A
TR B M SC 3 PR R PR 5 S f 8 s Sz i
TS o
S 5 ) 2 O e 40 S 2 I
B A AR e i)
Nalanagulaet %50k 5t ERFI ISCAN ! IE TR U 1 4 L
al., 2006 H B B
Sadasivanet LR b KHLIEHE  Virtual TR KB e K
al., 2005 gz Research Al sjog oy AT
fi ISCAN ST L ]
Scheiter etal., Z45iliEF A2 SMIRED 250 e gl ] (LA 5
2018 EAIES 45 P v PR ] LI AT 5
BRI e PR PEERAT 5




1408 L R 2 g B %26 5
HFR1
W5 ke e IR B3 R e HOERORAS R
Seppanen & (I el AT 45 456 IX B LU EH%
;%?mm% JRE 145 6 K B KB R
Stein & L EFR  Javafilt  ISCAN / T B e [
Brennan, 2004 RK-726PCI
vanGogeta., kit ity Tobii 1750/ S 5
2009 e kAT 45
(RS
van Marlenet / W% L SMIRED250 / (7l [ 50
al., 2016, i7 TR I
Sk 1 g 5 5.
SR il S B )
vanMarlenet / )L SMIRED250 4 A He 1 Il 44 [ 1
a., 2016, 1l VT AR I
S 2

Bk ]

(e Ay [ 552 o7 i ]
I i R S R B ]

van Noord, i WEAIE SMIRED250 i e fi)" LA
2016 TERL T il
TR E A A
WX, 2013,  WFgE—r KR Tobii T120 P A X B RS ) B AN e
T 2 BT SR SO X R TR ) B LA AR R
1353 ey VX 35 P L i
1222 & SO X T ]

T IFROR B PG B AR MR BB A 0 7 1% PR S A b A BURR Wi AR 215 00 T MR Sl R e 19 8 122 TR 8
fabs L HABBGEZ I A RIS B ARG 2% AL 8 b EAT IO W, 5 JEhRic, ARSI RERE Bl 7E i N A8 1 16 A

BB

1 Gegenfurtner (2012)%% — 44 £ L #UM 4T CT 2
VBT IST 1) HR Zh R RE AL 1) 52 IR 45 24 A, % B AR SHE:
55 A DG DX Al 8 T A B n - XA 55 T 6 DX Y
TR RE D . He R A 3 T IR 3B R A 151
FEAE S5 AT BE RS ) . LR B R
#\(Gegenfurtner, Lehtinen, et al., 2017; van Marlen
etal., 2016, 40 2), W AYTEALNE] . HHL AL
SRR W2 2] F T REXE BT T MR AR
I, PR R S AEA] T e BA (5 B ZH 2L RE
33 EXEAMI

HR BB A 1) 7 PRI SRR 1 B T 5 B e
B SUFE BN T 1, X838 T s
A H #2572 Hr(Mason, Pluchino, & Tornatora, 2015,
2016; Scheiter, Schubert, & Schiiler, 2018), Mason
45 (2015) 75 5 ) 22 i 56 1) 52 50 21 Bl X 22 BUK 76 246
A6 HR S A% AR 051) LA DI 251G R1 S84 hin T 5 s
Fe 5 BOR PR E X 5 2 B W BE AR G BL A 4R
S PR Lo 4 i 24 (JCHR Zh B FEAE ), S 9 20 Bl
TEWE T SCF SRR X A B SC o 4k 4 X el 5 41

BESHEREFWE X, FEWE T3
EE PSR PR IR R NP | B S
X3 5T 2 i DU HR St R e B (i 2 2] 5 A6 9
22 B L rp 4R 5 S AR X I A £ B (Mason
et a., 2015), RIE Z bk 7 &I SC# A . Mason 45
(2016) i Ji5 — 51 A KA i 3 5000 Ry 2 > b RH(IR 3h
B RERE 1] [7] ) ) & ARUBIF 58 AN AL — A UE 52 T LA
R EE L, [ A AR A B ST 6 2 A 3 R I M SC
FI) [ DL B DA P 1) S 22 T Y B A8 Yk B30 G 4 ) 4 TR
%, Wk, WRSEEFEREEIEE T 1B SCp R i
AT, AR EA KSR DIRE,
34 ERENITE—H 1

I AR BB AR AR 1 S5 ol ELE ) B I e T
WE2E ) B 5 R B H %2 & 522 H ZH
F BR Bl 0 R i — 3, R R Sl — o &7 3
WA WF 9T & 56 v (Jarodzka et al., 2012, 2013),
Jarodzka %5 (2012)i158 TR M EM S 5 € KW
TS Z B AR ICEE 2, e 25 % R IR 3 AL AL
VIR TR U2 BUAT, B shBs A 4 41 9 Rk R BE
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BB A T A, U RO AT 2 R sl R
BEIE A5 27 2] 3 5 L 58 22 18] (1 B 3 93 B 0y —
. B RTITH, Jarodzka % (2013) i1 T 444
P R [ (R 4 A0 A2 A AL 1 (scanpath simiilarity),
45 9 o AR 45 B 191 20 gk 2 ) A AR B L4
2B, R WTIR S ES FEAE Bl i 15 2% ) 3 522
B Z IR S o oy — 3, Bk, BREhEERERE
BRI G153 T2 EEE T

MERE, RABREREBIRRE AR5 SR
(van der Gijp et al., 2017), FEH WAL k{5 Bk
B A9 5B, FRERPUEN—SHE. A
BRI, ROy 2 R RS AR A
PR 5 AR N T ) e G B e 22 5 2 S A 001 4
VB, WAL B 2 r i IR Zh i 45 0047 5 . AR EE
M, LRI AR Ak | T34 LR
B G AT MW B2 T34 5 bk, BETE R R AT &
1507 R BT R EE . 8RS 0T
AB(ZRR ST ML . AR, BUIiESE, 2013; i
P, A%, Faids, RS, 2016; De Koning et
al., 2009). K1t Ay 7E CRE R SRS HEAE 1] 0 25 |
SR H B4R T R AR L pUAS T BRI R 8
Bk RN,

4 RE|FHFHGSHFYHR
AT 7, BF 8 5 0 B — A il R

B L R e FIA AL RE A0 AL I A BRG] o,

HBCAAORBR N ? W3R 1 WTLUE L, PRt
RN ELI IS5, LR e miih ot & B
W E EEMNORFFRCR . T RRCR AT h B i
[] 5 R A8 S b |75 458 T IR Sl B R R A1) ) 2 A
FH, ACER 73 AIF5E S SRR Sl R 51 4 R A T (42
R ORRE . IERERCR, BEARAT g S [a]) o
41 REFHR

HR SR e AL 9 B E Bl T BE % £ E I Y
PAE, I SCHF 13X — Tl ] (Jarodzka et al.,
2010; Mason, Scheiter, & Tornatora, 2017; Nalanagula
et al., 2006; Sadasivan et al., 2005; Seppénen &

Gegenfurtner, 2012),, kb 4: Litchfield, Ball, Donovan,

Manning F1 Crawford (2010)% 5K ¥ izki2 Wi Mo &k X
SR R EE T, SLRABIRAENE T EHKIR S
BERERE B 2 J5 B2 S 1n) 5 BUAH [ i 1 4 0
R, KBTS HR B T H M4 . Mason 4%
(2015) & BLAH LL TC AR sh B AERE B2, WA IR 2%

BEREBIHR 2 T 24 > F 0 SCFER B U R A5 B
[W1Z J5.5% . Gegenfurtner, Lehtinen %5 (2017)11E 52 5t
FEEBLRAEWE TSR Z 5, Ml
PRFFAT 55 b X0 8 910 (14932 007 o 0 2 R A e A
P IL LKA B T AR . SR, O — LB
FEIWAT K AR Bl R ) 78 DR FRICR 1 I B
Y1 . van Marlen %:(2016) & 3 G182 2% > faj 510
JUAMT 24 (A1 R (5250 1)38 S 52 2% 11 JLAR] 25 7] 130 (52 56
2), HR Sl B 3] 910 5 A A5 T 1) IR AR A1 a2 iR
HIARFF - Mason % (2016) 1 %7 & FLIR ShRE R L]
X SCFAE BIZ B SR AR i E . B AR
A AR 345 B R 31 BELRS: 17 2% >J R[] B ft ke (van Gog
et al., 2009), #5141 . Scheiter 45 (2018)WF 57 & 1, HR
Bl A5 AR 191 XoF FEE Ak 5 e 1 2 2 A R, (EAS R
TR 25 A W AL

H 3l 55 A A 81 R AR5 3SR L R — BB —
FEFREE 1A BE 54155 R-IFE AT O (Jarodzka, Holmaist,
& Gruber, 2017), van Marlen %5 (2016)+5 i 32 78 14
1255 Sk B YEAT 557 AR TE . Fead BT 55,
2 5 B AN T BN B2 ) R Sh RS AR RE ] (W B
ORI S0 ), 3 T B B BRUbR S A e
BtwErh e FR 45 7 2Ok 5E AT 55 (van Gog et al.,
2009). X A3z B BERRE H 3512 > FH A5
FER ST, T8 T R s B R 0 72 AR R R
B FRIRAE FH (van Marlen et al., 2016), #H)z, 7E3E
W RREAE S, 2% 20 R AN B B R RD
A, AT 5 B R T R HEAT AR AN 22 L,
IR I FIR Bl R FE (9178 2 2T RO B A R A AR DL
EH R,
42 TIBYR

IR 2 45 B 51 B30 L 100300 4 B 8 2
W IR, X [F R 1 2054 0 5T 45 SR 09 2 F5 o
Jarodzka 45 (2012) 7£ 9 1 W 58 02 461 2 1)
AT 52 BT A I B0 b, R IR ST S R Bl
FEREBIAE U T 3245 5. Mason [ A B4 19 IR 5%
0 5 7 B Bl B AR AR B 1) 1 1R 1) 32 B (Mason
etal., 2015, 2016)., #K 17 R S RERE 1 14 1T % 50 R
R IFAFE . Bi40 . Jarodzka 25 (2013) % T i1
iz s A B 9T & BLIR sh s RERE Gl i T Herp
— AL ] B (RD . BRI — 5y 7= A sl 1 ?)
MRS, AR5 —BUERS (R . 7= A 3 ) i ax s
B R 43 S Al 32 B (9 2) B AR B AT 1S 4R
Gegenfurtner, Lehtinen 45 (2017) % PLHR 5 185 RE A
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% 26 &

BIfE T &K EDFWTH, IR T
FHIITH , van Marlen 45 (2016) 1) W5 T SL 58 9% A
KIS BRI 2 /E . van Noord (2016)
) % FHR B AR AL I BELIS T B R38R .

AR Bh s FERE B 72 3T RS SOR AR —BUE —
J5 T AT e 5 AT 45 RRIE A S (AT i), b1 —
AT RE 52 2 3 XHE R M 50 300 B 1 AR A K.
BRI, 220 F B0 2015 19 50 GR35
B2 3GE W A, HARREIT R 3 K3
A9 H _E (Gegenfurtner & Seppénen, 2013). LU
A S AR BB R AR 1] A IR 9 7 % 58 AT A% Al R e
IR 2 ) F TR M I H PGB, H
MR R A SR AE RS M 3 10t H i) AR L PTRE R
AR S EYE, WWSm T RSB AR p 2R
RIOR R A fe
43 R RIFTIE

AR 5 A 1) B3 1 38 ok 790300 8 6 sk /0> i) 7t
A B9 AT R B REE] (van Marlen et al., 2016), {H
LRk E, SRS R FRE AR —E . Stein il
Brennan (2004) Z: 3K #% 1 54k Java##)¥ Bug, K
T B A B SR BRI AR Sh I BE A% i e Al i)
BT Bug WESE . A#RAE, van Marlen %5
(2016)fN FE LG 1 (Y H ) A L ik SEHR sl s i A
B> T RIS (], T 2 AR AR I B A & X
FER, EEFESE 2 MR8 L A8 T AR
Mgt . AL IE & BT AR Sh s R ] 1
T ) BB At e 149 I 7 BF T (Litehfield et al., 2010, 5%
I 1; Sadasivan et al., 2005).

AR B RERE () 22 A7 R SN st )L 1) R — B/
00 R A T i A R PR AU A 5, 22
A SR B 3 B b B BNZAT 55 L e A )
FHSEF (0. SHRALT Bug), %~ #7688 51
B 22 100 A 00 ) B R i, TR L R Bl
BB 51 I ) - RE NS R BIARAVE . i 242 2

T Y AT 55 55 MER T A DGR (B . B
HUR 2 2)), 22 ) T B ean v, midk
TR, T T T AR S A A 451 e 5 1oz B[] £ R
W, 29K, 2N A RS R

g, IRShBERERR G5 I TR %
R RV AT R R RS IR, AR PR (A FE
ROR L TR . R R SRR b H S —
BLE R, I FRPAE K BEFE AR 2 (8] 1 7 JE P 1
Xtk F/ AT BT A=A D R S 2 i P )

B, — R E IR S BRI B ORI
14 (boundary conditions), H{&478 &, HAETH
T Y 3 B v A A 50 TR 3 55 A A 1 2 A AL
Xof T W Bl % AR A BT A A% 0 Bk = 2 A8 A AR
Jarodzka 45 (2017) A Sk AR Bl 4% K A 451 BE 75 12 it A
B RMIFA B2 HE, W HRHFEEMRESITIRS)
BEREREGIE AT A O N e VR . N2
PF, 2= FRRE . A RHRRAE DL R SE i T
TESEHRAG AT B X IR B A% e 4] i 1 P ™ A TR 25
M, TSR FH I0 40 B S5 R X R SC RIS B
AT A I AL BE, LUK 56 AR SRS RE R B4R A B AR
. =2 T HRE N BUR M E SO R bR, Bl
Al SR F 28 S RO AR bR . DA SR 5 IR 45
BRSBTS R B B AT AR, JRsk
AIF 5% AT 3155 B A7 S5 o7 BsF 8] P9 2% ) 3 9 AR R 2R
(B (RHFRCR) BT B ROR (D . TBRLE), MM
PRI R Bl A R ) 2 15 A6 2 3 300 LA AE AR [ Y
BURAEM

5 ERENFEHFHFBFIFIIEILEM

U R sh B REAE B 1 3R VR F AR E, B
AIF 5% 25 AN ] 119 1 5 5 DA 60 B £ 32 180 o LA oL
TR A T R A R
51 ER4ERRI

{5 B a3 (informati on-reduction hypothesis)
Hi Haider Fil Frensch (1999)# 1 . iZ B UtIN N, &
FXHE B HA PR M TR, R RE
P PE R M AR S5 A OCAR B, ZAAE 55 LR AE
B, BICNES XXM ERELZ B, 1
A5 TG X IR T /D | T 3 i 1 AN [F]
T ARIKF 1y 2 20 35 P16 AS 6] A9 A 06 48 2R SR % (van
Meeuwen et al., 2014), 0. Charness, Reingold,
Pomplun F1 Stampe (2001) k4% T [ Frg 4 1l
BFEMEHREES LMER, RAEKiEEE
Z b FE AT 55 MO, BT 55 TR A
T o HATZERULAH S T 48 (Reingold, Charness,
Pomplun, & Stampe, 2001), E24(O'Neill et al.,
2001). 2R (Vogt & Magnussen, 2007) . #2# (T A4f
%, PIUKHD, BORAME, JASRZE, 2013)5F 2 A
HR 3 8F 5% LA &2 JC 43 BT (Gegenfurtner, Lehtinen, &
Saljo, 2011) A .

FR A 2 i AR U, B9 3 A 28 o 4 0 R 3
BEREREBIRR U8 A &b 5| 22 ) B AR S5 A OGS
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B, ZYUTS KA5 B (van Marlen et al., 2016).

HR Sl B A 91308 B0 1 RE 4B L S R Bl L,

T — 7 I 2 > 38 (R 01 2 7 375 > 380 ) WA 431 v 1
AR Bl 90 0 3k o 5 Wb SR 38E LU A BURR, ) — T TEIAE 5K
56 v o 5 R R A IR B o BT
FRBE, B #0555 gt
5| (Jarodzka et al., 2012), F7E=F > Hhid AT 55 A
KX s, ZAAFS T X I8 (Gegenfurtner, Lehtinen,
et al., 2017; Seppanen & Gegenfurtner, 2012), 1M H
B EAAT 55 A0 AT B AR Bl T 2% 2] i [a) 8 figg o
(Litchfield et al., 2010, 5555 2 fl 3), &=z, HR)
B E R A1) T R o A1 fif 2 o) AN L R PR
I R T 4 v R ROR
52 ZEAEFEIINMER

22 I8 1A 24 3] TN i B8 (cognitive theory  of
multimedia learning, CTML) 1 3¢ E.0 B4 % Mayer
(2009)#2 i o ZEIB R T =AM ()W
18 38 {2 1% (dual -channel assumption), B A {74351
AT . WrnEE N AL, AR (% R
R B35 (limited-capacity assumption), B AAT7E%:
A 38 A B[R] O TR R A B R BRI
(3) & 3 in I 1% % (active-processing  assumption),
BPAATRERS F sl bk #% . HEUFIRESAHRME R .

A T G Al B 5 A BRI 52 BT B L2 )

2 2] 35 T N [R] — 38 8 A [R] 3 E 1Y A5 BT
RO RE . ARG N, A% 5 — 20
PERAE

IR SRS RERE BB o W T4 B2 > 4 s
BEFE | HEURIHE5 1805 (Gegenfurtner, Lehtinen,
etal., 2017), Y2 IR SEREREGIRT, 2] Fhetg
TR B B 5800 IR 30 B30 2 1R A DG B
(Jarodzka et al., 2010, 2012); ZJ52 > FHSHA
20 AR 5540 50 5 BT B IR A R 42
i L (Gegenfurtner, Lehtinen, et al., 2017; Seppénen
& Gegenfurtner, 2012), 43 HIE & . SCHSE AL
PR B S, 2% 3 0T LOEEAS [R] 00 B A L)
KSR AR EAT 55 4 (Jarodzka et al., 2013; Mason

et al., 2015, 2016), M Mg 37 i 57— SO BERAL,

R T Rk 2 . Az, HR S RE e R 051 AT A
PSR RS Bk . AL SURIEE A 7 2
PR
5.3 AHFEFEHIEE

A 24 B i B i€ (cognitive  apprenti ceship) i

Collins % (1989)4% il (h 3C£53R UL - RZERI, 2010).
IZHIBIR, FI RN % & 4 YL
N %5 (content) . J77% (method) . Il (sequence) Fllkl:
2P (sociology). Hidr, 7ENE R i E A &K
& (heuristic strategies) . & il i (control strategies)
12 2] Mg (learning strategies)Z: 1915, 3 &=
TR T 5N W) 58 AT 5538 BT R R Y 5 1k
Fe I, BN Be 2 % 52\ 3k 21 I 3R G b W 88 1E HL T
EHWIREME . EHR R FATRE. 2
Wi ANROAT 55 58 BT AR A 7 i, 0 P4 an Al F
16 R R TR 20 5 R RS SE AT 55 .
RHE T HME . BT a L, 4
i 2 [ E I TR AR B . AT b, e
EABERE R AR, SOk I — S8R i B R
B LR B Yt R o] Ak 24 i@ 4k (Collins, Brown,
& Holum, 1991), HIA XA F T2 > & F0bi 3]
IR EE S RIS

MRYEZ I, RSB —Fh A 200 2
LRIk IRBNBERERE G B IR Sh B AR K
FEAE 55 A v B s A R A Ak, )3
AL HEZEWMER B L iy i #, I 8L 5
TEAT 55 Hh 1) ) U e KW o b an . Gegenfurtner,
Lehtinen %5 (2017) % 85 1 78 58 WG 3804 55 B+ A9 1
7B ERE AT T WA, b R LE R shE
FERE B2 3] 3 R T 8 2 05 & R ms ¥
T AEES . 9K, ISR H A B = R 00 5L
WERF 5T SR o

ST EREE A AR B 5 B 46 I 5 3
R BB RERE G e e Bt T _ B R3S, 2k
JINAES A UFE IR Zh B R R R i T 15 B i
P&, [FI0 R 50 8 AR5 B A GURE S R
T 1 S T3 DU B A HIR 30 A% A A 4] 7 ) O e ke
FmE 5 FER . JOIe 2R, #IANIR
BB FERE B I T 22 S FHATEIRA L @RI
HUINT, I — 2D 4R E R RUR

EAF B2, TR BB B2 F 2% ) 5% A]
R N FENLHIE SRR W . filan . RIE(E
245 vl AR 15 5 2 A SR ST A S, R R
IR (RDF AR 1) 2 IR SRR 42 & B
RO AR R, BUER sh% RE AR T LUE o 5
KA HEH2F . Kok I Jarodzka (2017) W48 i, AR5
BERERE ] 2 T DA RE 3R S B R, 2B B AR AT
W52 T2 ENAEER, XUEEL &
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HR 3y 5% B R 1) RN 0 R 2 Tl l BEAE 2 T A 1
YER . AR, SR AFAE XN AERY R A BLEI, H Al
2 Bl SR . B, SR S S AT A A 50
YW T IR A T R B B RO Z R 2 R
(Scheiter et al., 2018), M ifii#a 7~ R 3li455 HE AR 1] 19
YEFRIHLHI

6 BESRE

6.1 R4

SiG R 1 MHCERRE, IRSBRERE i
SHA R E ERGRER, RIS T
FREMEEE. ALUMBEEMT, R8T R
SIEGTE I — B0tk . RMTFEBUFRCR L, IR Sl
FEBIRVERZ 8 —E M5, B Renkl Fl
Scheiter (2017)1A K IR gl B5 A% 4 1] 30 5 BE 96 2 FF
2], R T U R (visual displays, ViDis)
B2, (BNEE 1 BB A SSERF Sl LA
T AR FFRRE . B R S S LI [, F 5
SRBAKRFE T, RE L, RO AREEE AR
SRR B AT REAF TR B BIVE o EFXTHR 3%
FEREGI T AE S M, BF5E 38 NG B4Rt . £
AR 22 ST DA e | DA 2 0 3 AR A AT
TR I TR AR, O o0 i e R IR Bl A A 451
TERBEEIN T, (GRS AP 58S, DK E
fift B s > 15 L e

HAifE FRBIS e 5 T, BFo & 4 iR 3h B
FEREGI I VE A T 3K I IE 30, TR IRAS YL
AUAE T8 S — B R B i i 2 HE ), AT
T & & W E RS RIS, —Jrm, A
WHIESR, WRShBERERE GRS A2 520 3h fn
faf S MRS T R AP e, ik — 50
FE A IS UL T — 3L, 51—,
IR EF, WA IR sh B RERE ] 7T LA B
SRR E R . Ll IR B AR I HE MO
BERA MRAE . QARG T 7R AR 3R IR 3
15 RERE 1 B % 5 0 o AR v SR, IR AL
B LAEH SO E R —E AR T B
WL 500 0 U JEL 2 A S A (o T K 1 B AR Y
HFEMW, XERATIAETRETAKEN
N3 410 45K, WTINRE], IR BB RERE ]
(R T A 15 AR AR 9T AR S E AT T IR A IR R
6.2 RE

S S8 75 An e [ AR IR Sl 5 A A 461 T A AR .

55 T R 20 65 A A 401 22002 R 1 i 5 DA B oy
BT IR S5 AR R AR T BL A A, J5 SLR 57T R ik
TWEN TN EZNHHHE—PHRER. F—, XoIR
BB RERE A 1) 6056 B4 AR S VR o Gl
UL, MR SR ] vh R 645 2 241 1 10
AR (R B, taFE I 8RS R (F 15
R WA, RBBEREAEGIE B2 25 T
HBE R, RNy, BETHENESG? B
B A5 R ., Mason 25(2015, 2016)\ K &5 G i Bt
FE R N AT 55 R IUAR Y, W RE S T LB
ML, PR KA FREEE XN F 15
i BEAIR BT, UL AT 5E IR A )
Bk I FE 55 0 SRR, (R ILREG A
B REFRRNFT, A BER T RN
SR van Marlen %5(2016)7F H Sz 1 it ey 2
IEWEMRRE, B R LR BN Hit,
AR SIA FEAE 451) v %) 260 58 FOA S0 B o A 75 A B AH B
YRR AR5 IE

B, DX N TREBI S 921G 2 8] 1) 22
o AR BB AEARE ) M 3 HUR — Bl N T i 2
G, B FIESE AR = —ANF A (van Gog et
al., 2009). M. L ZAESE AL S5 il R A
AR Y, R SR AR AR G — R K
TS DB T B REE IR R 2, RER R
TE TS R BE 5 1IN T R S RO I AN 58 A —
o Dbk, FEIEF RS AF s D, HdRE
(Bayliss, Frischen, Fenske, & Tipper, 2007)., F-#u
(Hostetter, 2011; Wang, Li, Mayer, & Liu, 2018)%
HR A AR, TR S A A ] b O N X
Bl ay o A, MECSTRE 5 3 TR 22 [ 1Y i
AL R R A 2 2 E EE A T, B
AR

8=, BRLRIRDPGBHTINSGMEM. W
SR2F 3 0 S5 RE % 38 i % 5 I IR S R AT A
e FAFIN T, AR 27 ] LUE i3 % 5 R 3
A B PR ET I 22 ) 38 00 HR 2 i IASE XK 52 el B
F) 2 3] R0 [A) R A e 2 3 T, 76 R B I 2k (eye
movement pre-training) i) iff 5% (Skuballa, Fortunski,
& Renkl, 2015)7, 2564 BER Wl 1 2% 2 Z i
R v %) B 2 (A < B [T S AR A T R0 Y
BB, %S ASE 0 B sk 5 B T ok Y
25 ) TR B B SR — B0, At X
SeARET U 2Rl i A =, 25 SR R IR Bl Bt
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AR THFREI s, Ak, Fkuol
iy RIEOR TR A AT, JFIERE KA ER
SEGE . R R R IR sh 0 37 B0 2Rt BE
BB B RCR, OB AR R TR SE IR S A
R e 05 B4 AR, TR) It B 1 HIR Sl A
FEBI(R T L R OIR S PE, AREOIAS X F R
fifRRE), 34 RERRATCHR Sl AE A 5] 14 Tl 4 LA

0, REHTFARE T PR LR
(Gegenfurtner, Kok, van Geel, de Bruin, Jarodzka,
et a., 2017), DAfESCT R s RERE Bl i i 58 2 M
A 1) A7 PR X 2 ORI AR, AR T
R IR SRR & B KB B . ok
A FE AT G R A 25 52 R S RERE B e B F &
KRB FRTE RS

S, UTIR ZhEE X GRS 2 152, A
0> B 2 T 8 22 73 W (shared  gaze) I AF 5% & PR,
i) — o % 1k 2 B M AE B VR AR 55 Th IR Bh il A
Al F =34 47 B 45 7 M 58 48 & (Brennan, Chen,
Dickinson, Neider, & Zelinsky, 2008). 2%[\] & fi
(Neider, Chen, Dickinson, Brennan, & Zelinsky,
2010)F1 7] 5 g o (Velichkovsky, 1995), 7&#( i
ferh, B ) R R W py o o O e
2 55 ) B Z B L R 52 E Z IR 3l
BB RAA B TAERY, XWHERESREE
BETI 3R,

e Ja, R FH N Bl 28 B R 42 1 I 3l A% R R
1 b 22 B il o B E 2UH i &L (educational
neuroscience) i 245&2, T BE M T 21 71 St 3 il s AR
(functional near-infrared spectroscopy, fNIRS)% 4
AR F B i 2 LR S AL T 52T B (Brucker,
Ehlis, HauRinger, Fallgatter, & Gerjets, 2015), &R
SEEFEREGI RS B R, B T RE A S B S L K
4 DX 2 B i DX 1 TR S U RO R P
IR OC? X LLH R R SR B 55 F] RE R B 5 1R Y )
o Ak, BRI — LR EPFRE X
T ) ) (%538 WL . Gegenfurtner, Kok, van
Geel, de Bruin, & Sorger, 2017), WFFEEM, KK
Al ¥4 (brain plasticity) 5% K& VMG, &K 68
% S BOUI X 45 F4 : i B 88 (Amunts et al., 1997;
Delon-Martin, Plailly, Fonlupt, Veyrac, & Royet,
2013). lhn: KGR IR 4E4E 2 5 e A2
[m] (left inferior frontal gyrus). XU TR _EAITH T/
- (bilateral inferior and superior parietal lobule) , &

1 [ (left angular gyrus) A Fo B iR X B9 % ot %5
BRI B UK, X LK X (1 E 9 % 52 B
FEXF 32 B 7 ) B AR T 6 iz Bl R A W A R )
JA LA TR 55 A7 AE AR $5 (Huang, Lu, Song,
& Wang, 2015), fB4, W@t m#iF# S H 2
BRHR 205 B B B X FL AT BE 04T 55 1 25, 2
oA B T8 T2 20 3 5 4 GG X 2L i) 45 4 Pk
AP XA T INARE B2 AR

Bogt: ki,
Az ey 8.
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Attention guidance and cognitive processing: The educational effects of
eye movement modeling examples

XIE Heping; PENG Ji; ZHOU Zongkui
(Key Laboratory of Adolescent Cyberpsychology and Behavior (CCNU), Ministry of Education;

School of Psychology, Central China Normal University, Wuhan 430079, China)

Abstract: For the past decades, researchers have paid much attention to exploring how cognitive processes

influence eye movements. Recently, they have begun to directly look into the reciprocal relationship and test

how eye movements might influence cognitive processes by using eye movement modeling examples

(EMME). As a new kind of teaching examples, EMME proved to be effective to guide visual attention. It

could facilitate the selection, organization, and integration of information, as well as improve the scanpath

similarity. However, research examining the effects of EMME on learning performance reported mixed

results. The information-reduction hypothesis, cognitive theory of multimedia learning, and cognitive

apprenticeship have been used as theoretical foundations for predicting or explaining the positive effects of

EMME. Future studies are highly needed to explore the effects of EMME from the perspectives of boundary

conditions, functional mechanism, eye-movement pre-training, expertise development, cooperative learning,

and the neural basis.
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